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SUMMARY AND RECOMMENDATIONS

In Fall of 2018, Hope Street Group launched 
a survey on work-based learning. The survey 
included 23 unique questions. Throughout the 
Fall, 693 participants took the survey online. 
18,931 responses and 444 comments were 
collected through online participation.

Concurrently, 16 Hope Street Group Fellows 
held in-person focus groups. Notes were 
recorded for 131 participants through these 
groups.

This report presents results to each of the 23 
survey questions as well as the focus groups 
comments.

Work-based learning aims to provide students 
with exposure and experience in real-life work-
based experiences. On both the K-12 level and 
in post-secondary, this approach includes paid 
or unpaid internships, fi elds trip to businesses, 
guest speakers, job shadowing, apprenticeships, 
and more.

Several recommendations emerged from the 
participants, including:
1. Increase opportunities for students to  
participate fi eld trips, guest speakers, and 
internships.
2. Explore business partnerships for all 
education sectors and create a playbook for 
collaboration.
3.  Educate parents on career pathways and 
work-based learning opportunities.
4.  Educate students and parents alike on career 
opportunities available with both two-year 
degrees and high quality credentials.

Increase opportunities for students to 
participate fi eld trips, guest speakers, and 

internships.

One clear message that emerged from participants 
was that work-based learning must begin earlier 
than senior year of high school. Respondents felt 
that most students are fi rst exposed to career 
options between kindergarten and 8th grade (70 
percent of respondents). Educators from pre-K or 
elementary school were more likely to respond 
that exposure was earlier in the educational 
timeline.

Most respondents identifi ed employer visits and 
fi eld trips as the primary way students are exposed 
to work-based learning, although they feel  more 
of these opportunities are necessary. Eighty-three 
percent of respondents were aware of current 
employer visit opportunities for K-12 students 
in the community, 72 percent were aware of in-
person fi eld trips to employers, and 56 percent 
were aware of job-shadowing opportunities for 
K-12 students in their local community. 

While those surveyed stated employer site visits 
and fi eld trips are common, many felt that more 
of these opportunities are necessary. Individuals 
also commented on the importance of continuing 
the conversation after the work-based learning 
opportunities have been completed. 

Respondents are concerned about inequities 
in access to work-based learning, including 
unpaid internships. One respondent declared, 
“Unfortunately, professional parents, who are 
networked, are MUCH more likely to be able to 
fi nd work based learning opportunities. This often 
leaves out lower income and minority students 
(but not always). Additionally, wealthier families 
are able to encourage [work-based learning] 
where students are NOT paid. Some students need 
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to work during the summer and school years.” 

Respondents also highlighted challenges that 
prevent teachers from creating more work-
based learning opportunities. Time was the 
largest barrier when asked how teachers could 
further students’ career interests (22 percent of 
respondents). 

To address these challenges and improve work-
based learning, respondents suggested helping 
teachers better understand the connection 
between academic standards and work-based 
learning (77 percent of respondents) and 
creating more time in the school day for work-
based learning (76% of respondents). 

Explore business partnerships for all education 
sectors and create a playbook for collaboration.

When it comes to creating stronger partnerships 
between local business and schools and school 
districts, forty percent of respondents felt they 
had awareness regarding the top industries 
in their region and how students can pursue a 
career in those fi elds. Fifteen percent, however, 
were not aware of a single top career in their 
region or how a student might participate. Some 
respondents felt they lived in an area where 
top industries simply do not exist, including 
a participant who told us, “Our geographical 
location in NC simply doesn’t lend itself well to a 
lot of opportunities for our students unlike those 
in Wake, Chapel Hill etc.”

Participants had a desire to increase overall 
collaboration with business as a way to generate 
more work-based learning opportunities. They 
challenged their schools, districts, and local 
businesses to all do a better job in facilitating 
these changes. One respondent shared the 
need for an increase in the “willingness of the 
school district to accept that these are valid 
opportunities we should seek out for some of 
our students.”

Another wrote, “Businesses need some incentive 
to hire (pay) high school students for their work 
based learning opportunities. We encourage paid 
internships for our students but many businesses 
do not see the value in that.”

When asked which barriers exist to businesses 
offering more work-based opportunities, 67 
percent of respondents felt that they lacked the 
knowledge to establish a work-based learning 
experience. Sixty-one percent said that schools 
have no designated contact on staff to focus 
on education partnerships. Sixty percent felt a 
barrier was that businesses have no previous 
relationships with a school or school district. 

One suggestion to create better relationships 
is for business leaders to “serve on elementary, 
middle, and high school advisory/business alliance 
boards, as well as chamber of commerce education 
committees.” Respondents made it clear that the 
participation of business leaders needed to be a 
focus of schools and school districts in order to 
create more work-based learning opportunities. 

Educate parents and educators on career 
pathways and work-based learning 
opportunities.

Parents are often the primary infl uence on the 
educational and career choices of their children. 
Seventy-nine percent of respondents felt students 
are guided towards careers based on parent 
involvement and decisions, and 87 percent of 
parents responded that they help guide students 
towards careers. 

Many educators felt four-year college is often the 
primary target for parents. One said, ”I have kids 
who college is not the best fi t however they would 
do great learning a trade, and they won’t even 
consider it.” In addition, respondents mentioned 
that parents’ lack of awareness of career options 
can alter students’ perceptions and choices. 
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To mitigate these challenges, respondents felt 
districts needed to do a better job of educating 
parents in addition to students about education 
and career options. Fifty-four percent of 
respondents said parent engagement in work-
based learning would improve its integration 
within K-12 schools.

It is true, however, that parents are not the 
only infl uence on a student’s education and 
career choice. Respondents identifi ed schools 
and districts as primary drivers pushing 
students toward traditional post-secondary 
opportunities, such as a four-year degree. One 
educator declared, “We don’t do a good job at 
letting them know there are other options other 
than college... I have kids that might work for 10 
years, and then go back. And then we haven’t 
prepared them for career moving up or then 
going to college.”

Educate students and parents alike on career 
opportunities available with both two-year 
degrees and high quality credentials.

Respondents wish to increase exposure to 
careers that do not require four-year degrees. 
One challenge to this is the reputation 
associated with these more trade-based careers. 

The largest driver of career choice is reputation 
according to eighty-four percent of those who 
replied to the survey. Many worry that students 
lean towards four-year degree routes because 
of this. One respondent wrote in, “Some career 
paths such as manufacturing and other trade 
based careers still have a negative connotation 
for parents and students.” 

In many communities, past experiences with 
layoffs have created a negative perception of 
current manufacturing jobs. One respondent 
explained, “Advanced manufacturing and 
trade jobs are often looked down upon by the 

community as ‘dirty jobs’ beneath those associated 
with 4 year college degrees. It is diffi cult to change 
the stigma in our community when parents and 
grandparents were part of furniture and textile 
layoffs.”

Respondents felt that work-based learning 
opportunities are critical in breaking negative 
stigmas and letting students explore interest 
rather than reputation. Based on this, participants 
recommend schools intentionally teach students 
about the full range of options available including 
two-year degrees, high-quality credentials, and 
career options.

5
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Increase opportunities for students to participate in fi eld trips, 
guest speakers, and internships.
Field trips, guest speakers, and internships were commonly discussed by 
respondents as positives in schools. Funding and time were barriers to 
increasing these opportunities.  Creating more of these opportunities needs to 
be discussed within schools.

Explore business partnerships and create a toolkit for 
collaboration.
Business partnerships were discussed as a challenge by respondents. While 
most see a large benefi t in these partnerships for work-based learning 
opportunities, few seem to know ways to create them. From the business 
perspective, many are unaware of how to create these partnerships with 
schools. From the teacher perspective, they want to increase district buy-in and 
help.

Educate parents on career options and work-based learning 
opportunities.
Parents are highly important in directing students career choices, according 
to respondents. They feel that parents are often unaware of many career 
opportunities. Parents must be educated on career options and work-based 
learning opportunities to assist students in fi nding careers. 

Educate students about two-year degree pathways and career 
options available to students. 
Many respondents feel that students, families, and schools are too focused on 
four-year degree pathways for students. They want more clear pathways for 
two-year degrees and industry entry to be available to students. This includes 
breaking stigmas about these career options.

SUMMARY AND RECOMMENDATIONS

    RECOMMENDATIONS
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75 respondents selected 2 or more 
roles. The most common selection of 

this group was parent. 51 of the 75 
who selected multiple roles chose 

‘parent’ as one of their roles.

Common roles selected for ‘Other’ 
include fi ve coordinators, fi ve 
coaches, and three directors.

Q1 I am a: (Select all that apply)

DEMOGRAPHICS

High school educator
Elementary school educator
Community college staff, faculty, or administrator
Middle school educator
Parent
Other school staff
Other
Business community member
School principal or assistant principal
Member of a local business affi liation group
Pre-K educator

194
103
84
75
69
64
36
22
20
15
6

Respondents        Role

While all roles are present in our results, not 
all are equally represented. High school and 
elementary school educators make up 52% of 
the sample. 

Location is skewed towards respondents in the 
Triangle region of North Carolina. Teaching 

experience favors those with 15 or more years. 
Female respondents are also oversampled. 

If you would like to add your representation to our 
sample, please feel free to reach out to us. Your 
opinions on work-based learning are important to 
us.

1. Chapel Hill............................................
2. Durham.................................................
3. Raleigh..................................................
4. Charlotte.............................................
5. Greensboro........................................
6. Carthage..............................................
7. Mountain View..................................
T8. Creedmoor.......................................
T8. Wilmington......................................
10. Greenville.........................................

69
53
47
34
29
28
23
17
17
15

Q2 Where do you mainly work?

143 unique cities/towns were included
Location                              Respondents
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25% 17%

46%

12%

78% 22%

Pre-K-5th grade                  6-8th grade                   9-12th grade               Postsecondary

8

Q4 If you are a teacher, what grade do you primarily teach?

Q5 What is your gender?

Q3 If you are a teacher, how many years have you been teaching?

42% 15 or more years

21% 10-14 years

16% 5-9 years

14% Less than four years

6% I don’t teach

42%
15 or more

years
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84% Caucasian

11% African-American

3% Other

1% Hispanic or Latino

1% Asian 

67% Graduate or Professional Degree

31% College Degree

1% Associate’s Degree

1% Some College

0% High School/GED

84%
Caucasian
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Q6 What is your race/ethnicity?

0%  American Indian 
or Alaska Native, 
Native Hawaiian or 
Other Pacifi c Islander, 
Middle Eastern, 
Northern African

Q7 What is your highest formal education level?

67%
Graduate or
Professional 

Degree

0%

3%

17%

31%

29%

17%

2%

1%

Under 18

        18-25

 26-35

 36-45

 46-55

 56-65

      66-75

    Over 75

Q8 What is your age?
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Q9
The earliest occasion I am aware students have 
been exposed to career options has been:

Pre-K                K-3                 4-5                 6-8               9-12           Post High

18%

30%

15%

25%

10%

2%

Educators are more likely to select their own 
role as the earliest occasion that students are 
exposed than another educational level. For 
instance, 33% of pre-K educators selected Pre-K 
as the fi rst exposure, which was nearly twice the 
rate of the entire sample.

Elementary school educators most often 
selected K-3 (49%). They selected pre-K over 
twice as often as grades 4-5 (32% vs 15%). 

Middle school educators most often selected 
grades 6-8 (35%). High school educators also 
selected grades 6-8 (36%). 14% selected grades 
9-12. 

35% of community college staff, faculty, and 
administrators selected grades 6-8. Just 

1% of community college staff, faculty, and 
administrators selected post high school. Parents 
were more likely to select post high school at 
3% but most often selected grades K-3 (37%). 
Business community members and affi liation 
group members also selected K-3 most often.

49% of elementary school 
educators selected K-3 
for fi rst exposure.
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Q10 I am aware of the following work-based learning 
opportunities for K-12 students in my community. 
(Select all that apply)

WORK-BASED LEARNING

83%

72%

56%

47%

46%

44%

39%

31%

28%

17%

Employer visits to the school to discuss careers

In-person fi eld trips to employers

 Job-shadowing

 School-based “stores” or business enterprises

 Apprenticeships

 Makerspaces

Virtual counseling or career 
navigation platforms

Credentialing  or  badging  for     
work-based learning experiences

Virtual fi eld trips to 
employers

                                        Online business enterprises 
                                         run from the classroom

Every role selected Employer 
visits to the school to discuss 
careers most often
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Q11 The following would improve the integration 
of work-based learning in K-12 schools in my 
community. (Select all that apply)

WORK-BASED LEARNING

77%

76%

66%

64%

63%

60%

57%

55%

54%

48%

47%

44%

24%

Increased understanding of the connection between academic standards and 
work-based learning experiences 

Time during the school day to devote to work-based learning activities

Increased transportation for students

Increased opportunities for diverse student populations

Executive/soft skill training for students prior to a work-based 
learning experience

Financial support of students participating

Availability of business opportunities

Prioritization of work-based learning by my school or 
school district

Parent engagement in work-based learning

Removal of policy barriers at the school, district, 
or state level

Increased involvement from a local community 
college

An outline of steps and logistics to develop
a business/education partnership

Childcare for the children
of students participating

12



Q12 Which of the following is most important when 
considering how to introduce or further career 
interests in students? 

WORK-BASED LEARNING

22%

19%

19%

18%

14%

6%

2%

The time available outside of curriculum to engage in career exploration

The availability of careers in my region

 The relevancy of the curriculum to career opportunities

 The personal interest of students in certain career opportunities

 The willingness of businesses to partner with K-12

        Virtual counseling or career 
        navigation platforms

    Credentialing  or  badging  for     
    work-based learning experiences
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CHALLENGE: SHIFT FOCUS AWAY FROM TESTING

Respondents feel that a focus on testing can limit student’s time and ability for career 

exploration. 

       | “Many skills taught and focused on in schools are taught in order for students to pass a test. 

A great deal of time and effort go into making sure students understand the standards and 

can apply them to standardized tests. Students need real world experience and choice in 

addition to being held accountable for their work.”

      | “We are so test-driven, i.e., EOGs and EOCs, it prohibits time for career exploration.”

OPPORTUNITY: STRENGTHEN PARTNERSHIPS WITH LOCAL BUSINESS

Respondents feel that students could learn more from local business if the partnership 

between schools and business improved. 

       | “Businesses need some incentive to hire (pay) high school students for their work based 

learning opportunities. We encourage paid internships for our students but many businesses 

do not see the value in that.”

      | “Willingness of the school district to accept that these are valid opportunities we should 

seek out for some of our students.”

 



Q13 Describe your level of awareness of available 
careers in your region and the pathways and 
credentials to secure a job in those fi elds

WORK-BASED LEARNING

40%   I am aware of the top industries in my region and how students can pursue a career in those fi elds.
24%   I am aware of 1-2 top careers in my region and have some idea on how one might participate.
21%    I am aware of 1-2 top careers in my region, but am unclear on how a student might participate.
15%    I am unaware of the top careers in my region and am unclear on how a student might participate.

Percentage of region that is unaware of the top careers

30% of eastern North 
Carolinians were 
unaware of the top 
careers in their region. 

30% of eastern North Carolinians who gave their 
location were unaware of the top careers in their 
region. It is important to note that while 280 
respondents gave their location, 424 responded 
to question 13. Thus, not all responses are 
present in the mapping.

Community college staff, faculty, and 
administrators were the most aware of the 
top industries in the region (67%). Of K-12 
educators, high school was next (39%), followed 

by middle school (26%), pre-K (25%), and 
elementary (23%).

18% of high school educators, 5% of community 
college educators, and 0% of principals and 
assistant principals responded that they were 
unaware.

40%
aware and
know how
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Q14 Rank to what extent you agree or disagree with 
the following statements.

WORK-BASED LEARNING

 10% 39% 13% 31% 8%

Strongly Disagree            Disagree                   No Opinion                       Agree                  Strongly Agree

Students are guided towards certain careers based on their racial or 
socioeconomic background.A

 10% 43% 10% 30% 7%

Students are guided towards careers that are best suited for their interests and 
skill sets independent of their racial or socioeconomic background.B

 22% 57% 7% 12% 

Students are guided towards careers based on parent involvement/parent 
decisions.C

3%

 5% 52% 14% 25% 4%

Students are guided towards careers based on advice of career or guidance 
counselors.D

 21% 63% 9% 6% 

Students are guided towards careers based on reputation of that career.E

1%

15% 57% 8% 16% 4%

Students are guided towards careers based on the afforability of the training/
education needed for that career.F

15
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87% of parents agree or strongly agree that 
students are guided to careers based on parental 
involvement. That compares to 79% for our 
entire sample. 

For Statement A, a majority of high school 
educators, community college staff, and 
principals and assistant principals agreed that 
students are guided towards certain careers 
based on racial or socioeconomic background. 
In comparison, just under half of all respondents 
(49%) agree with the statement.

Statement F, regarding the affordability of 
training and education for a career, received 

32% disagree/strongly disagree from community 
college staff. That was the highest disagreement of 
any role and 12% higher than the overall sample. 

87% of parents agree or strongly 
agree that students are guided 
to careers based on parental 
involvement.

Q15 How often have you heard each of these terms in 
the context of education?

 25% 49% 23% 3%

Never Not often Often Very often

TrackingA

 32% 49% 18% 

ExposureB

2%

 17% 27% 46% 11%

Work-site visitsC

16



 51% 37% 13%

Field tripsD

 5% 14% 44% 37%

Teacher externshipsE

 17% 27% 46% 10%

ApprenticeshipsF

WORK-BASED LEARNING

 20% 39% 39%

Job-shadowingG

 26% 43% 27% 4%

Career awarenessH

 26% 46% 26% 

Career explorationI

 7%

2%

 37% 44% 18% 

Guest speakerJ

 25% 43% 29% 2%

Mentor-menteeK

1%

17



In question 15, a majority of respondents 
selected often/very often to the following terms:
•Field trips (88% often/very often)
•Guest speaker (81%)
•Exposure (81%)
•Tracking (74%)
•Career exploration (72%)
•Career awareness (69%)
•Mentor-mentee (68%)
•Job-shadowing (59%)

while these terms received a majority not often/
never:
•Work-site visits (57%)
•Teacher externships (81%)
•Apprenticeships (56%)

Teacher externships were heard often/very 
often by community college staff at 29% and 
by principals and assistant principals at 28%. 
High school educators were at 19%, equal to 
the overall sample, while elementary and middle 

school educators fell below at 10% and 12%. 

Apprenticeships saw a large difference between 
community college staff (82% often/very often) 
and the overall sample (44%). 

Work-site visits showed similar trends with 
community college staff having the highest rate 
of often/very often (68%) followed by high school 
educators (49%), middle school educators (29%), 
and elementary school educators (9%). 

82% of community college staff 
hear apprenticeships often or very 
often compared to just 44% for 
the entire sample.

Q16 What picture do you believe best represents 
manufacturing in North Carolina today?

WORK-BASED LEARNING
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6% 37%

47%10%

This question was submitted by 
workforce development staff 
at the NC Community College 
system offi ce. The intent was to 
use these examples to illustrate the 
changing face of manufacturing in 
North Carolina. Respondents have 
expressed that manufacturing jobs 
are often misrepresented based on 
the past. 



Q17 Which of the following are barriers to businesses 
offering work-based learning opportunities to 
students? (select all that apply)

WORK-BASED LEARNING

67%

61%

60%

51%

50%

46%

39%

31%

27%

2%

Lack of knowledge of how to establish a work-based learning experience 

No designated contact on staff to focus on education partnerships

No previous relationship with a school or school district 

 Geographic distance between a business and a school 

Lack of knowledge of what work-based learning is

Students are unprepared for work-based learning 
opportunities

Lack of interest from the business

Business/industry seems unrelated
to K-12 content areas

Lack of interest from the 
schools or school district

  Other (comment below)

Every role selected Lack of knowledge 
of how to establish a work-based 
learning experience most often

19
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CHALLENGE: SHIFT ‘COLLEGE AS THE ONLY OPTION’ MENTALITY

Respondents feel that students are pushed towards college rather than work following 

high school. 

       | “Work based learning has been around for as long as I can remember but it has been 

pushed to the back in order to get ‘All Kids College Ready.’ We need to refocus at the county 

and state level, getting away from the ,one size fi ts all, high school curriculum and invest our 

schools in work based learning.”

       | “The idea that students have that ‘I am going to college’... even if their grades and 

motivation level do not support that as a reasonable option. ‘Going to college’ is the ‘right’ 

answer for what a student is doing after HS ... when we should really be emphasizing work 

opportunities for students where college is not a reasonable academic or fi nancial options.”      

OPPORTUNITY: STRENGTHEN PARTNERSHIPS WITH LOCAL BUSINESS

Respondents feel that students could learn more from local business if the partnership 

between schools and business improved. 

       | “Businesses need some incentive to hire (pay) high school students for their work based 

learning opportunities. We encourage paid internships for our students but many businesses 

do not see the value in that.”

      | “Willingness of the school district to accept that these are valid opportunities we should 

seek out for some of our students.”

WORK-BASED LEARNING

   Question 17 ‘Other’ comment responses

OPPORTUNITY: SCHOOL AND LOCAL BUSINESS EDUCATIONAL ALIGNMENT

Respondents feel that schools and business often have different ideas of what the 

educational experience should be in the classroom. Better alignment with business 

could allow for students to receive more internships or job offers. 

       | “There is a LARGE disconnect between business and education on the topic of what is 

important to learn in school. Education is focused on college ready and businesses are 

seeking students with command of basic skills like measuring.”

       | “Collaboration is essential.”
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Q18 How would you defi ne work-based learning?

WORK-BASED LEARNING

BENEFITS: REINFORCE CURRICULUM 

Respondents see work-based learning as a critical way for students to reinforce and 

strengthen the classroom experience.

       | “Students getting the opportunity to extend their experience beyond the classroom via the 

opportunity to ‘get behind the curtain’ of work sites to see, smell, taste, and touch what is 

taking place”

       | “It is an instructional practice that allows students to integrate academic curriculum with 

real-life work experience. They are designed to show students why they are being taught the 

classroom curriculum matters.” 

BENEFITS: HELP STUDENTS GAIN REAL-WORLD SKILLS 

Respondents see work-based learning as a way for students to gain the skills they need 

to succeed in the workplace.

       | “Work-based learning (WBL) is an educational strategy that provides students with real-

life work experiences where they can apply academic and technical skills and develop 

employability skills while in a real-life work environment.”

       | “Work-based learning is acquiring relevant skills and competencies like problem-solving, 

experimentation, exploration, and critical thinking that transfer to the world of work.”

    
  L
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 BENEFITS: REINFORCE CURRICULUM

 BENEFITS: HELP STUDENTS GAIN REAL-WORD SKILLS

 OPPORTUNITY: EXPAND THE EXPERIENCE

 OPPORTUNITY: EXPERTS IN THE CLASSROOM
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OPPORTUNITY: EXPERTS IN THE CLASSROOM 

Respondents suggested bringing employers and experts in to speak to students directly. 

       | “Having experts come to talk to kids. Project based learning is an example of this.”

       | “Local employers can be better integrated into K-12 public schools by sending a 

representative from their company into the classroom to bring awareness to their business 

and the skills that they are looking for in future employees. Community Colleges can help by 

also sending representatives of the school to the K-12 public schools and showcasing how 

work-based skills are necessary and important to the community.”

WORK-BASED LEARNING

OPPORTUNITY: EXPAND THE EXPERIENCE 

Respondents see areas to expand the work-based learning opportunities and focus.

       | “Students taking a ‘class’ in an environment that mirrors the career or trade they are 

interested in. I know there are some opportunities in this and many other districts, but I feel 

that the choices should not be limited. What about Game Designers, Web Designers, Nurses, 

Doctors, etc.?”

       | “Learning opportunities that allow students to observe, experience and explore areas of 

work through part-time jobs, job shadowing, paid and unpaid internships, fi eld trips (real 

and virtual), guest speakers and apprenticeships.”

   Focus Group Findings

Teachers spoke on the importance of teaching 
with real world applications in mind. From 
the perspective of high school teachers, this 
objective is easier, but at younger ages it is not 
clear what this would look like. 

Many defi ne work-based learning as “anything 
you do that is based around actual jobs and 
learning about actual jobs.” 

Many teachers would like to see an increase 
in on-site job-shadowing and internships for 
students. Others push for increases in at-school 
experience in direct lines of work such as 
mechanics, home economics, and junior police 
and fi refi ghters.

Some worry that including too much job specifi c 
training could lead to a lack of employment when 
the job markets shift. The possibility that the jobs 
of the future do not currently exist makes training 
students for them more diffi cult. 

Overall, teachers were overwhelmingly positive 
towards work-based learning in their defi nitions 
and discussions. The consensus is that teachers 
feel there should be more work-based learning in 
their schools.
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Q19 How can elementary-aged children be introduced 
to the skills you think are needed for 21st century 
careers?

WORK-BASED LEARNING
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 OPPORTUNITY: FIELD TRIPS TO INCREASE EXPOSURE

 OPPORTUNITY: SOFT SKILLS TRAINING

 CHALLENGE: TECHNICAL TRAINING IS IMPORTANT BUT LITTLE CONSENSUS

 CHALLENGE: WHAT CAREERS WILL EXIST FOR THESE STUDENTS?
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OPPORTUNITY: FIELD TRIPS TO INCREASE EXPOSURE 

Respondents feel that fi eld trips introduce students at a young age to career 

opportunities in areas that have employee needs. 

       | “A fi eld trip for an entire class to visit a local business would just expose the students to 

local business/industry. After these experiences, the teacher should have discussions in 

class with the students about what they saw, how they felt about it and get answers to any 

questions they may have.”

       | “Elementary students need to be helped to see the connections between what they are 

learning and how it applies to different careers.” 

CHALLENGE: WHAT CAREERS WILL EXIST FOR THESE STUDENTS?

Respondents say they are not certain what careers will exist when these students are 

eventually looking for those opportunities. 

       | “My honest answer is that we can’t defi ne 21st century skills. We don’t know what they are; 

I have asked every administrator I have worked for to defi ne it in my evaluations, and they 

can’t. We can only prepare students for the world right now and help them be fl exible about 

the future.”
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OPPORTUNITY: SOFT SKILLS TRAINING

Respondents said that soft skills are important for all 21st century careers and felt a 

focus should be put on this early in a student’s education.

       | “Elementary students can be introduced to skills needed for 21st century skills through 

integrated curricula that focuses on soft skills like working together and collaboration.”

       | “Focusing on soft skills- communication, collaboration, attentiveness, etc. exposures to 

careers via career days or virtual career days/tours.”

CHALLENGE: TECHNICAL TRAINING IS IMPORTANT BUT LITTLE CONSENSUS

Respondents mentioned robotics, legos, mathematics, and other technical training but 

there was little consensus among the responses.

       | “Elementary-aged children should learn the social skills necessary in life, should learn the 

basic math facts that are necessary for fi nancial awareness in life.”

       | “They should have computer skills that will be needed.”

WORK-BASED LEARNING

   Focus Group Findings

Teachers spoke about the need for exposure 
through fi eld trips, both in person and virtual, as 
well as guest speakers and career days. 

One of the most common requests was the need 
for more soft skills. While specifi c skills were 
somewhat unclear, and many mentioned the 
rapidly changing 21st-century economy, most 
agreed that soft skills will always be necessary. 

Some teachers mentioned the need for updated 
technology to keep students exposed to new 
technological updates. 

One group discussed  the need for learning more 
about the technologies to which students are 

already exposed. For example, most students are 
aware of how to use a phone but how are they 
using that phone? Can they be taught valuable 
skills on devices that they know how to use?

Ultimately, teachers had many ideas about 
technological needs but few common themes 
emerged.



Q20 What ways can local employers be better 
integrated into K-12 public schools? How can 
community colleges be better integrated?

WORK-BASED LEARNING

CHALLENGE: CURRENT SCHOOL FOCUS DOES NOT ALIGN WITH BUSINESS 
PARTNERSHIPS

Respondents say that the current focus of their school and the district standards that 

they face do not encourage them to partner with businesses.

       | “I don’t know that this can be achieved. Current education standards do not embrace the 

need for skilled labors/ advantages of community colleges.”

       | “In my district, there needs to be more interest/commitment from the district. Our primary 

focus is getting students to a 4-year university.” 
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OPPORTUNITY: ESTABLISHING SPECIFIC PROGRAMS FOR BUSINESSES TO 
PARTNER WITH SCHOOLS

Respondents highlighted programs that facilitate a partnership between their school 

and local businesses.

       | “Programs like Wake Ed Partnership’s SummerSTEM immersions are excellent ways for 

businesses to learn how to work with schools and classrooms. Wake Ed provides a clear 

pathway for each business to show teachers what it’s like to work there for a day and 

supports teachers in bringing those experiences into the classroom.”

       | “They can get involved with the school’s Business Alliance, come as guest speakers, 

get involved with career related events that are happening at the school. The NC State 

Employees Credit Union is a great example of this relationship...They show their care for the 

future of our students by being willing to invest some actual time at the school .”
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OPPORTUNITY: BEYOND THE CLASSROOM PARTNERSHIPS

Respondents see opportunities for businesses and school to partner in areas outside of 

the classroom.

       | “Local employers can be better integrated into the K-12 public schools by serving on 

elementary, middle, and high school advisory/business alliance boards, as well as chamber 

of commerce education committees, etc. NCCC’s can be better integrated by supplying 

‘community college career coaches’ in each high school to support and collaborate with 

Career Development Coordinators, CTE Staff, and School Counselors (promoting career 

pathways in the area).”

       | “Local employers can partner with K-12 schools to offer fi eld trips, internships, 

apprenticeships, job shadowing opportunities, mentoring and classroom visits to help 

students understand the connections between the world of work and what students are 

learning.” 

WORK-BASED LEARNING

CHALLENGE: SHOULD PARTNERSHIPS BE A FOCUS OF THE SCHOOL SYSTEM?

Respondents expressed doubts that partnering with business should be a goal of the 

schools. Reconsidering the purpose of doing this is important. 

       | “I’m not sure I want businesses more involved in school — seems like something they’d 

attempt to exploit for profi t. Community colleges could certainly be more involved. The only 

type of public school/community college partnerships I’m aware of are opportunities for 

advanced students to earn college credits and early college academies.”

       | “I’m not sure that local employers should be better integrated into K-12 public schools. Is 

public education’s main concern in preparing workers?” 

   Focus Group Findings

The largest concern of teachers is the inequality 
created between paid and unpaid internships. 
Many students cannot participate in work-based 
learning if they are not able to earn money while 
doing so. 

Teachers spoke on work-based learning 
that leads directly to job opportunities upon 
graduation and the importance of pushing 
opportunities that are not four-year degrees.

Teachers are also interested in students being 

exposed to employers and careers at an earlier 
age. Many felt that this often does not begin until 
high school.

Many stated that businesses could do a better job 
of “showing up” when the school hosts career days 
or other events to expose students. 

Others felt that the lack of available work-based 
learning opportunities left students feeling more 
discouraged than encouraged about career 
opportunities.
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Q21 How can college and career readiness, including career 
awareness and exploration, be better personalized for 
individual students? (How can teachers better connect 
curriculum to career interests of students and guide them 
through these connections?)

WORK-BASED LEARNING

OPPORTUNITY: CREATE A BROADER AWARENESS OF ALL JOB OPPORTUNITIES 
REGARDLESS OF THE DEGREE OR CREDENTIAL LEVEL

Respondents want to create awareness for job opportunities from four-year degrees, 

two-year degrees, and certifi cate programs. They worry that often times the focus is too 

much on four-year degree opportunities.

       | “If we had vocational/tech schools (even regional) there would be more opportunities for 

these students.  My son included. He has no desire to go to college, but that is all our school 

systems seem to push. ‘You have to go to college.’ I didn’t go to college and I own a great 

business making six fi gures a year with no debt like most college graduates.”

       | “Exposure to a wide range of career opportunities; not assuming what careers any child 

might be interested in.” 
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CHALLENGE: ENSURE CAREER TRACKING AND EXPLORATION IS EQUITABLE

Respondents believe that career tracking and exploration can forclose on career or 

college opportunities due to a student’s race, socioeconomic status, or location.

       | “Equity is when all students can take advantage of work-based learning regardless of socio-

economic status. Field trips are easy to make this happen but when it comes to internships, 

apprenticeships, and job-shadowing transportation can be a great hindrance.”

       | “The students with fewer economic opportunities and lower GPAs are invited to attend 

fi eld trips to advanced manufacturing businesses, lineman school, cosmetology school. 

Students with higher GPAs are invited to attend university tours.” 
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OPPORTUNITY: CREATE CUSTOMIZED TRAINING AT EARLIER AGES

Respondents would like to assess student interests in potential careers and/or the 

skills which relate to specifi c industries at an earlier age to create customized learning 

opportunities for students. This effort must move beyond the career tests of old, 

however, and focus on training students to consider what problem they wish to solve 

and the impact they wish to have on the world.

       | “If you have the time, if you had some sort of interest survey, and you can get your top three 

interests, then you can pick one or two of them to delve into. It is just fi nding the time for this 

would be tricky. Say in a middle school, there are some kids that are interested in dentistry 

and maybe these kids are interested in the forest service, then on some sort of career 

exploration days, you would go explore more about the career you were interested in.”

       | “I’m advocating for conversations with students about what they like and what they want 

to do. This will help teachers know how to help students. I like making a difference, but I 

never thought I would work in insurance. It’s all about fi nding a career path that helps them 

do what they like to do.” 

WORK-BASED LEARNING

   Focus Group Findings

Teachers believe individualization is necessary 
for students. Students often don’t see the 
relevancy of what they are doing in the 
classroom. Giving them the right tools to explore 
career opportunities can create more relevance.

Businesses speaking to students is an important 
part in giving students the right toolset to fi nd 
relevancy to them. This can be done in the 
classroom or through job and internship fairs. 

Teachers say it is important to push careers 
outside of four-year degrees. Many students 
would do better in two-year degrees, 
certifi cates, or getting a job following high 
school. Exposure to careers outside of four-year 
degrees is critical. Many feel that they have 

very strong educational opportunities in two-year 
colleges locally. 

Creating seemless pathways for students not 
only into four-year degrees but also into industry 
and two-year degrees will help create more 
opportunities. Having these groups on advisory 
boards could create a structure that includes 
these groups. 

Using work-based learning to lower the barrier to 
opportunities is the goal.
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Q22 As it applies to work-based learning, what does 
equity look like in your community?

WORK-BASED LEARNING

CHALLENGE: PARENTS PROFESSIONAL NETWORKS CREATE EASIER PATHWAYS 

Respondents see a disadvantage for students in obtaining work-based learning if their 

parents lack professional networks.

       | “Unfortunately, professional parents, who are networked, are MUCH more likely to be able 

to fi nd work based learning opportunities. This often leaves out lower income and minority 

students (but not always). Additionally, wealthier families are able to encourage WBL where 

students are NOT paid. Some students need to work during the summer and school years.”

       | “Students with family/friend connections to help increase exposure and provide 

opportunities are the haves and those without connections and community support are the 

have nots. Lines are not drawn based on demographics, except poverty. ”
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OPPORTUNITY: CREATE ATTRACTIVE WORK-BASED LEARNING FOR ALL 
STUDENT’S, REGARDLESS OF SCHOOL SUCCESS

Respondents want all their students exposed to potential options regardless of their 

grades.

       | “My perception is that work-based learning in my school community is for students who are 

not going to a 4 year college/university, which skews the populations of students engaged in 

work-based learning. We need more opportunities available and better communication so 

that ‘CTE’ and ‘work-based learning’ aren’t seen as less than AP courses.”

       | “The students with fewer economic opportunities and lower GPAs are invited to attend 

fi eld trips to advanced manufacturing businesses, lineman school, cosmetology school. 

Students with higher GPAs are invited to attend university tours.”
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OPPORTUNITY: CREATE ATTRACTIVE WORK-BASED LEARNING FOR ALL 
STUDENTS, REGARDLESS OF RACE, RELIGION, OR SOCIOECONOMIC STATUS 

Respondents want all their students exposed to potential options regardless of their 

race, religion, or socioeconomic status

       | “Equity in work-based learning is exploration and career awareness and exploration 

for all students, regardless of their race or socioeconomic status. Work-based learning 

opportunities should be accessible for all students at every grade span and include 

opportunities for students to develop their interests and meet their goals.”

       | “All students are offered and exposed to work-based learning (WBL) opportunities 

regardless of race, ethnicity, gender, religion. Transportation options are available to all.”

WORK-BASED LEARNING

CHALLENGE: MANY COMMUNITIES LACK WORK-BASED OPPORTUNITIES 

Respondents in rural areas note that there are less work-based opportunities for their 

students.

       | “I honestly don’t believe there is a lot of equity. Our geographical location in NC doesn’t 

lend itself well to a lot of opportunities for our students unlike those in Wake, Chapel Hill 

etc.”

       | “Not sure it does.  I know we have farmers and some Ag opportunities and mom and pop 

business, but there are not really large industries without going across the line to Virginia.”

   Focus Group Findings

Teachers comment that students identify with 
jobs and careers that they see people around 
them holding. This can create divides in the 
classroom and the relevancy of different classes 
to the student.

Teachers are more likely to bring work-based 
learning into the classroom from businesses that 
they know. This can lead to a lack of exposure in 
many areas. Often, these experiences are biased 
towards highly educated careers. 

It is important to continue to try to expose a 
wider variety of kids to a wider variety of jobs. 
Secondly, the parents also need to be made 

aware of these opportunities as they are a major 
driver in the students’ career decisions. 

Rural teachers feel that a lack of opportunities 
creates a challenge for students who do not have 
strong networks. 

Some teachers feel that CTE classes are getting 
more diverse but could use more funding to have a 
greater effect. 

Many feel that teachers could do more to provide 
access to learning career-focused skills for all 
students.
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Q23 Describe the infl uence of reputation of a career 
path on students’ participation in work-based 
learning.

WORK-BASED LEARNING

CHALLENGE: NEGATIVE STIGMA

Respondents feel that certain professions, like manufacturing, have negative stigmas 

that prevent students from pursuing those careers.

       | “Some career paths such as manufacturing and other trade based careers still have a 

negative connotation for parents and students.”

       | “Advanced manufacturing and trade jobs are often looked down upon by the community as 

‘dirty jobs’ beneath those associated with 4 year college degrees. It is diffi cult to change the 

stigma in our community when parents and grandparents were part of furniture and textile 

layoffs.” 
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CHALLENGE: STUDENTS DRIVEN BY EARNINGS OVER POTENTIAL

Respondents say that students are most interested in earning ability of professions. This 

leads to an excessive amount of students going to college and leaving many professions 

in need of employees.

       | “Most student are motivated by money but may not choose fi elds of best potential.”

       | “I do think that many students have unrealistic goals in regards to careers.” 
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OPPORTUNITY: MARKETING OF AVAILABLE WORK-BASED LEARNING

Respondents feel that students are often unaware of the opportunities that currently 

exist. Better marketing could increase participation. 

       | “If the opportunities were available and marketed effectively, more students would 

participate in work based learning.”

       | “Students only know of the jobs they have been around (teachers, nurses, doctors) and are 

unaware of the multitude of occupations that are out there.” 

   Focus Group Findings

Teachers comment that students will often not 
consider careers that they feel do not have a 
good reputation. Plumbers and mechanics are 
often mentioned as job opportunities that can 
have quality pay that students will not consider. 

Teachers say that families, particularly parents, 
can drive students towards four-year degrees 
over other options. Often times, they see 
students more prepared for a career that does 
not require such a degree but choose to do so 
anyways. 

Many parents and students are unaware of 
work-based learning opportunities for them. 

This lack of awareness leads students to choose 
familiar routes based on what they see in the 
people around them. Better marketing could 
create better exposure for all students. That 
exposure can help combat reputation.

A challenge to this is that many students will not 
participate in work-based learning opportunities 
if they are in a career that students do not feel has 
a good reputation. This makes it diffi cult to expose 
students to areas outside of their knowledge. 

CHALLENGE: STUDENTS FEEL THEY NEED A FOUR-YEAR DEGREE

Respondents feel that students feel they need to have a four-year degree and get a job 

opportunity from that. Families are often pushing students down this pathway even if it 

does not fi t the student’s skill set and potential in other areas.

       | “I have kids who college is not the best fi t however they would do great learning a trade, 

and they won’t even consider it.”

       | “We don’t do a good job at letting them know there are other options other than college... 

I have kids that might work for 10 years, and then go back. And then we haven’t prepared 

them for career moving up or then going to college.” 
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