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Executive Summary

Hope Street Group (HSG) launched its first State Teacher Fellows (STF) program in Kentucky in 2013 and since that time 
has expanded to three additional states, Hawai`i (2014), North Carolina (2015), and Tennessee (2015). With the aim of 
amplifying teacher voice to inform statewide education policy, the programs have provided training, tools, and resources 
to a cadre of selected teacher fellows in each state. HSG provided fellows with the training, tools, and resources to 
transform both state education policy and the teaching profession in their respective states.

HSG has commissioned evaluations of each of its STF programs since their inceptions. Policy Studies Associates, Inc. (PSA) 
has conducted annual evaluations in Kentucky, Hawai`i, and Tennessee. Education Policy Initiative at Carolina (EPIC) at the 
University of North Carolina, Chapel Hill evaluated the 2015-16 fellowship in North Carolina. PSA has also synthesized the 
findings of the 2015 and 2016 reports.

For this report on the 2016–17 state programs, PSA has conducted a single evaluation across the four states. By conducting 
an integrated evaluation, we aim to describe in greater depth the story of the work and impact fellows have had on each 
other and the education policy systems within which they work day-to-day. The purpose of this report is not to compare 
the success of one state to another. This report describes the cross-state findings, highlighting points of consistency and 
contrast, the ways findings diverge across states, and how state context and operations may explain those differences. The 
report concludes with a series of recommendations. 

The foundational theory guiding the HSG STF program is that teachers have unique and powerful contributions to make to 
improving educational policy and practice. The transformation of teacher skills, expectations, and attitudes towards policy 
making can lead to improved policy outcomes. Exhibit 1 illustrates both the theory and empirical evidence collected in 
prior evaluations.

The functioning of this system depends almost entirely on the work of state directors. These staff mentor and manage 
the professional development of fellows; match interests and skills of the fellows to policy opportunities; recruit new 
fellows and actively engage alumni fellows; convene, broker, and nurture relationships between and among fellows and 
policymakers/actors; lead the strategic direction, development, and refinement of each state’s programs; and administer 
all activities within states. To keep the process in motion, state directors communicate constantly with fellows, individually 
and collectively, through email, phone/text, and in-person. Concurrently, they are engaging with partners and state-level 
stakeholders to keep fellows at the forefront of pertinent policy conversations and activity. 

As described in PSA’s past evaluation reports, each state program has progressed along the path indicated at the top 
of Exhibit 1 (see p.2). During the first year of a state’s program, most fellows and the program as a whole are building 
skills and relationships with the state education agency (SEA) and other policy actors. Roughly during the second year, as 
fellows mature and their brand begins to take hold, the potential for state programs to have real and lasting impact on 
state education policy becomes increasingly evident. Finally, by the third and fourth years of a state program, fellows are 
making an impact on policy and practice at the state and local levels on a range of policy issues.

This report reviews the data collected during the 2016–17 school year, drawing on data from prior years where prior year 
data informs the interpretation of this year’s data. The report focuses on three key points in the model (Exhibit 1): the 
fellows’ impact on policy and practice, the fellows’ professional growth and development as teacher leaders and policy 
entrepreneurs, and how each state program has responded to turbulence in the policy system. Implications of the findings 
yield recommendations for continued improvement in the program nationally and within the states. Appendices to the 
report detail the evaluation’s methods and frequency data from the surveys of fellows and alumni. 
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The fellowship program in each state continues to work with key state partners and is comprised of teachers with diverse 
teaching backgrounds. Each of the state programs work with their respective SEAs, education associations (namely, 
the Hawai`i State Teachers Association (HSTA), Kentucky Education Association (KEA), North Carolina Association of 
Educators (NCAE), and Tennessee Education Association (TEA)), and prominent statewide organizations (e.g., Harold 
K.L. Castle Foundation, the Pritchard Committee for Academic Excellence, NC Best, and the State Collaborative for 
Reforming Education (SCORE)). Fellow cohort sizes run from about 10 to 15 fellows so each program has about 20 to 30 
current fellows in a given year. These fellows have been teachers from just a few years to almost 30 years. On average, 
this year, fellows have been teachers for about 10 years, across states. Fellows include a wide variety of teacher roles, 
such as resource teachers at the district and school levels, some reporting directly to superintendents or complex area 
superintendents; as well as regular classroom teachers in grades K through 12 in all content areas, special education 
teachers, itinerant teachers, and teachers of English learners of the program.

Findings

The HSG STF program continued to shape state and local policy and practice in Hawai`i, Kentucky, North Carolina, and 
Tennessee during 2016-17.

 ▪ SEAs valued and acted on data collected by fellows, though action was highly dependent on SEA context.

 ▪ SEAs relied on fellows as an important avenue for teacher voice, both as feedback and advice to the SEA and as a 
vehicle for improved communications to classroom teachers.

 ▪ Fellows grew their reach within SEAs and deepened relationships.

 ▪ Fellows have built lasting efforts to advance local policy by working with district superintendents and local 
organizations.

 ▪ Fellows built key enduring relationships with state policymakers through legislative outreach efforts.

 ▪ Fellows have expanded their statewide influence and further embedded their initiatives into the education 
landscape by leveraging partnerships with other organizations.

 ▪ Fellows built diverse PLNs through a variety of fellowship activities to support their data collection and facilitate 
dialogue across stakeholder groups.

 ▪ Fellows have redefined professional growth, learning, and leadership in their states by creating opportunities for 
the growth of their peers.

Fellows emerged from the fellowship as teacher leaders in diverse ways.

 ▪ Fellows’ work tended to coalesce around one of four focus areas: policy, profession, networker/facilitator, or the 
fellowship.

 ▪ Fellows honed in on fellowship activities aligned to their primary focus area (policy-focused, profession-focused, 
networker/facilitator, fellowship-focused); though meeting and networking with state and local policymakers was 
ranked as highly important among fellows across all four fellow types.

 ▪ Fellows reported high levels of satisfaction with the training and feeling prepared to engage in fellowship 
activities.
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 ▪ State directors provided intensive support to fellows through ongoing collective and individualized 
communication.

 ▪ Fellows valued and relied on state director support.

 ▪ Alumni continued to engage in the work and nurture new cohorts of fellows.

 ▪ Fellows mostly rated challenges as minimal or nonexistent; where there were challenges, they varied across 
states and fellow types.

 ▪ Fellows continued to have high levels of satisfaction with the STF program and believed they have grown as 
advocates of teacher voice.

The STF program has navigated turbulence in state policy systems even as it faced continued instability among state 
partners.

 ▪ The program successfully navigated executive and legislative turnover in Kentucky.

 ▪ Electoral shifts continued to transform the context in which North Carolina fellows work.

 ▪ While state-level turbulence was building slowly in Hawai`i, the fellows positioned themselves to continue 
working effectively.

Recommendations

At the end of four years, the Hope Street Group State Teacher Fellows program has demonstrated remarkable success 
relative to its ambitious original aims. Continued improvement and long-term sustainability of the program will likely 
benefit from the following changes.

 ▪ Training, staffing, and the management of the program should be reevaluated with greater attention paid to the 
needs of locally-focused activities.

 ▪ Differentiate training for those fellows focused on core fellowship functions and for those specializing in state 
policy, local policy, building the profession, or networking and facilitation.

 ▪ Plan for continuous turbulence in state education policy systems by:

 ▫ nurturing existing and fostering new relationships with state policy actors to the extent and when possible.

 ▫ focusing on the fellows’ growth and development.

 ▫ emphasizing local policy change.

 ▪ Reconceptualize the role of the state director.

 ▫ Transition administrative tasks like scheduling space for convenings and processing expenses to an adminis-
trative assistant.

 ▫ Rely more systematically on alumni fellows to mentor second-year fellows.

 ▫ Prepare for turnover among state directors.



iv Policy Studies Associates, Inc.



Hope Street Group State Teacher Fellowship Evaluation: Building Sustainable Impact 1

Introduction

Hope Street Group (HSG) launched its first State Teacher Fellows (STF) program in Kentucky in 2013 and since that time 
has expanded to three additional states, Hawai`i (2014), North Carolina (2015), and Tennessee (2015). With the aim of 
amplifying teacher voice to inform statewide education policy, the programs have provided training, tools, and resources 
to a cadre of selected teacher fellows in each state. HSG provided fellows with the training, tools, and resources to 
transform both state education policy and the teaching profession in their respective states.

HSG has commissioned evaluations of each of its STF programs since their inceptions. Policy Studies Associates, Inc. (PSA) 
has conducted annual evaluations in Kentucky, Hawai`i, and Tennessee. Education Policy Initiative at Carolina (EPIC) at the 
University of North Carolina, Chapel Hill evaluated the 2015-16 fellowship in North Carolina. PSA has also synthesized the 
findings of the 2015 and 2016 reports.

For this report on the 2016–17 state programs, PSA has conducted a single evaluation across the four states. By conducting 
an integrated evaluation, we aim to describe in greater depth the story of the work and impact fellows have had on each 
other and the education policy systems within which they work day-to-day. The purpose of this report is not to compare 
the success of one state to another. This report describes the cross-state findings, highlighting points of consistency and 
contrast, the ways findings diverge across states, and how state context and operations may explain those differences. The 
report concludes with a series of recommendations. 

The foundational theory guiding the HSG STF program is that teachers have unique and powerful contributions to make 
to improving educational policy and practice. The transformation of teacher skills, expectations, and attitudes towards 
policy making can lead to improved policy outcomes. Exhibit 1 illustrates both the theory and empirical evidence collected 
in prior evaluations of the program. The process in each state begins (upper left of Exhibit 1) with the active recruitment 
and selection of a diverse group of fellows–diverse in terms of professional experiences, personal demographics, and 
geographical location. The new State Teacher Fellows (fellows throughout this report) participate in orientation activities 
early in their first year (generally, June or July) and trainings. During these trainings, first-year fellows learn about the 
data collection and focus group process, communications, and leadership.  Second-year fellows participate in sessions on 
designing and facilitating professional development and facilitating difficult conversations. State directors supplement 
these group trainings with individualized support for fellows throughout their fellowship. Working together, fellows 
develop an individual and group sense of agency about their work. The trainings and support help fellows see themselves 
not as passive subjects of educational policy but as active participants in the ongoing development and improvement of 
their profession. To date, this development of a sense of professional agency has happened generally between the end 
of the first year of the fellowship and the middle of the second year. During this time, fellows begin to develop a focus 
for their work, often in state and/or local policy, professional advocacy, or networking/facilitating. A small proportion 
of fellows remain focused on the work of the fellowship by late into their second years. These fellows are engaging in 
the requirements of the fellowship (e.g., data collection, work group activities, Professional Learning Network (PLN) 
engagement), but have not emerged as policy, networker, or professional entrepreneurs.  

By the second year of the fellowship, many, if not most fellows have shed the reluctance of many teachers to engage 
directly in the policy process and undertaken policy projects within and beyond their formal workgroups.  Second-year 
Kentucky and Hawai`i fellows, in particular, are pursuing entrepreneurial projects in high numbers, most likely because 
current fellows are benefitting from opportunities made possible by the work of (now) alumni fellows to develop 
relationships and build the HSG brand. We anticipate similar patterns of fellow growth will follow suit in North Carolina 
and Tennessee. In so doing, the fellows, individually and as a group, current fellows and alumni, become valued and 
trusted as partners in the policy process. As esteemed fellows gain a “seat at the policy table,” they have the opportunity 
to express the voices of teachers within their networks. By having engaged with a variety of stakeholders and partners as 
well as varied types of projects, at the state and local levels, and staying solutions-oriented, fellows have found ways to 
influence policy and practice in the midst of turnover and instability among key partners. 
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Exhibit 1: Hope Street Group State Teacher Fellowship Theory of Action



Hope Street Group State Teacher Fellowship Evaluation: Building Sustainable Impact 3

The functioning of this system depends almost entirely on the work of state directors. These staff mentor and manage 
the professional development of fellows; match interests and skills of the fellows to policy opportunities; recruit new 
fellows and actively engage alumni fellows; convene, broker, and nurture relationships between and among fellows and 
policymakers/actors; lead the strategic direction, development, and refinement of each state’s programs; and administer 
all activities within states. To keep the process in motion, state directors communicate constantly with fellows, individually 
and collectively, through email, phone/text, and in-person. Concurrently, they are engaging with partners and state-level 
stakeholders to keep fellows at the forefront of pertinent policy conversations and activity. 

As described in PSA’s past evaluation reports, each state program has progressed along the path indicated at the top 
of Exhibit 1. During the first year of a state’s program, most fellows and the program as a whole are building skills and 
relationships with the state education agency (SEA) and other policy actors. Roughly during the second year, as fellows 
mature and their brand begins to take hold, the potential for state programs to have real and lasting impact on state 
education policy becomes increasingly evident. Finally, by the third and fourth years of a state program, fellows are 
making an impact on policy and practice at the state and local levels on a range of policy issues.

The remainder of this report will review the data collected during the 2016–17 school year, drawing on data from prior 
years where prior year data informs the interpretation of this year’s data. The report focuses on three key points in the 
model (Exhibit 1): the fellows’ impact on policy and practice, the fellows’ professional growth and development as 
teacher leaders and policy entrepreneurs, and how each state program has responded to turbulence in the policy system. 
Implications of the findings yield recommendations for continued improvement in the program nationally and within 
the states. Appendices to the report detail the evaluation’s methods and frequency data from the surveys of fellows and 
alumni. 

The fellowship program in each state continues to work with key state partners and is comprised of teachers with diverse 
teaching backgrounds. Each of the state programs work with their respective SEAs, education associations (namely, the 
Hawai`i State Teachers Association (HSTA), Kentucky Education Association (KEA), North Carolina Association of Educators 
(NCAE), and Tennessee Education Association (TEA)), and prominent statewide organizations (e.g., Harold K.L. Castle 
Foundation, the Pritchard Committee for Academic Excellence, NC Best, and the State Collaborative for Reforming 
Education (SCORE)). Fellow cohort sizes run from about 10 to 15 fellows so each program has about 20 to 30 current 
fellows in a given year. These fellows have been teachers for from just a few years to almost 30 years. On average, 
this year, fellows have been teachers for about 10 years, across states. Fellows include a wide variety of teacher roles, 
such as resource teachers at the district and school levels, some reporting directly to superintendents or complex area 
superintendents; as well as regular classroom teachers in grades K through 12 in all content areas, special education 
teachers, itinerant teachers, and teachers of English learners. 

Findings

As described in Exhibit 1, we found that fellows tended to develop pathways over the course of their two-year fellowship 
that drove them toward entrepreneurial projects allowing them to gather and amplify teacher voice in ways that aligned 
with their passions and skills. As fellows developed strategic policy and professional skills and earned a seat at the policy 
table, they built their—and HSG’s— credibility and brand as trusted policy resources.  Each state’s political context was an 
important factor in mediating the degree to which fellows could have an impact in any given year.  In this report, we focus 
on the collective impact of the STF program across states, as well as fellow growth, and how the program has navigated 
political turbulence. In the first section of the findings we discuss how fellows continued to impact state and local policy in 
2016-17 across all states. In the second section, we examine fellows’ growth as teacher leaders and advocates throughout 
their fellowship years. In the third section of the findings, we discuss the experiences and lessons learned to date from 
systems level turbulence in Kentucky, North Carolina, and Hawai`i. The findings are supported by evidence that illustrates 
each point rather than provide a comprehensive list of fellowship activities.  



4 Policy Studies Associates, Inc.

The HSG STF program continued to shape state and local policy and practice in Hawai`i, 
Kentucky, North Carolina, and Tennessee during 2016-17.

In each of the states, state officials, from the chief state school officer to career SEA staff made use of the work of the 
fellows. Fellows built relationships with state officials and staffers, legislators, local education leaders and organizations, 
and other strategic state partners. Through their outreach and engagement efforts, fellows have extended their reach and 
influence—and legitimacy—within the state as teacher leaders.  Through use of the skills they have developed, fellows have 
built diverse PLNs to support their work and facilitate dialogue across stakeholder groups and redefined professional 
growth, learning, and leadership in their states. As noted below, there are potential risks to continued impact due to 
turnover of the chief state schools officers in Hawai`i and North Carolina.

Each of the SEAs has used the work of the fellows to inform policy and shape practice. At the same time, the work of the 
fellows and the relationships they have built with policy actors at all levels, even amidst turnover of key policy actors, has 
reframed the education policy conversation and the perception of the role of teachers within education policy making. In 
short, the fellows are changing the culture around teacher voice in each state. 

SEAs valued and acted on data collected by fellows, though action was highly dependent on SEA context. 

SEAs valued and used the data collected by HSG fellows to inform state policies and guidance provided to districts. HSG 
fellows were increasingly seen as thought partners as they brought the voices of teachers—and in Hawai`i and Kentucky, 
the voices of other local education constituencies—to state policy leaders and staffers seeking to make policies more 
actionable, effective, and transparent. Nevertheless, contextual factors such as political changeover and a crowded political 
advocacy and research environment moderated the extent to which states capitalized on fellows’ work. In the case of North 
Carolina, political turnover limited actionable activity this year despite strong progress made in the previous year and 
will likely continue to limit SEA responsiveness in 2017-18.  In contrast, Tennessee fellows made inroads into what state 
partners have described as a “crowded” policy environment. The data collected by the Hawai`i fellows last year (2015–16) 
laid the foundation for major decisions by the Hawai`i Department of Education (HIDOE). The fellows informed and shaped 
both the plan for implementing the Next Generation Science Standards and the State Board of Education (SBOE) and 
HIDOE strategic plan for 2017–2020, which in turn shaped the state’s Every Student Succeeds Act (ESSA) plan. The state 
superintendent of education said of the Hawai`i fellows’ contribution, “The highest impact contribution of the STF program 
to Hawai`i public education, thus far, has been the fellows’ involvement in the update of our Strategic Plan.”

The major focus for this year (2016–17), based on the first goal in the strategic plan, was college and career readiness. The 
data collected by the fellows, through surveys and focus groups, served to validate several strategies–e.g., high school 
academies, project-based learning, and redefining school counseling–set in motion to address the needs of preparing 
students for college and careers. The data report was particularly useful to multiple audiences. This year, the state received 
not only the full data report as it has in past years, but a short summary that was tied more explicitly to the state strategic 
plan. The combination of the full report and the summary with additional contextualization has made for a product that 
will remain a touchstone for policymakers moving forward. 

The Kentucky Department of Education (KDE), as well, continues to value the fellows’ data collection and report 
recommendations, making changes to policy and guidance to districts as a result of fellows’ work. This fall, fellows 
surveyed both teachers and school administrators on advanced and challenging coursework, equitable learning 
opportunities, and communication across levels of the system, a change that HSG’s primary contact in KDE stated was 
intended to better understand some of the disconnect they had heard in previous years between administrators’ and 
teachers’ perceptions of policy implementation. The KDE staffer remarked that they value and use the recommendations 
from the reports, citing the changes the department has made in communicating about the purpose of observations and 
their role in the evaluation process. In response to the HSG findings, he and the state’s principal support team used the 
information and recommendations to strengthen the professional development for principals.
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The North Carolina Teacher Voice Fellows made early contributions to the North Carolina Department of Public 
Instruction (DPI). A group of fellows met with an internal DPI management team of section chiefs. Both the then state 
superintendent and section chiefs found the meeting both informative and a potentially important opportunity for 
soliciting ongoing feedback from teachers. Subsequent to the meeting and before additional meetings were held, the 
state elected a new superintendent. Major state-level policy impact in NC has been elusive because of the transition to 
the new superintendent. Despite the challenges to impacting state policy in 2016–17, the coming year promises greater 
opportunities for NC fellows. 

This year the Tennessee fellows made further inroads with the Tennessee Department of Education (TDOE) as they explored 
chronic absenteeism and student discipline as their data collection topic. TDOE selected chronic absenteeism and student 
discipline as the variables they will use to measure a new non-academic accountability indicator under ESSA and is a topic 
in which the state has little teacher data. Thus, the topic was timely and provided an opportunity to fill a knowledge gap. 
As part of the process of developing data collection questions and reporting findings and recommendations this year, 
the state director and the fellows worked for the first time with the Safe and Supportive Schools team within the Office 
of Conditions for Learning, which oversees the coordination and management of student support services for districts. 
Fellows were briefed by Pat Conner, Executive Director of Safe and Supportive Schools, on chronic absenteeism during 
summer training so that they would have a solid understanding of the topic before commencing data collection. The state 
director had the opportunity to participate in discussions with the Safe and Supportive Schools team members who met as 
a group in-person to participate in the development of questions and recommendations. 

In 2015–16, key department staff—including the Commissioner’s Chief of Staff, the Chief Academic Officer, the Assistant 
Commissioner of the division of Special Populations and Student Support, and the Assistant Commissioner of the 
division of Teachers and Leaders—worked on developing questions for the data collection topics: teacher leadership 
and professional learning and Response to Instruction and Intervention. Due to time constraints, and staff changeover, 
engagement with the data collection questions and findings was more limited in the first year. Department staff primarily 
interacted with the questions and data through email communication. The HSG liaison within TDOE1 made a concerted 
effort this year to plan for in-person engagement among key TDOE staff to maximize the department’s engagement with 
the data and increase the usefulness of the report findings and recommendations. 

The Safe and Supportive Schools staff were appreciative of the feedback on teachers’ perspectives on chronic absenteeism 
and student discipline policies and will use the data to inform how they work with local education agencies and 
communicate about student and family engagement resources; however, recommendations remained minimally useful.  
Despite efforts to tie the recommendations more closely to the state theory of action, as with previous reports, TDOE 
already had policies in place or in the planning stages that aligned with recommendations.  Thus, the recommendations 
could only serve to confirm that TDOE was moving in the right direction, but needed to work on communication with local 
teachers and leaders.

SEA staff in three states noted the challenges that political and bureaucratic contexts have played in their abilities to act on 
HSG data collection findings. In Hawaii, one stakeholder commented on the challenges facing HIDOE to implementing 
major changes. “People don’t realize the [significant steps the HIDOE has taken]. They [the HIDOE] don’t get credit for 
changes…. There are a number of constraints that handcuff the HIDOE’s ability to act on things. It’s tough for teachers 
to understand how constrained the space is.” One KDE staff noted that KDE is sometimes limited in what it can do to 
implement changes, particularly recommendations that pertain only to certain districts, but that they do what they can to 
encourage district-level change even when KDE has no direct authority.

1 The HSG liaison within TDOE is the state director’s primary point of contact within TDOE. The state director has monthly calls with the liaison and 
works directly with her to coordinate all data collection and other communication with TDOE.



6 Policy Studies Associates, Inc.

In Tennessee, a TDOE staffer explained that TDOE wants to be inclusive of a variety of sources for teacher voice and 
stakeholder feedback in a crowded field, creating a challenge for HSG to establish a stronger state-level presence. In spring 
2016, on the issue of state-level impact, the staffer stated, 

We’re getting influence from a lot of different places, and I think there is definitely potential for there to 
be some direct influence. It’s just not going to be immediate. We’re responding to the legislature, we’re 
responding to policies and initiatives we already have in place. We do an annual, large-scale data collection 
with our research team and partner with Vanderbilt to survey Tennessee teachers. That’s a very strong, 
scientific survey. We’ve got influence coming from a lot of places. I definitely think Hope Street Group has 
a place in that. It’s just we may not be able to say, ‘Here’s your four recommendations, and we’re acting on 
them immediately.’ I think that’s unrealistic, but I do think there’s definitely room for influence on how we 
do things and also influence from the fellows themselves, and also with other groups and other teachers as 
well. [We are] constantly seeking teacher feedback, so their feedback is a part of that collective feedback.

As the state director and fellows continue to establish themselves as a credible voice through work on timely topics and 
TDOE initiatives that bring them in contact with more department personnel across a large SEA, they will continue to forge 
relationships, have a seat at the table in a variety of policy discussions, and build the HSG brand. In the meantime, it will 
take time to reach considerable impact, but they are well positioned to do so with the relationships and presence they 
currently have in place and the continued support of the Commissioner.

SEAs relied on fellows as an important avenue for teacher voice, both as feedback and advice to the SEA and 
as a vehicle for improved communications to classroom teachers.

HSG fellows have been a valuable resource to SEAs as an independent entity with the ability to bring authentic teacher 
voice directly to state policymakers. Additionally, fellows have the ability to communicate state policy directly to teachers, 
bypassing the top down methods that can dissipate before reaching the classroom.

In interviews, Hawaii state policymakers noted the additional importance of fellows as another expression of the voices 
of Hawai`i’s teachers. “I would say that the work that Hope Street Group did, some of the most important work was just 
outreach and engagement of teachers both from a communications and feedback loop perspective.” Another state-
level stakeholder noted, “We couldn’t and won’t do this work alone. We just don’t have the personnel and dollars to 
do the engagement [work with teachers].” The feedback and communications methods were both formal and informal, 
encompassing both written testimony for board meetings as well as fortuitous conversations with fellows. Finally, a state 
stakeholder observed, “It’s not a sexy thing, but that notion that they are external to us, that’s so important. That they are 
their own entity that convenes on their own. There’s a perception that they’re an extension of the DOE. They’re not.”

Kentucky fellows conducted only one round of data collection this year, a change that their KDE contact viewed as an 
opportunity to increase ongoing communication between teachers and the department. Rather than a cumulative report 
over the summer, which he described as “not the best time,” a single fall data collection and report allowed KDE to read 
and process the report, then “figure out how to disseminate support to any areas [highlighted] in the report or in any 
recommendations.” He continued, “Hopefully this will put the fellows back on the ground working with teachers during 
the year… and rather than having one-way feedback, it becomes two-way.”

KDE also viewed the fellows’ writing and social media presence as opportunities to encourage two-way communication 
among KDE, teachers, administrators, and other Kentuckians, particularly individuals who may not be familiar with 
education policy or issues educators encounter. The primary HSG contact in KDE said that the department values the 
teachers’ efforts to increase their partnerships with newspapers across the state because those teacher-written columns 
further the department’s mission to make education decision-making transparent and public. “[The fellows] are sharing 
what is happening in the world of education for people who may not find it on their own, but who would read it because 
it’s published in a local newspaper. It fits in well with the overall expectation and view that the department has on sharing 
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information.” He also saw the fellows’ publications as an opportunity to reach school and district administrators and 
make them more aware of the benefits of increasing teacher leadership opportunities. He noted that the fellows’ social 
media work is more targeted towards teachers but also helps KDE get information from teachers and, through the fellows, 
provide better support. 

During the 2015–16 year, the NC fellows established a strong reputation for being solutions-oriented rather than reflexive 
in their work. The fellows have been, over two years, as have fellows in other states, slowly changing the culture around the 
role of teachers in policy making decisions. A new superintendent offers the fellows an opportunity to shape major new 
policy directives in a way that may not have been possible before. One state-level stakeholder noted the importance of 
teacher voice and DPI communicating clearly with teachers. 

One of the goals, aside from directly affecting policy decisions, is giving classroom teachers the opportunity 
to find out that they have a voice. That’s something that’s powerful and important. After the Great Reces-
sion, we sent emails to teachers and we got replies from teachers that showed that they didn’t understand 
how state policy works. ‘How does this work? Why did our salaries get frozen?’

The Tennessee Commissioner of Education increasingly looked to HSG fellows as a policy resource. The commissioner and 
the HSG liaison within TDOE joined the fellows, at their summer convening, where the commissioner served on a panel 
with HSG state partner representatives from SCORE and TEA. Later during the meeting, at the state directors’ request, 
the Commissioner led a 30-minute roundtable discussion with the fellows in which she shared updates on Tennessee’s 
state ESSA plan and gathered frank and critical feedback from the fellows. The conversation focused primarily on the state 
assessment system. The fellows would be the first group to be able to provide the Commissioner with feedback on the 
plan before she embarked on a series of planned stakeholder feedback sessions across the state. The state director later 
reported, “In the recent status update that the department gives out, they did give us a mention and say that they were 
able to get some feedback from the Hope Street fellows, which I was really proud of.” 

In addition to discussing the ESSA plan, the commissioner also sought feedback from the fellows on how the state could 
thoughtfully transition to online testing. In 2015–16, glitches in the online system prevented the state from administering 
TNReady—the state ELA and math assessment—for grades 3–8. The HSG liaison within TDOE shared, “While [the 
Commissioner] consulted with various teacher groups during this time, I know this conversation was an important one and 
enriched our discussions about this transition.”

Further, the Commissioner has expressed strong interest in hearing policy recommendations directly from fellows. The 
HSG liaison within TDOE shared that she and the Commissioner believe that teacher-driven recommendations would be 
more valuable to the state than recommendations formed by external research consultants because teachers are more 
knowledgeable about the education landscape in Tennessee and how policy impacts the classroom. 

Fellows grew their reach within SEAs and deepened relationships.

Fellows continued to build relationships with SEA leaders and staff as they continued to build credibility as teacher leaders. 
Subsequently, fellows were increasingly invited to participate in a variety of initiatives and projects that placed them in a 
position of influence. For instance, Kentucky fellows worked with the Commissioner of Education and KDE staff in addition 
to their primary contact. Fellows served on the Commissioner’s ESSA committee and sub-committees. The Commissioner 
also recruited four fellows to serve on the state Teacher Advisory Council and two fellows for his Accountability Steering 
Committee. The Commissioner’s staff tapped fellows to take notes and analyze feedback for a series of statewide town 
halls, a role they also served during last year’s statewide town halls. One fellow served on the state’s Dyslexia Task Force; 
through that work she has promoted teacher leadership opportunities for special education teachers across the state and 
received support for her KYReads program. Another fellow worked closely with two department instructional support staff 
on an initiative to support school transitions for highly mobile students in northern Kentucky, the River City Project. 



8 Policy Studies Associates, Inc.

One fellow in Lee County worked with the Kentucky Valley Educational Cooperative to secure a grant to work with 
the Network to Transform Teaching to promote and support eastern Kentucky teachers in achieving National Board 
Certification.

The Tennessee fellows deepened their relationship with TDOE. In February, Tennessee fellows presented preliminary 
findings from the fall 2016 data collection to the Commissioner of Education. After the presentation, the Commissioner 
had questions for the presenters and engaged them in conversation about what they were hearing from teachers. The 
Commissioner has shown support for the fellows’ work by making time to follow-up with the fellows about the data 
collection reports. At the February debriefing, Commissioner McQueen spent more time than the scheduled 90 minutes 
to meet and talk with the seven fellows who presented. Fellows have reacted positively to the experience and find it one of 
the most important activities they engage in as part of the fellowship. 

In the spring 2017 fellow survey, of the eleven Tennessee fellows who ranked state policy as a high-importance activity, 
10 agreed that meeting with the state Education Commissioner was very important to their work, making it the most 
important state policy activity among this group of respondents most engaged in state policy work. One fellow wrote of his 
HSG experience this year, “We established credibility for ourselves, for HSG in Tennessee, and we earned a voice the right 
to share the feedback of Tennessee teachers with our Commissioner of Education.” 

Moreover, this year, fellows have been connected to initiatives within TDOE such as the state micro-credentialing pilot 
(discussed below), Teachers of TN—a social media effort to share the voices of Tennessee teachers—and the TDOE blog, 
Chronicles in the Classroom. One fellow served on the state ESSA committee. The fellow said of her responsibility, “Due to 
HSG, I am presently on one of Tennessee’s ESSA committees. I have also been asked to provide input on data issues, new 
policy, and present at state sponsored conferences.” Another fellow is a member of a new initiative—a Teacher Effectiveness 
Council. Fellows are spreading their teacher voice in this diffused manner across TDOE. 

Fellows have built lasting efforts to advance local policy by working with district superintendents and local 
organizations.

Across all four states, fellows have prioritized engaging at the local level. The model for the state fellows program 
prioritizes fellows collecting data from their professional networks to inform state policy making, particularly within the 
SEA. As described above and in prior years’ evaluations, fellows have worked assiduously to collect survey and focus group 
data and their work has informed SEA decisions. Of perhaps greater significance, fellows have applied their HSG training 
and experiences to solving problems at the local level. Across states, fellows worked with district leaders/complex area 
superintendents to develop teacher-led initiatives that elevate teacher voice and leadership locally.  

A majority of fellows in all four states identified meeting and networking with local policymakers as one of their most 
important activities (Exhibit 2).  Within each state, however, the activities fellows identified as important to their local 
policy work differed in some respects. Consistently, fellows in all states reported that meeting with district superintendents 
and central office staff was important to their work. Beyond that, however, fellows in each state appear to have placed more 
importance on some activities related to local policymaking than others. For example, North Carolina fellows reported that 
meeting with school board members was important to their work at higher rates than fellows in other states (86 percent of 
North Carolina fellows, compared with 71 percent of fellows in other states).  Fellows in the other three states reported that 
participating on a local teacher advisory council was important to their work at higher rates than North Carolina fellows (89 
percent of fellows in Hawai`i, Kentucky, and Tennessee versus 57 percent of North Carolina fellows). Similarly, Kentucky 
fellows reported working with their local regional service agency at higher rates than fellows in other states, but prioritize 
meeting with principals less than fellows in Hawai`i, North Carolina, or Tennessee. These examples point to the importance 
of context for fellows’ work with local stakeholders, just as their work with state policymakers is influenced by state 
governance, climate, and engagement opportunities. Kentucky fellows most likely worked with regional service agencies 
at higher rates, in part, because an alumni fellow from the second Kentucky cohort cultivated those relationships.
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Perhaps because the HIDOE is both the SEA and the local education agency in Hawai`i, or perhaps because of the 
geographic isolation that results from being an island chain, the state fellows in Hawai`i have had an abiding interest 
in local policy; a higher proportion of fellows in Hawai`i indicated that local policy is important to their work than in the 
other states. Ten of the fellows this year (over half of the fellows who work in complex areas) either reported directly 
to their complex area superintendents or have developed relationships with them. The ten fellows worked in seven of 
the 15 complex areas in Hawai`i, so in about half of the complex areas, fellows had direct access to their complex area 
superintendents.

This year saw the fruition of an idea hatched by a now 
alumni fellow. The idea was deceptively simple. Just 
as the state fellows could (and were) make a difference 
in state policy, why not infuse local policy with the 
voices of teachers as well. Thus was born the Kaua`i 
Local Teacher Fellows Program. The four current and 
alumni fellows on Kaua`i met over the past year with 
the Kaua`i Complex Area Superintendent, as well as 
with Kaua`i principals at their quarterly meetings, to 
proposed the idea and present an operational plan 
for how the local teacher fellows program would work. 
The core of the plan was that local teacher fellows 
would represent each school on Kaua`i and attend 
quarterly meetings between the principals and 
complex area superintendent. The local teacher fellows 
program provides participants training to participate 
effectively and convey teacher voice persuasively and 
authentically. The program has been in place for only 
a few months. The 2017–18 school year will provide 
an opportunity to document the outcomes of the local 
fellows’ efforts. 

Meanwhile, Kentucky fellows continued and expanded their work in Jefferson County Public Schools (JCPS), the state’s 
largest district. For example, three teachers served on the leadership team for JCPSForward—a teacher-led organization to 
increase connections among teachers and administrators in the district. This year, JCPSForward has partnered with district 
staff and statewide organizations to organize conferences including JCPS EdCamps and the first JCPS Elevating and 
Celebrating Effective Teaching and Teachers (ECET2). The group has expanded its website including adding information on 
teacher leadership opportunities in the district and across the state and a blogging section. One fellow in JCPS has made 
progress in promoting district-level student voice. He founded LIFT JCPS (Learn, Invest, Friend, Teach) and now oversees 
the district superintendent’s student advisory committee. He also worked with district administrators to place two students 
on the JCPS Board Policy Committee, the first-time students have been included on that committee.

In northern Kentucky, one fellow worked with teachers and two KDE staffers to build and pilot a tool to ease highly mobile 
students’ transition among the schools and the cluster of twelve small districts that border or are just to the south of the 
Ohio River. The districts serve a highly mobile group of students, who may transition across multiple schools and districts 
during one school year. The fellow worked with other teachers to develop and pilot the tool, which captures information 
about students’ social and academic support needs. The teachers then met with principals and superintendents at regional 
meetings to gain districts’ buy-in and begin implementation. The initiative will expand to additional schools and districts 
in the 2017–18 school year.

Exhibit 2: Percent of fellows identifying meeting 
or networking with local policymakers as highly 
important to their fellowship

Source: Responses to spring fellows survey.
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Furthermore, Kentucky fellows have maintained and expanded their work with their local newspapers to publish teacher-
written columns. Fellows have continued the initial partnership with the Louisville Courier-Journal, and two fellows from 
the Bowling Green area applied for and received a grant from their local Chamber of Commerce to support the publication 
of teacher voice columns in the local newspaper. Fellows also worked to establish a regular column in the Lexington 
Herald-Leader, with support from the Prichard Committee and the local Chamber of Commerce. 

While not formalized in the way the Kaua`i Local Teacher Fellows are, Tennessee fellows have taken strides towards 
concerted local expressions of teacher voice. Shelby County fellows continued to participate in the Shelby Country Schools’ 
Teacher Advisory Committee. In 2015–16, the Shelby County fellows helped to establish a district teacher advisory 
committee with the superintendent, who took an interest in the HSG work and wanted to work with a group of teachers in 
the district to get regular input on district policies. One fellow participant explained that the teacher advisory committee 
has “participated in providing teacher insight on issues relative to compensation, discipline, interventions, grading, and 
curriculum.” The state director explained that the committee began as a superintendent-led advisory committee, but that 
she wanted to push for the committee to be led by teachers. The state director worked with the superintendent and teacher 
group to develop a vision and mission to drive the work forward. Consequently, this year, teachers have taken more 
responsibility for directing the work themselves. To support the initiative, one of the state fellows now works part-time in 
the classroom and part-time in the district office in the newly created role of Teacher Liaison. 

Tennessee fellows were active in disseminating HSG data collection reports at the local level and using the opportunity to 
connect with legislators, district superintendents, regional support organizations, and state and local board of education 
members to share what they have learned and advocate for local improvement in the implementation of state policies.  In 
both 2015-16 and 2016-17, Tennessee fellows shared the HSG data collection reports widely with members of these local 
stakeholder groups, as well as with teachers and other PLN members. 

District empowerment is one of the pillars of the TDOE theory of action and, as such, districts have great latitude in how 
they implement state policies.  Fellows are learning about this process as participants in the HSG fellowship and see 
themselves as a conduit for taking what they are learning about state policy to teachers and then taking teacher voice back 
to local leaders to create change. As a result, in 2015-16, two districts took action in response to the findings in the report 
to make improvements in district implementation of teacher professional learning. This year, the data collection report 
on chronic absenteeism and student discipline revealed that teachers—including the fellows themselves—were unaware 
of local resources available to provide assistance with family engagement and outreach. Fellows acted on the findings 
to communicate widely with their PLNs about the Family Resource Centers and promote the valuable information and 
training they provide to help families learn to resolve problems in high-risk environments.

Fellows built key enduring relationships with state policymakers through legislative outreach efforts.

Fellows continued their active engagement with legislators, continuing to nurture existing relationships and establishing 
new ones with legislators and their staff and generally expanding the number of legislators with whom they regularly 
interact. These relationships have been important, both for sharing teacher voices with legislators but also for gathering 
information to share with teachers. Fellows in all four states engaged in some level of legislative engagement whether it 
was related to specific legislation, serving on committees or providing public testimony, or general relationship building 
through activities like school visits by legislators. 

In Hawai`i, the legislature generally defers to the BOE on matters of education policy, limiting itself to matters directly 
related to the budget. At the behest of a small group of fellows, this year, a state representative introduced legislation to 
award stipends to teachers to retain board certified teachers in hard to staff schools that typically have high rates of teacher 
turnover. 
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Kentucky’s fellows established KYEdPolicy.org in 2015–16 to share information with teachers about pending education 
legislation, to demystify the legislative process with information on how to read legislation, and to collect teachers’ 
questions about that legislation. Fellows continued the work to expand its reach this year. During the legislative session, 
the site averaged 1,500 to 2,000 unique visitors each week. Fellows also used the site to inform teachers about legislators’ 
town halls so that they could ask questions directly. Two fellows from the Chair of the Senate Education Committee’s 
district worked with him to ensure that teachers would have opportunities to ask questions at his events. Fellows in eastern 
Kentucky organized similar events. Fellows then followed-up with legislators to continue those conversations. Through 
KYEdPolicy.org, fellows have gained a remarkable level of access to the legislative process. As one partner stated, “One of 
the fellows has a strong relationship with one of the legislative staffers who has a lot of influence on education policy and 
that staffer will share information with [the fellow] that isn’t being shared with a lot of other people across the state and 
that’s very powerful.”

Similarly, North Carolina’s fellows’ legislative engagement emphasized building relationships with legislators, including 
legislative leadership, around issues of importance to North Carolina’s teachers. One such issue, improving and adapting 
the state teacher evaluation systems to better meet the professional growth needs of veteran teachers, was a focus of 
conversations between not just fellows and legislators and their staffs, but also other stakeholders, including new DPI staff. 

Tennessee’s fellows made strides in reaching out to their local representatives and developing knowledge about 
state policy. Building on the groundwork begun in 2015–16 connecting fellows with their representatives in the state 
Legislature, Tennessee fellows were actively engaged in developing relationships with legislative policymakers through a 
variety of opportunities and sharing teacher voice with legislators: 

In Shelby County, fellows have developed a relationship with the first Vice Chair of the Senate Education Committee, and 
have formed a Teacher Advisory Committee that reports to him on how state education policy impacts the classroom. One 
fellow said of the experience,

In my district our Teacher Advisory Council has partnered with a senator from our area to serve as a liaison 
for him and share the success and challenges that we are facing in our district as he embarks on enlisting 
the help of the state school board with some of these issues, and to prepare for the next legislative session.

Five state legislators visited classrooms in 2016–17 and acted as aides for the day as part of “Shadow a Teacher” week in 
October, a legislative outreach effort coordinated by the Legislative Workgroup. “Shadow a Teacher” week was designed 
to bridge the gap between legislators and educators in Tennessee. The program invited legislators from the Tennessee 
General Assembly into schools across Tennessee for a full day of serving as classroom aides/helpers with teachers who 
have volunteered to host them. Following the experience, members of the press were invited to speak with participants to 
gather photos. The state director plans to make the effort an annual event. 

Some Tennessee fellows participated in a teacher advocacy Day on the Hill organized by SCORE where participants had the 
opportunity to meet with their local representatives. 

Fellows have expanded their statewide influence and further embedded their initiatives into the education 
landscape by leveraging partnerships with other organizations.

The partnerships fellows have forged range from those that establish trust with long-standing education policy players 
and build the fellows’ brand to those that build inspired efforts to address key policy problems. Each of the state fellows 
programs has established multiple ongoing partnerships with other education-related organizations, including teachers 
organizations, in their states. Many of these organizations explicitly focus on teachers, whether professional development 
or teacher leadership; many do not directly focus on teachers or teaching and the fellows provide the voices of teachers to 
partnerships with those organizations. 
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In Hawai`i, in addition to Hawai`i Teacher Leader Network and Policy Summit discussed below, the fellows have continued 
their longstanding work with HSTA to provide professional development classes to teachers throughout the state. In the 
fall, for example, fellows ran professional development classes as part of a statewide virtual professional development day. 
One stakeholder commented on the professional development classes offered by fellows, 

As an island state, the fact that you have organizations like HSG that provides PD for neighbor islands, 
if you’re on O`ahu or close to Honolulu or to universities, you have different supports that rural places 
don’t. People will say it’s too expensive to travel. Face-to-face meetings matter. To grow and have an aloha 
response, you need to be face-to-face. Those kinds of things are desperately needed.

Staff at Kentucky’s Prichard Committee described the fellows as central to their work on specific projects and, more 
generally, as an invaluable resource for the state and for promoting Prichard Committee’s mission to engage citizens in 
education. Fellows have engaged with Prichard’s Student Voice Committee to promote student voice in state and local 
policymaking. Fellows also worked with Prichard’s ESSA response group. For example, Prichard tapped fellows to capture 
conversations at an ESSA town hall in Louisville that was led by the Urban League and NAACP. Prichard staff also worked 
with fellows to disseminate information to teachers through KYEdPolicy.org and relied on the fellows to help them gather 
education “success stories” from across the state—“the fellows have been invaluable in figuring out what those stories are 
and developing those that we’ve been able to share out through social media and other avenues.” More recently, fellows 
and Prichard have begun working with TFA Appalachia to engage teachers in eastern Kentucky in education policy. 

More generally, Prichard staff saw the fellows as an important resource for the Prichard Committee’s work and for the 
state and believe support from the state director helps fellows succeed. One Prichard staff member summarized Prichard 
Committee’s view, 

The ongoing success we’ve seen is that the fellows have developed such high levels of credibility with 
policy leaders from different levels—both state and local—and that’s helped our collective work so much. 
They have been able to share their perspectives and the perspectives of fellow teachers with leaders who 
will find what they say very credible. It resonates with those leaders in a way that it wouldn’t if it came 
from someone who wasn’t in the classroom all the time. I think policymakers have put a high priority on 
communicating with the fellows. That’s been a positive shift in our landscape. 

She added her observation that fellows have built strong relationships with legislators and their staffs, opening 
communication channels between teachers and legislators that would not otherwise exist. From her perspective, the 
fellows have been given support to excel in their roles working on state committees and engaging with policymakers. For 
example, she noted that she’s observed the state director working with fellows before state advisory committee meetings, 
helping them craft their message to have the greatest impact then debriefing with them after the meeting. 

The North Carolina fellows have engaged a number of statewide professional and non-profit organizations. The fellows 
have worked with the North Carolina Association of Educators (NCAE), the North Carolina Principals and Assistant Principals 
Association (NCPAPA), NC BEST, the Kenan Fellows Program for Teacher Leadership, and Public School Forum of North 
Carolina. Fellows have participated in events, served on panels, appeared on local television talking about education 
issues, and consulted on a range of topics. Having access to such a broad set of partners has allowed the fellows to work 
on areas of particular individual interest. Having a broad set of partners has ensured that as opportunities with specific 
partner organizations come and go, the fellows as a group remain connected to other organizations engaged in education 
policy in North Carolina. As one partner commented on the relationship with the fellows,  

Working with the fellows has given us a better understanding of what teachers in North Carolina think 
about a range of issues important to our members. Without their voice we would not have been able to 
have had the success we did with [a particular project]. [The state director] was really the key to the whole 
relationship.
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The Tennessee state director has been the primary driver of expanding partnerships in Tennessee. She has expanded her 
reach through her work with TDOE and through initiatives led by TEA or SCORE. For example, the state director is a member 
of the Personalized Learning Task Force within TDOE, which puts her in contact with the Deputy Commissioner, Chief 
Academic Office, directors and project managers from various departments, and regional and local education leaders. 
She formed an informal partnership with a member of the state school board and reached out to the executive director of 
the Tennessee Organization for School Superintendents (TOSS), both of whom she regularly updates on the work of the 
fellows. She is a member of the TN Teacher Leadership Collaborative (TN TLC), an umbrella group organized by SCORE. TN 
TLC brings together education stakeholders—including representatives from TDOE, SCORE, TEA, and others—in support of 
promoting teacher leadership opportunities to educators who may not otherwise be engaged in teacher leadership. 

Tennessee fellows have been involved with working with state partners to a lesser extent. One fellow with prior experience 
engaging in state policy as a teacher fellow with SCORE worked with Tennesseans for Students Success—a coalition of 
community stakeholders and education leaders—to host a round table discussion with a state representative for teachers in 
rural east Tennessee. Another fellow is on the Governor’s Teacher Cabinet and presents to the group about HSG activities. 

Fellows built diverse PLNs through a variety of fellowship activities to support their data collection and 
facilitate dialogue across stakeholder groups.

As depicted in Exhibit 1, fellows facilitate and participate in state and local policy networks they build through the PLN. 
At the inception of the HSG STF program model, PLN engagement primarily focused on emailing about data collection 
and fellows were primarily engaging with teachers.  However, fellows use of the PLN has evolved, and includes more 
diverse stakeholders. Over time, fellows expanded the way they think about networking and teacher engagement. Fellows 
used the skills they have developed in training (e.g., meeting and communicating with policymakers, having difficult 
conversations, media and social media training, writing) to build confidence to reach out to wider audiences and facilitate 
connections among different stakeholder groups in activities where they have the greatest interest (legislative outreach, 
social media, communications), all-the-while building the HSG brand and credibility beyond the SEA through these 
different ventures. Fellows are now using their PLNs to support their data collection as originally intended, but also to 
facilitate strategic connections and discussions across stakeholder groups that position them as leaders on consequential 
policy issues that matter to teachers.

Survey data indicated that the types of individuals fellows include in their PLNs varies across states and, within states, 
across fellows (Exhibit 3). For example, fellows in Hawai`i may have emphasized building connections with teachers, as 
most were in their first year of the fellowship and much of the ongoing work in the state has focused on professional 
development and building teacher networks; only one Hawai`i fellow reported that more than five percent of their PLN 
is comprised of state policymakers. In North Carolina and Kentucky, however, a larger proportion of fellows were policy-
focused than in Hawai`i, and that emphasis was reflected in the composition of their PLNs—12 Kentucky fellows and seven 
North Carolina fellows reported that more than five percent of the individuals in their PLNs were state policymakers. 

The proportion of teachers, administrators, and state policymakers in fellows’ PLNs typically changed year-to-year as the 
focus of fellows’ work changed or as a reflection of fellows’ contexts. In the second year of the Kentucky STF program, 
only four fellows reported that their PLNs included state policymakers; the depth of fellows’ engagement with state 
policymakers increased in the programs’ third year and fellows’ PLNs reflect that change. 

Fellows’ individual contexts can also impact the composition of their PLNs. Fellows who reported that a lack of interest 
or engagement from fellow teachers was a challenge to a moderate or great extent had PLNs that, on average, included 
a smaller proportion of teachers in their PLNs than fellows for whom teacher interest was minimally or not a challenge 
(76 percent versus 86 percent). Instead, fellows who felt challenged by teachers’ lack of engagement included a higher 
proportion of administrators (15 percent compared with other fellows’ 11 percent) and state policymakers (6 percent 
versus 2 percent).
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Hawai`i fellows’ networking activities focused on building a statewide network of teacher leaders. As in many states, 
Hawai`i is home to many efforts to develop teacher leaders. With the leadership of three current and past fellows, the 
Hawai`i Teacher Leader Network began to take shape this past year. The purpose of the network was to bring some 
coherence and alignment to the multiplicity of teacher leader opportunities (definitions, programs, and policies) in 
the state to reduce duplicative efforts, increase collaboration, and leverage the potential power of teacher leaders for 
improving state education policy as well as classroom practice. During the year, the network began to coalesce, but by the 
end it had not yet found a sustainable driving force or funding stream.

Kentucky fellows have focused their networking efforts on building relationships with legislators. Current and alumni 
fellows in Kentucky worked with other state teacher leaders and the Collaborative to Transform Teaching to develop Policy 
Together, an initiative that invites legislators into teachers’ classrooms and works to support teachers in developing 
relationships with legislators. As part of this initiative, the Collaborative for Student Success hired a videographer 
to film the day one state senator visited one fellow’s classroom then interviewed them both about the process of 
developing legislator-teacher relationships. The group used this footage as part of a series of training modules, hosted at 
policytogether.org, to develop teachers’ capacity to forge those relationships. To date, two legislators have visited teachers’ 
classrooms, and fellows plan to expand the initiative next year. 

Kentucky fellows also used their relationships with legislators to organize town halls and roundtable discussions for 
teachers and legislators. Two fellows, one in eastern Kentucky and one in western Kentucky, worked with their legislators 
to host town halls during which educators gave feedback about pending legislation. A third fellow facilitated a roundtable 
discussion between two legislators and a group of teachers and administrators in her school district. The discussion led 
to a visit to the fellows’ school by the Lieutenant Governor and one of the legislators returning to serve as the keynote 
speaker for a graduation ceremony at one of the district’s elementary schools.

Exhibit 3: Average proportion of teachers, administrators, policymakers, 
and others in fellows’ PLNs

Source: Responses to spring fellows survey.
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TN fellows were engaged in activities that connected them with their fellow teachers and allowed them to bring teacher 
voice to a wider audience through various activities. Tennessee fellows have collectively embraced the data collection 
process as a strategic teacher engagement activity, but have also found individual success through social media, blogging, 
and meeting with policymakers. In response to the spring fellow survey, a majority of TN fellows (60 percent) rated teacher 
or PLN engagement as a top three important activity to them. Eighty-three percent of TN fellows with high levels of interest 
in teacher engagement reported that sharing teacher input with education leaders/policymakers was a very important 
activity, and 75 percent reported that gathering input on state or local policy from teachers was a very important activity. 
In the fall 2016 fellow survey, response to questions about their expectations and expected role in policy discussions as a 
fellow, TN fellows’ responses focused on their role as a conduit for sharing their fellow teachers’ voices with policymakers 
and education leaders. Fellows comments included the following:

One of the most important aspects of being a fellow is keeping teachers in my PLN informed about 
education policy in Tennessee. I expect to have an active voice whether that’s communicating through my 
role as a fellow or outside, because of the training I’ve received as a fellow.

My expectations were to increase my value as a respected voice and ‘go to’ educator when issues at the 
state level called for teacher input. I believe that I have had that opportunity.

I plan to help teachers understand policy and what role they can play in influencing policy decisions and 
discussions. 

The same theme was evident in interviews with fellows in fall 2015 and spring 2016. Whether through data collection, 
publications, social media, or policy activities, TN fellows remained committed to the goal of gathering and sharing 
teacher feedback with state and local education leaders and policymakers. One fellow shared in the spring 2017 fellow 
survey how building her PLN has been her greatest accomplishment as a fellow and how she believes her work has had an 
impact among her colleagues.  She shared,

What I consider one of my greatest accomplishments is building a PLN. I’ve surrounded myself with a 
group of teachers, coaches, and leaders that I’m able to reach out to and support as well. Teachers that 
participated in the data collection felt empowered because they were able to be a voice for positive change 
in education. 

Tennessee fellows have found their voice through publishing articles on topics they are passionate about, including five 
fellows who have started their own blogs since the start of their fellowship. At least 17 fellows have published articles this 
year. Eight fellows listed their publications as one of their greatest accomplishments as a fellow this year in the spring 
2017 fellow survey. Two fellows partnered together to start a blog where they share their perspective on a wide range of 
state policy issues, such as the state assessment system and teacher evaluation. Another fellow’s blog is focused on his 
classroom and a literacy initiative started by his class to increase Nashville students’ access to books. The fellows as a group 
have also started their own blog, Tennessee Teacher Talk, where all fellow publications are posted. Eleven TN fellows rated 
media and communications as one of their top three important fellowship activities. Only NC had a higher proportion of 
fellows report the same. 

Further, the Social Media Workgroup has developed an online presence for HSG Tennessee that continues to attract more 
traffic to the HSG Tennessee Twitter feed and Facebook page. As of April 2017 the Monthly Twitter Chats have generated 
over 3,700 posts over the course of a year, individual Tennessee Fellows have a combination of more than 15,000 
followers, and the Facebook page had 914 likes. At least four Tennessee fellows have led Twitter Chats this year and at least 
17 fellows participated in one or more chats. Four Tennessee fellows reported that leading Twitter Chats was very important 
to their work as a fellow, a higher proportion than fellows in other states.  Fellows have redefined professional growth, 
learning, and leadership in their states by creating opportunities for the growth of their peers.
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While several state fellows have developed an orientation around networking/facilitating out of their fellowship activities, 
as previously discussed, other fellows have developed a focus on elevating the teaching profession. Across states, teacher 
engagement initiatives have developed into full-fledged peer professional development and leadership initiatives that 
extent beyond workgroup projects and have a more concrete purpose beyond forming connections. In all four states, over 
80 percent of the 40 fellows who identified teacher engagement as important to their work as a fellow reported a range of 
activities in which they actively engage—from participating in conferences to gathering teachers’ input on state and local 
policies and then sharing that information with policymakers to developing and delivering professional development. 
Fellows in different states diverged only in the importance they placed on conference organizing. All nine of the Hawai`i 
fellows active in teacher engagement identified conference organizing as an important activity, while approximately half 
of the nine Kentucky and the 12 Tennessee fellows and a third of the ten North Carolina fellows did so. 

In Hawai`i, for example, another collaboration with HSTA was the first Hawai`i National Board Certified Teachers (NBCT) 
Education Policy Summit, held in January. This one-day meeting brought together several dozen participants, mostly 
NBCTs, plus HSTA and HIDOE staff and a few other interested participants to discuss the teacher shortage in Hawai`i, 
particularly in hard to staff schools. The impetus for the meeting was to take an issue of importance to teachers and 
policymakers and have an in-depth teacher-led consideration of solutions to the problem. As the state director noted, 
discussion of teacher retention tends to focus entirely on teacher pay. While teacher pay and incentive structures were 
discussed at the policy summit, teachers also devoted energy to thinking through other alternatives, including hybrid 
teaching-leadership positions in schools, greater support and professional development for new teachers, and additional 
growth opportunities for more veteran teachers. Leaders of the summit hoped that the report will inform HIDOE, the 
legislature, and HSTA. 

The state superintendent said of the fellows’ profession-focused efforts,

Fellows have also taken leadership roles in developing their peers professionally through training and 
facilitation of professional learning communities. Fellows have elevated the dialogue about public 
education, particularly teachers’ perspectives on policy matters, through solutions-oriented engagement 
whether through the social or traditional media or participating in community meetings. Also, the fellows’ 
initiation of the ECET2 conference elevates the profession and celebrates teaching, which is a key objective 
in our Strategic Plan and an important talent development support.  

In Tennessee, seven fellows participated in a Micro-Credentialing pilot, a project initiated by the TDOE. The purpose 
of the pilot was to give teachers state-approved recognition for mastering skills and competencies without leaving 
the classroom and to explore micro-credentialing as an alternate pathway to licensure renewal. As part of the pilot, 30 
participating teachers were partnered with novice teachers to provide mentorship and support as they work on earning 
micro-credentials as a team. The goal was to change the structure of professional learning to allow teachers more flexibility 
to meet professional learning requirements and to give them more ownership of the process for a more tailored, authentic 
experience. Participating teachers were encouraged to take state-approved online courses and workshops of their choice 
that interest them and relate to their work. The courses and workshops were offered through a variety of vendors that 
were vetted for inclusion in the program. TDOE will take feedback from the pilot participants to inform statewide roll-out 
of the initiative in future years if the program proves to be successful. The opportunity to participate was brought to the 
HSG fellows because of the connection the group has made with the department. Several fellows were interested in the 
opportunity, but only seven could participate because of qualification restrictions—teachers had to have four to seven years 
of teaching experience to participate. 

Tennessee fellows have also been involved in various professional learning opportunities in a leadership capacity with 
their colleagues. For example, one fellow presented at TN ECET2 on Teacher-Led Professional Learning and spoke on the 
Teacher-Leader Panel. Another fellow trained new Career and Technical Education teachers and attended the Association 
of Career and Technical Education (ACTE) Leadership Institute. Two other fellows participated in a cross-state collaboration 
with Learning Forward focused on teacher leaders creating state plans for educator professional development. Another 
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fellow led professional development with her district and school on grant writing, STEAM lesson planning, and working as 
a consultant for teachers in writing grants. In another example, a fellow worked with his local Director of Schools to form 
a stronger Faculty Advisory Committee (FAC) that will engage all stakeholders in discussion, plan for better professional 
development opportunities to improve teacher practice, and work to make decisions that will meet the needs of all 
students.

Fellows emerged from the fellowship as teacher leaders in diverse ways.

Exhibit 1 illustrates the pattern of fellow development. Fellows enter into the fellowship with diverse backgrounds and 
experiences that inform their interests and abilities as advocates for teacher voice, but leave them without a clear direction 
toward using those interests and abilities to achieve impact. Over the course of two years, most fellows move from a novice 
state to a more concentrated role that hones in on their greatest passions and makes use of their strongest skills. We found 
that fellows developed a focus for their work, broadly characterized into four types: policy-focused, profession-focused, 
networker/facilitator, and fellowship-focused. The training that they received in preparation for the fellowship experience 
and the support they received from their state directors facilitated the development process and pushed the fellows past 
their own notions of what they could achieve. We found that though fellows faced challenges along the way, fellows 
reported high levels of satisfaction with the HSG STF program and believed they have become a better leader in bringing 
teacher voice to state policy.

Fellows’ work tended to coalesce around one of four focus areas: policy, profession, networker/facilitator, or 
the fellowship.

Fellows engaged in a range of activities, though as they honed their voice and leadership skills, they tended to gravitate 
towards one of four types—policy-focused, profession-focused, networker/facilitator, or fellowship-focused. Some fellows 
began the fellowship with a background in and a focus on a strand of work, other fellows gravitated towards a type over 
time, while others remained focused primarily on the core work of the fellowship. The types were not mutually exclusive—
fellows whose main activities were policy-oriented could also serve in roles more associated with other types, such as 
organizers for a professional conference (profession-focused) or as connectors between a colleague in their PLN and a 
teacher leadership opportunity (networker/facilitator). This section first describes the process used to identify the four types 
and then defines the types and presents data about the distribution of the types of fellows across states. 

We identified the four types of fellows by reviewing data collected in a fall 2016 survey of fellows, looking specifically at 
their answers to open-ended responses to six questions:

1. Please give a short description of your previous work in policy/teacher leadership. 

2. What are your expectations for what you’ll do and what impact you’ll have as a fellow this year? 

3. What role do you see yourself playing in policy discussions at the local or state level or both? 

4. Are you involved in a fellow working group (e.g., editorial board, teacher engagement, social media)? If so, 
describe your work as a member/leader of this workgroup. 

5. Outside of your workgroup and data collection responsibilities, are there other teacher leadership/advocacy 
activities you are currently working on as a result of the fellowship (e.g., organizing a teacher leadership 
conference, planning teacher professional development, serving on an advisory committee)? 

6. Is there anything else you think that we should know about your experience as a fellow/network member or 
your current education policy work?
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To define the types of fellows and assign a type to the 2016–17 fellows, first each member of the evaluation team 
independently reviewed the responses from the 85 fellows who completed the fall survey. Following this independent 
analysis, the evaluation team as a group refined the definitions of each type and classified fellows into the type that 
best fit their answers to the six questions. Some fellows did not answer all six questions with sufficient detail to allow 
classification; these fellows were assigned the default classification (fellowship-focused). Finally, we included a series of 
questions about fellows’ activities on the spring fellows survey to test the accuracy of our definitions and our classifications 
of fellows. 

Through this process, we identified the four types of fellows: policy-focused (state and/or local); profession-focused; 
networker/facilitator; and fellowship-focused. Our working definitions of each are as follows.

Policy-focused. These fellows had an explicit emphasis on working with state and/or local policymakers generally or 
around specific issues or programs. Their background often included other fellowships or serving a role in a teachers’ 
association. They expressed an interest in working with state and local policymakers, including legislators and their staffs, 
the state board of education, the SEA, and local administrators, generally, including specifics about policies or programs. 
These fellows identified meeting or networking with state and local policymakers and legislative outreach as their primary 
activities.

Profession-focused. Profession-focused fellows placed explicit emphasis on teacher voice and working with teachers 
in the PLNs. When they referenced state and local policymakers in descriptions of their work, they focused on the 
importance of communicating teacher voice to policymakers and their advocacy tended to be instrumental, focusing on 
specific initiatives. Profession-focused teachers also engaged in explicitly teacher-focused initiatives, such as providing 
professional development. On the spring survey, these fellows reported engaging in a range of activities, with meeting 
and networking with local policymakers, teacher engagement, and meeting and networking with state policymakers as 
their most important activities. 

Networker/Facilitator. Networkers/Facilitators focused on facilitating connections among individuals and organizations 
around education policies, programs, and initiatives—including connecting legislators, administrators, teachers, and non-
profits. Their work often resembled that of profession-focused and policy-focused fellows, but their emphasis was neither 
on expressing or elevating teacher voices nor on specific polices or programs. Rather than building relationships for a 
specific, immediate purpose, networker/facilitators built relationships to further future work—either their own or another 
teacher’s. Networkers/Facilitators identified activities such as meeting and networking with local policymakers, teacher 
engagement, and social media engagement as most important.

Fellowship-focused. Particularly during the first few months of the program, most fellows focused specifically on the 
skills and duties that are essential to the fellowship—e.g., facilitating and collecting data from focus groups, encouraging 
teachers to take the survey, and building their PLN. Fellowship-focused fellows expressed a desire to fulfill the 
requirements of the fellowship in very general terms or did not provide many details about their work. In spring, these 
fellows identified a range of primary activities, suggesting that some first-year fellows began to find their niche during the 
year.
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The distribution of the types of fellows within states after the spring survey reflects the number of first-year and second-
year fellows, the interests of individual fellows, and the opportunities afforded to fellows within each state’s context 
(Exhibit 4). There was a large cohort of new fellows in Hawai`i this year, explaining the large proportion of fellows who 
were fellowship-focused in spring. In Kentucky, where most fellows were in their second year, the eight fellows’ focus on 
policy fits with the history of the Kentucky fellowship—the first state director had extensive experience in state policy and 
the current state director developed a strong interest in policy while he served as a fellow—and an ongoing policy initiative 
(KYEdPolicy.org) in which fellows could engage. 

As mentioned above, these types were not mutually exclusive, nor does the classification into one type imply a fellow was 
more successful in the fellowship. Fellows’ activities were guided and sometimes bounded by their state and individual 
contexts, as well as the length of time the fellowship has operated in the state. In Hawai`i, a trip to the state capital for 
in-person advocacy requires a plane flight. It is not surprising, as discussed above, that historically there has been a 
heavy emphasis on the teaching profession and local policy among fellows in Hawai`i. In Kentucky, after four years, the 
fellowship is well-established and each successive cohort of fellows has learned from and built upon the connections to 
state, regional, and local policymakers and organizations established by the previous cohort. In the following section, we 
explain the activities each fellow type ranked as highly important to their work, showing the differences and similarities 
across types.
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Exhibit 4: Distribution of fellow types across states

Source: Responses to fall and/or spring fellows survey. Ns reflect fellows who responded to either or both surveys.
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Fellows honed in on fellowship activities aligned to their primary focus area (policy-focused, profession-
focused, networker/facilitator, fellowship-focused); though meeting and networking with state and local 
policymakers was ranked as highly important among fellows across all four fellow types.

The baseline responsibilities for fellows include collecting data for the reports to state education agencies, building 
their professional networks, and writing or editing for audiences inside and outside of education. The fellows’ activities 
beyond that set are determined by personal interests, opportunities (generally identified by the state directors), and state 
context. The spring fellows survey included a series of questions asking fellows to rank the importance of a set of activities, 
defining importance as “a mix of personal passion and interest and time spent on the activity.” The objective of the items 
was to understand, empirically, how fellows in each of the four types spent their time and the importance they place on 
each activity.

Across all states, the largest proportion of fellows ranked meeting and networking with state policymakers (65 percent) 
and meeting and networking with local policymakers (64 percent) as highly important. Teacher engagement (49 percent), 
media and communications (45 percent), and legislative outreach (44 percent) were important to a little under half of 
fellows. Two activities that could be characterized as part of the set responsibilities of the fellowship were highly rated 
by the fewest percent of fellows—only 31 percent ranked HSG data collection and 27 percent selected social media 
engagement as highly important. This relatively low ranking of core fellowship activities suggests that fellows have 
embraced the range of activities made available by their state directors.

The ranking of activities closely tracks each fellows’ type (i.e., policy-focused, profession-focused, networker/facilitator, 
and fellowship-focused). Policy-focused fellows showed a clear preference for meeting and networking with state 
policymakers, legislative outreach, and meeting and networking with local policymakers (Exhibit 6). Though meeting 
with state policymakers was important to a majority of fellows, the policy-focused fellows ranked this activity higher more 
consistently than any other group (selected by 82 percent, compared with 55 percent of profession-focused, 47 percent of 
networker/facilitator, and 63 percent of fellowship-focused fellows). Similarly, compared to other fellows, policy-focused 
fellows selected legislative outreach at far higher rates.

Exhibit 5: Percent of all fellows ranking activity as highly important (N=82)

Source: Responses to spring fellows survey.
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A majority of profession-focused fellows ranked meeting and networking with local policymakers, teacher engagement, 
and meeting and networking with state policymakers as most important to them (Exhibit 7). Fellows of this type 
emphasized elevating teacher voice and serving as an advocate for their profession. Though they shared a similar 
mission, each fellow in this group may have approached that charge in a different way. Therefore, the diffuseness of the 
activities they selected outside of those top three most likely reflects differences in the best way to accomplish this goal 
given the context in which they work. For instance, one profession-focused fellow in Hawai`i who does not live on O`ahu 
placed greater importance on teacher engagement and meeting with local policymakers than on meeting with state 
policymakers. Similarly, two fellows in North Carolina, both of whom live more than two hours from the state capital, 
ranked media and communications as their most important activity.

Exhibit 6: Percent of policy-focused fellows ranking activity as highly important (N=17)

Source: Responses to spring fellows survey. Only fellows ranking this activity as most important answered this item.

Exhibit 7: Percent of profession-focused fellows ranking activity as highly important (N=11)

Source: Responses to spring fellows survey. Only fellows ranking this activity as most important answered this item.
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As defined earlier, networker/facilitator fellows focused on building connections between individuals and organizations 
and may have engaged in activities associated with policy-focused and profession-focused fellows, but without a similarly 
specific focus on a particular set of policies or on elevating teacher voice. The activities they ranked as most important to 
them reflect this orientation (Exhibit 8). They rank meeting and networking with local policymakers highly, followed by 
teacher engagement.

The fellowship-focused fellows group included both first-year fellows, many of whom focused on the core activities of the 
fellowship in the fall, as well as second-year fellows who did not share enough information about their work to allow for a 
more precise classification. (Approximately sixty percent of fellowship-focused fellows were first-year fellows). The largest 
proportion of fellowship-focused fellows selected meeting and networking with state and local policymakers (63 percent 
and 61 percent, respectively), and 54 percent of this group ranked teacher engagement as one of their most important 
activities (Exhibit 9). Fellowship-focused fellows ranked media and communications and HSG data collection as one of 
their most important activities at higher rates than any other group; these are two core activities of the fellowship and ones 
in which previous first-year fellows have engaged before finding their individual paths.

Source: Responses to spring fellows survey. Only fellows ranking this activity as most important answered this item.

Exhibit 8: Percent of networker/facilitator fellows ranking activity as highly important (N=7)
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Fellows reported high levels of satisfaction with the training and feeling prepared to engage in fellowship 
activities.

First- and second-year fellows attended intensive in-person training meetings with fellows from other states during the 
summer and fall and then participated in smaller in-state training during the fellowship year. Since the first fellowship 
program launched in Kentucky four years ago, HSG has consistently improved upon the training in response to fellows’ 
feedback and to accommodate the breadth of fellows’ initiatives. The largest training this year took place in September 
2016, bringing together fellows from all four states. Fellows attended sessions that included conducting data collection 
and focus groups, leading from the classroom, facilitating difficult conversations, and communicating teacher voice 
through writing, speaking, and social media. Fellows also had opportunities to learn about ESSA, a big focus of all state 
departments of education, and the opportunities for teachers to get involved with states’ plans to implement the new 
federal law.

Fellows felt well-prepared for the activities of the fellowship and were overwhelmingly positive in their evaluation of the 
training they received. A large majority of fellows in all four states who completed the fall survey reported that the training 
had prepared them for a variety of activities to a moderate or great extent. Ninety percent of fellows responded that the 
training had prepared them to communicate with teachers in their PLN to a moderate or great extent. Between 80 and 
84 percent of fellows felt that the training had prepared them for activities ranging from meeting with state and local 
administrators to using social media and publishing written opinion pieces. Fellows viewed training on working with 
state organizations such as state teachers’ associations, foundations, and HSG partners slightly less positively—74 percent 
reported that the training had prepared them to a moderate or great extent (Exhibit 10). On the spring survey, 95 percent 
of fellows agreed or strongly agreed that training had prepared them to be an effective teacher leader.

Fellows’ perceptions of the extent the training prepared them to engage in each activity appeared to have some 
relationship to the type of work they do, though the fellows’ generally positive assessment of the training may obscure 
some of the strength of these relationships. Also, we do not know whether fellows who entered the program with the 
intent to engage in certain activities were more attuned to or more comfortable with the training that aligned with those 
interests. For instance, fellows interested in state policy may have felt more positive about the training preparing them to 
work with state organizations because they were more interested. 

Exhibit 9: Percent of fellowship-focused fellows ranking activity as highly important (N=47)

Source: Responses to spring fellows survey. Only fellows ranking this activity as most important answered this item.
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Fellows’ assessment of their preparation and whether they identified an activity as highly important to their work differed 
in important ways.2  Of 49 fellows who regarded meeting and networking with state policymakers as important, 89 
percent felt that the training on meeting with state administrators and policymakers prepared them to a moderate or 
great extent compared with 58 percent of fellows who did not select meeting and networking with state policymakers as 
important. There were also differences in these groups’ assessments of the training on working with state organizations. 
Eighty-nine percent of the fellows selecting meeting and networking with state policymakers was an important activity 
indicated that training on working with state organizations prepared them to a moderate or great extent versus 73 
percent for those who did not. The 43 fellows identifying meeting and networking with local policymakers as an important 
activity felt more positive about the training on meeting with local administrators and policymakers (88 percent versus 
73 percent) and working with state organizations (91 percent versus 71 percent). Fellows identifying HSG data collection 
as important to their work (24 fellows) responded that the training prepared them to a moderate or great extent at 
higher rates than other fellows in areas that align with core fellowship duties—using social media (18 percent higher) and 
building their PLN (13 percent higher). Finally, the 35 fellows identifying teacher engagement as important to their work 
reported that they felt well-prepared in five areas at higher rates compared with all other fellows—building their PLN (17 
percent higher), formal data collection (15 percent higher), using social media (14 percent higher), communicating with 
teachers (12 percent higher), and meeting with local administrators (12 percent higher). 

2 We discuss instances in which the difference in the opinions of the training between the fellows identifying the activity as important and those 
who did not was more than 10 percent.

Exhibit 10: To what extent has the training you received prepared you to do each of the following in 
your role as a fellow? (N=82)

Source: Responses to fall fellows survey.
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State directors provided intensive support to fellows through ongoing collective and individualized 
communication.

State directors played a critical role in the success of the fellowship. In addition to working with the SEAs, maintaining 
current partnerships, and finding new opportunities to increase the programs’ impact, they played an important role in 
helping fellows grow. Each state director understood their state and the cultural and political factors that can facilitate or 
hinder opportunities for fellows to engage in state and local policy discussions. State directors typically provided support 
to fellows through HSG training, one-on-one and small group phone calls, in-person meetings, and email, and through 
monthly conference calls. As fellows transitioned to alumni status, the state directors also created opportunities for alumni 
to stay engaged and for current fellows to learn from their experiences.

State directors communicated with fellows frequently to provide one-on-one support and kept fellows informed about 
upcoming opportunities to engage with state leaders, partners, and their peers. The frequency of state directors’ 
communications with fellows varied across states, as each state director took a slightly different approach to keeping 
fellows engaged. For example, the Hawai`i state director faced transportation challenges unique to an island state. Fellows’ 
communication preferences also drove the medium through which the state director communicated; last year in Kentucky, 
a number of first-year fellows used Voxer and the state director also used that platform. Differences could also be driven by 
the time of year, the number of first-year and second-year fellows, and the fellows’ individual and collective work. Exhibit 
11 shows that fellows in Hawai`i, many of whom were starting their first year of the fellowship in fall 2016, reported more 
frequent contact with their state director in the fall—47 percent of Hawai`i fellows reported communicating with their 
state director at least weekly on the fall survey versus 30 percent in spring. Conversely, many of Tennessee’s fellows were 
starting their second year of the fellowship in fall 2016. They reported less frequent contact with their state director in fall 
than they did in spring 2017, when many were more deeply engaged in individual projects. 

Exhibit 11: Frequency of in-person meetings, phone calls or text messages, and email 
communication between fellows and their state directors, percent of fellows

Source: Responses to fall and spring fellows surveys.
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The frequency of communication between Fellowship-focused fellows and other types of fellows and their state directors 
changed between fall and spring in all four states, and these variations across states appear to be related to state contexts 
and fellows’ needs. For example, in Kentucky and North Carolina, the majority of fellows were in their second-year of 
the fellowship. By fall of their second year, most fellows are engaged in individual or small group initiatives, beyond the 
requirements of the fellowship, and often reach out to state directors for more individualized and focused support. New 
fellows, however, often focus on the requirements of the program during fall, and are supported in those activities by the 
training and other fellows. By spring, the intensity of individualized support for first-year fellows tends to increase as they 
engage in their own initiatives. Kentucky and North Carolina fellows’ reports of the frequency of communication with their 
state directors followed this pattern. 

Tennessee, though similar to Kentucky and North Carolina in the distribution of first- and second-year fellows, had a cohort 
of second-year fellows who had focused on the primary duties of the fellowship during their first year and through fall 
of their second year. By spring, Tennessee fellows had made progress in establishing their credibility in the state and the 
intensity of individualized support they required from their state director increased as they engaged in a broader set of 
initiatives. Finally, Hawai`i had a large cohort of new fellows this year and consequently devoted more time to the primary 
duties of the fellowship. 

In addition to formal trainings and individualized support, state directors also held monthly conference calls with fellows. 
Each state director tailored the calls to the context of their state and the needs of their group of fellows. Broadly, the calls 
offered fellows a time during which their state director provided them with timely support relevant to their current or 
upcoming work or gave them opportunity share their work with other fellows. For example, state directors used the calls 
to refresh fellows’ focus group facilitation training shortly before they began a round of formal data collection. Fellows 
focused on a specific strand of work, such as following legislation or coordinating teacher publications, may use the calls to 
share their work with the larger group. 

All but seven of the 68 fellows who responded to the questions about the conference calls on the fall survey rated 
the conference calls as good or excellent in all domains, reporting that the conference calls provide useful and timely 
information that is responsive to their questions and interests and that their state director is knowledgeable and offers 
good and feasible strategies. The seven fellows who were not uniformly positive were distributed across the four states. 
One group of four fellows rated the format of the calls as fair and two rated the format poor, a second group of four fellows 
rated the timeliness of the information presented as fair, and a third group of four rated the relevance of the content for 
their needs and context as fair. These fellows wrote that they thought the calls were too large, which made it difficult for 
everyone to be heard or ask questions; several suggested that they thought they would be better served by small group 
calls.

Fellows valued and relied on state director support.

As in prior years, both current and alumni fellows rather consistently, although not universally, rated the support 
they received from state directors highly. Fellows responded that their state directors helped them as they started the 
fellowship and provided them with necessary support throughout the year. All first-year fellows who completed the fall 
survey responded that their state director clarified questions about the fellowship to a moderate or great extent. Of the 82 
first- and second-year fellows who responded to the spring survey, 92 percent of fellows agreed or strongly agreed that 
the support they receive from their state director helped them be a more effective teacher leader. Six fellows did not agree 
that the state director had provided ongoing support that enabled them to be a better teacher leader. These fellows also 
identified a range of challenges that impeded their development. All six identified a lack of interest or engagement from 
teachers in their districts and a lack of clarity about their role as a fellow as significant challenges to their participation in 
the fellowship. All six also cited some combination of geographic distance from other fellows or the state capital, or lack of 
district leadership support or information about HSG in their district as other challenges to their participation. 
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Fellows across states shared ways in which their state directors contributed to their development by providing them with 
the guidance, feedback, and encouragement they needed to move forward on an initiative.  Two Hawai`i fellows said,  

My state director is incredible at helping me turn my big ideas into action. She regularly talks me through 
ideas so that we can turn them into events or actions that will positively impact our local education system.

[The state director] is good at providing opportunities and encouraging you to try something you might not 
have done before. She provides the right amount of context, support, and encouragement to allow you to 
push your abilities.

Kentucky fellows praised the state director’s role in providing support and furthering their development. The state director 
in Kentucky, as an alumni fellow, draws on his own experience to provide support. Two fellows describe,

My state director has become my most trusted thought partner in my work. I cannot think of many 
weekdays that we don’t communicate daily. He gives invaluable feedback and has helped me make 
countless decisions that have immediate impact to the educators and students of our district.

[The state director’s] easy going nature and patience [are most helpful for my work]! He doesn’t pressure us 
to dive into something big, but does open up many opportunities for us that allows us to experiment—this 
ultimately helps many define their purpose [as a fellow].

Fellows in North Carolina appreciated their state director’s ability to facilitate conversations and open opportunities for 
them to engage with policymakers. North Carolina fellows also highlighted the role of the state director in keeping them 
focused on their own growth and development:

[The state director] is extremely supportive of all efforts and doesn’t diminish the importance of anyone’s 
contributions to the fellowship. She has helped the fellowship create a personal and professional persona 
with the state with not only educators, but also with businesses, legislators and other contributors.

She is the glue that holds the program together. She has been there to encourage me and to help me 
set reasonable goals. This has been both a wonderful and a difficult year for me personally and [the state 
director] has kept me involved and supported me at every step. Any time I, or any fellow, has a question or 
needs anything, she is ready and willing to help. She has also kept us focused on our own development 
which has been helpful as I often tried to compare myself with other fellows who have been doing 
amazing things.

Tennessee fellows praised the state director for the positive and insightful information she provided and the easy with 
which they could approach her for helpful feedback. Two fellows shared,

She is always honest and positive, yet provides a detailed outlook on issues in Tennessee. I go to [the state 
director] with questions about education topics, but also about professional and personal growth. She is 
always a valued resource and an opinion I respect greatly.

My state director is always quick to respond to questions via email. She has also been willing to meet in 
person to talk through projects and provide help. Talking with her always helps me get a better sense of our 
vision and how best to move forward with different initiatives.
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Alumni continued to engage in the work and nurture new cohorts of fellows.

Alumni fellows in Kentucky and Hawai`i remained involved in the activities they started during their fellowship, expanded 
into new activities, and also served as mentors for current fellows. All 11 Hawai`i and eight of the nine Kentucky fellows 
who responded to the fall or spring alumni survey remained active and kept in touch with the state director, current 
fellows, and alumni fellows. 

Alumni fellows in Hawai`i remained actively involved in education policy and mentor current fellows, supporting their 
growth and development. Alumni fellows supported, led, and participated in all the major activities, except for the formal 
data collection. The Kaua`i Local Teacher Fellow Program was the brainchild of a fellow and as an alumnus that fellow and 
another Kaua`i fellow work closely with the two first-year Kaua`i fellows to lead the Local Teacher Fellows program. An 
alumna worked closely with the team of current fellows that led the ECET2HI convening this year. An alumni fellow from 
Hawai`i wrote:

[I am] continuing to work as a HSG Facilitator/trainer, helping to shape the design of the program. [I am 
also] helping with ECET2 planning and building teacher voice and positive policy change, supporting 
current fellows. 

In Kentucky, alumni remained involved through a range of activities—from serving as fellow facilitators with HSG to 
working with current and other alumni on HSG partner initiatives to working within their districts to enhance teacher 
leadership opportunities. For example, one alumni fellow helped current fellows working on KYEdPolicy.org to track 
teacher engagement with the site, and also worked with several current fellows on the JCPSForward teacher leadership 
initiative. Another alumni worked as a Core Advocate for Student Achievement Partners and has assisted in planning local, 
regional, and state ECET2 conferences during the past year. A third alumni worked with other alumni and with current 
fellows on the state ECET2 conference and through participation in Prichard Committee’s ESSA work. Alumni in Kentucky 
stayed in touch with one another and current fellows through social media and in-person interactions at local and state 
conferences. They also noted that they maintained their relationships with the Kentucky state director and viewed him as a 
resource for information about policy and teacher leadership initiatives and for feedback and assistance. 

Alumni fellows in Kentucky and Hawai`i reported that they regarded their fellowship as important for their development as 
leaders. One alumni fellow from Hawai`i wrote, 

My experience as a Hope Street fellow changed my professional path. Being surrounded by such passion-
ate educators and being given the opportunity to connect with and raise the voices of my fellow colleagues 
made me realize the power we have to make a difference.



Hope Street Group State Teacher Fellowship Evaluation: Building Sustainable Impact 29

An alumni fellow from Kentucky wrote, 

The [HSG] fellowship has been the most incredible experience in my professional life. I am an engaged 
educator advocating on behalf of my students and profession in a way that was not possible before my 
fellowship experience.

They express interest in remaining involved in HSG’s work, though one noted that it can be difficult to balance all of the 
demands of teaching and family, which has led her to focus on local policy and writing, rather than continuing to work on 
state-level initiatives.

Most current fellows reported that they are in contact with alumni fellows as collaborators and as a source of information 
about the fellowship (Exhibit 12). One current fellow in Hawai`i described alumni “critical friends who coach and mentor as 
needed,” capturing the sentiments expressed by other fellows in both Hawai`i and Kentucky. Current fellows tapped into 
alumni experience to further their initiatives—such as the fellow in Kentucky who tapped the experience of an alumni as 
the current fellow built a relationship with her local newspaper to regularly feature teachers’ writing. Alumni also worked 
with fellows outside of their own states, building and maintaining those relationships through text messages and social 
media. One North Carolina fellow commented about a Kentucky alumni fellow, “He is a great resource and has such a 
positive attitude toward new ideas and how to handle various situations as a fellow.”

Exhibit 12: Number of current fellows in contact with alumni fellows

Source: Responses to spring fellows survey.
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Fellows mostly rated challenges as minimal or nonexistent; where there were challenges, they varied across 
states and fellow types.

Fellows in every cohort in each state faced different challenges during the fellowship. For some fellows there were 
relatively few challenges, while others ran into multiple roadblocks—from a lack of district leadership support to distance 
from the state capital or geographic isolation from other fellows. Over 50 percent of the fellows who responded to the 
spring survey reported that they faced no or minimal challenges, while 17 percent reported facing three or more moderate 
or significant challenges to doing their fellowship work. That said, the challenges fellows faced do not appear to have 
a relationship with either the activities in which fellows engaged or their type. For example, across all states, fellows 
who selected meeting and networking with state policymakers as one of their three most important activities identified 
distance from the state capital at similar rates to other fellows—45 percent and 43 percent, respectively. 

Thirteen North Carolina fellows cited geographic isolation from other fellows as a challenge that limited their ability 
to participate fully as a fellow to a moderate or great extent at slightly higher rates than fellows in other states (Exhibit 
13). Though the number of fellows in Kentucky identifying distance from other fellows as a challenge was similar to the 
number in Hawai`i, Kentucky fellows who did see it as a challenge viewed it as more significant than the fellows in other 
states—seven identified it as a challenge to a great extent. This finding is interesting in part because fellows in Kentucky 
tended to communicate with one another more frequently than fellows in other states. It is possible that the perception of 
isolation for fellows living outside of the center of the state was more acute in Kentucky.

North Carolina fellows also felt that distance from the state capital was a challenge to their full participation in the 
fellowship to a moderate or great extent at higher rates than fellows in other states—13 fellows identified distance from 
the capital as a challenge, compared with 10 in Kentucky, seven in Hawai`i, and six in Tennessee (Exhibit 14). Of the states 
in which driving to the state capital was possible, Kentucky, Tennessee, and North Carolina had approximately the same 

Exhibit 13: Extent that geographic distance from other fellows was a challenge, number of fellows

Source: Responses to spring fellows survey.
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average driving distance from the capital.3  For seven of the 17 fellows in Hawai’i, taking a flight was the only option 
for traveling to the state capital. The perception of distance as a challenge was most likely less of a pure calculation of 
averages or of travel difficulty. Rather, it appeared to be influenced by the type of work that fellows in each state were 
interested in doing. For fellows in Hawai`i and Tennessee engaged in local initiatives, distance to the state capital was 
less of a challenge than it was for a fellow in North Carolina or Kentucky, states in which fellows were more interested in 
state-level initiatives. Fellows in Hawai`i may also have accepted geographic isolation as a given and therefore had lower 
expectations about travel to the state capital.

Only three Tennessee fellows viewed a lack of support in their district as a challenge that impacted their fellowship to a 
moderate or great extent. In North Carolina, however, 12 fellows viewed this as a challenge, nearly twice the number of 
fellows in Kentucky (Exhibit15). Fellows in North Carolina also reported that a lack of interest or engagement from fellow 
teachers was a challenge to a moderate or great extent at higher rates than fellows in the other states (Exhibit 16). There 
appears to have been a slight relationship between North Carolina fellows’ perception of a lack of district leadership 
support and a lack of interest or engagement from other teachers—eight fellows reported that both were a challenge to 
a moderate or great extent. Also, there was a significant correlation between North Carolina fellows’ reports of a lack of 
district leadership support and lack of knowledge about HSG in their district (Exhibit 17). Though the number of fellows in 
Kentucky reporting a lack of information about HSG in their district was relatively high compared with reports from Hawai`i 
and Tennessee fellows, there was no relationship with either teacher engagement or district leadership.

Only a few fellows across all states identified either technology or lack of clarity about their role as a fellow as challenges to 
their fellowship to a moderate or great extent. Data on these potential challenges can be found in Appendix B.

3 Driving distance was calculated using Google Maps. We averaged the driving times (in minutes) between fellows’ schools and the state capital at 
three different times—morning, mid-afternoon, and evening. We did not include the distance from the state capital for the seven Hawai`i fellows who 
do not live on O`ahu, as the time varies based on flight schedules.

Exhibit 14: Extent that distance from the state capital was a challenge, number of fellows

Source: Responses to spring fellows survey.
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Exhibit 15: Extent that a lack of district leadership support was a challenge, number of fellows

Exhibit 16� Extent that a lack of interest or engagement from fellow teachers was a challenge,
number of fellows

Exhibit 17� Extent that a lack of information in your district about HSG was a challenge, 
number of fellows

Source: Responses to spring fellows survey.
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Fellows continued to have high levels of satisfaction with the STF program and believed they have grown as 
advocates of teacher voice.

Fellows in all four states had positive assessments of the impact of the program on their growth, but more mixed feelings 
about the impact of their work on state and local policy. Ninety-six percent of the 82 fellows who responded to the spring 
survey agreed or strongly agreed that they perceive themselves as a teacher leader. Ninety-one percent agreed or strongly 
agreed that they had become a better leader in bringing teacher voice to state policy, and 94 percent responded that their 
peers saw them as leaders in that respect. Fellows also believed that they were more knowledge about state and local 
policy (98 percent and 94 percent) and that they were better able to communicate their thoughts on policy (95 percent).

Fellows were not as consistently positive across states in their assessment of their influence on state and local policy 
(Exhibit 18 and 19), though this inconsistency was likely due to cohort differences across states. Most fellows in Kentucky, 
North Carolina, and Tennessee believed that they had been able to influence state policy. Just over half of Hawai`i fellows, 
however, disagreed or strongly disagreed that they had been able to influence state policy. Hawai`i’s results were driven 
entirely by the large cohort of first-year fellows—whose assessment of their influence often improved by the end of their 
second year. In Kentucky, and Tennessee, there was a similar divergence in the assessments of the first- and second-year 
fellows. However, the number of first-year fellows was much smaller in those states, and thus had less influence on the 
aggregate results.

Counter to expectations, we found that fellows reporting that they believed they had influenced state policy this year were 
significantly more likely to also report that distance from the state capital challenged their work to a moderate or great 
extent.4  Fellows’ actual distance from the state capital was only somewhat related to their perception of influence on state 
policy. For example, in Hawai`i, of the seven fellows who did not live on O`ahu, only one strongly disagreed that they had 
been able to influence state policy; of the remaining six, four agreed and two strongly agreed that they had. In Kentucky, 
the average distance from the state capital was approximately 20 minutes more for the fellows who did not believe they 

4 We tested this using logistic and non-parametric logistic regression models, including controls for state and whether the fellows were classified 
as fellowship-focused or another type. The result was significant in both models. Unless noted, all significant results discussed below were also tested 
in both types of regression models including the same controls. We have not included details of these results in this report, but can make them 
available as an Appendix if requested.

Exhibit 18: Current fellows’ beliefs that they have been able to influence state policy, 
number of fellows

Source: Responses to spring fellows survey.
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influenced state policy. Tennessee fellows who believed they had influenced state policy, however, had an average driving 
time to the state capital that was nearly 50 minutes longer than those who did not perceive state policy influence. These 
findings suggest that there are avenues through which fellows feel they can influence state policy, even if travel to the 
capital is challenging. 

Hawai`i and Kentucky fellows were more positive about their impact on local policy, whereas fellows in North Carolina 
and Tennessee were slightly less so (Exhibit 19). Eighteen of the 21 Kentucky fellows who responded to the spring 
survey agreed or strongly agreed that they had influenced local policy, with more than half strongly agreeing. In Hawai`i, 
10 of the 17 fellows agreed or strongly agreed that they had played a role in shaping local policy. The more negative 
assessments of local influence came from first-year fellows. The number of fellows in North Carolina and Tennessee who 
believed they influenced local policy was slightly lower than those who felt that they had impacted state policy; still more 
than 75 percent of North Carolina fellows and 67 percent of Tennessee fellows agreed or strongly agreed that they had. 

Fellows’ clarity about their role as a fellow and district-level factors appeared to have some relationship to their perceptions 
of influence on policy. Fellows reporting a lack of clarity about their role as a fellow were significantly more likely to report 
that they did not perceive influence on local policy. This result holds when we account for whether fellows were in their 
first or second year of the fellowship. At the district-level, fellows reporting that a lack of interest or engagement from their 
fellow teachers impacted their work to a moderate or great extent were also significantly more likely to disagree or strongly 
disagree that they had influenced state policy. Related, fellows reporting a lack of information about HSG in their district 
were also significantly less likely to believe that they had influenced state policy. In North Carolina and Kentucky, fellows 
who reported that a lack of district leadership support challenged their work to a moderate or great extent were also likely 
to report that they did not believe that they had influenced local policy, though the relatively small number of fellows in 
those states that did not believe they influenced local policy suggests interpreting these results with some caution. 

Exhibit 19: Current fellows’ beliefs that they have been able to influence local policy, 
number of fellows

Source: Responses to spring fellows survey.
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The STF program has navigated turbulence in state policy systems even as it faces 
continued instability among state partners.

State education policy systems, like all democratic policy systems, inevitably experience periods of turbulence and change. 
As President Obama has famously said, “Elections have consequences.” Often those consequences up-end established 
norms, expectations, and personal-professional relationships. To state the obvious, newly elected state officials invariably 
replace many senior officials or career staff may choose to leave. The HSG STF program model assumes that each state 
director and each state’s fellows will be able to inform and shape state policy, in part, because they will have developed a 
brand and professional relationships with key SEA staff. 

The initial choice to engage each state was predicated in part on the stability of state partners and their willingness 
to embrace teacher voice. However, long-term stability in state government is unrealistic, and recent experiences 
demonstrate that the model may be robust enough to withstand these inevitable periods of instability and change. 
Kentucky, North Carolina, and Hawai`i have all experienced or are currently experiencing significant changes to their policy 
systems brought about by recent elections. Each state’s experience bears lessons for the program in these and future 
states, as states’ contexts and governance structures have necessitated slightly different approaches. 

The program successfully navigated executive and legislative turnover in Kentucky.

In 2015-16 and in 2016-17, the Kentucky program navigated first the transition to a new state commissioner and then 
a change in party control of the state House of Representatives. In both cases, the transitions did not disrupt the fellows’ 
work, in part, because the education governance system in Kentucky promoted stability. Education commissioners are 
appointed by the SBE, who are, in turn, nominated by the governor and confirmed by the legislature. 

The new state education commissioner started two and a half years after the fellows program began in Kentucky. In 
the time under the previous commissioner, the two state directors built relationships with staff in the department, in 
addition to their primary contact for data collection, and fellows had demonstrated their ability to network with their 
fellow teachers, collect qualitative and quantitative data, and engage in policy work. When the new commissioner 
decided to hold town hall listening sessions across the state at the beginning of 2016, he tapped the fellows to serve as 
note-takers for those events. Fellows promoted the events, took notes, and then analyzed attendees’ comments for the 
department. Shortly thereafter, the commissioner’s staff recruited fellows to participate on his teacher advisory council 
and ESSA planning committees. During 2016-17, his staff once again called on fellows to assist with ESSA stakeholder 
meetings across the state. That the commissioner in Kentucky is appointed by the SBE, rather than elected, eased the 
transition between the two commissioners, but the relationships the state director and fellows built and the capacity they 
demonstrated helped to ensure that continuity.

Fellows regarded their work with legislators as non-partisan and non-transactional. This orientation gave them credibility 
with legislators and their staffs, and it helped ease the transition after the November 2016 election, when the state house, 
previously under Democratic control, flipped to Republican control.  Fellows built relationships with legislators from both 
parties, often starting with the legislators that represent them and their school districts. During the 2016-17 fellowship 
year, fellows strengthened their relationships and interactions with legislators—initiating Policy Together and organizing 
roundtables and town halls—indicating that their non-partisan, solutions-focused approach worked.

Electoral shifts continued to transform the context in which North Carolina fellows work.

During their first year, the North Carolina fellows quickly built a brand based on being a solutions-oriented voice of 
classroom teachers. The state director successfully established strong relationships with both DPI and the State Board of 
Education (SBE). While tension and competition often exist between an SEA and state board, the state director managed 
to steer the fellows clear of those issues. In November 2016, however, North Carolina elected a new (Republican) state 
superintendent to replace the long-serving (Democratic) state superintendent. As would be expected with the election of 
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a new superintendent, particularly of a different party, the state superintendent moved quickly to replace staff. In addition, 
the General Assembly moved to eliminate staff positions within DPI as well as that of the executive director of the SBE. 

The state director chose to move slowly and cautiously to begin to build relationships with the newly elected state 
superintendent and newly appointed senior staff. These initial forays worked well and staff assured the state director that 
the fellows would be valued partners. Since those initial meetings, DPI has been less engaged directly with the fellows. 
Presumably, as staff complete the transition, there will be opportunities for the fellows and the state director to reestablish 
relationships with DPI and SBE. 

As DPI and SBE settle into new roles, the state director and fellows will continue working with partners, as discussed 
above. Continuing to strengthen those relationships will likely pay dividends down the road once state officials are better 
able to engage directly with the fellows. The program can also devote more resources on the growth and development of 
individual fellows and on keeping alumni engaged. By focusing on developing the knowledge, skills, and dispositions 
fellows need to be teacher leaders and effective policy change agents, the turbulence in state government may end up as 
a net positive for the program; and fellows and alumni fellows will be well-prepared to continue and expand their work 
with the DPI and other state policymakers. 

While state-level turbulence was building slowly in Hawai`i, the fellows positioned themselves to continue 
working effectively.

While change happened quickly in Kentucky and North Carolina, the consequences of Hawai`i’s last gubernatorial election 
(2014) have played out more slowly. Unlike North Carolina, Hawai`i’s state superintendent is not elected, but hired by 
the SBOE. Unlike Kentucky, the governor has complete control over SBOE appointments, and, since taking office, the 
governor has replaced almost the entire board. In the fall, the SBOE announced that they would not extend the state 
superintendent’s contract (which ended in June 2017). After a long search, the SBOE hired a new superintendent, who will 
start in August. The deputy superintendent resigned mid-year. Both the superintendent and the deputy superintendent 
had been strong supporters of the fellows, met regularly with groups of fellows, and been attentive to both what fellows 
told them in person and the content of the data reports. 

The new superintendent has no prior experience in Hawai`i and no strongly established relationships with stakeholders in 
Hawai`i. Still, she has publicly stated that she will implement the strategic plan that the fellows’ work helped to shape. In 
that regard, the accomplishments of the fellows thus far will inform the transition to new leadership of the HIDOE. But as 
in North Carolina, the mere act of identifying and hiring new senior leadership for the HIDOE may take many months and 
may well delay HIDOE engagement with the fellows. In the meantime, the fellows may, as in North Carolina, look to local-
level policy to have more immediate influence and impact. 

The experiences in the three states were distinct: they reflected the circumstances that precipitated the transitions in each 
state and the governance structures that enabled the transitions. For instance, Kentucky’s education governance system 
promoted stability, with a commissioner appointed by the state board, rather than an abrupt change, as was the case for 
North Carolina’s system of electing the state superintendent. As such, each state’s director took a different approach to 
managing the transition based on the context and focused attention on local policy if the situation warranted, scaling back 
temporarily on a state-level focus. Each state director was able to continue to build the state STF program regardless of the 
change in leadership because the program model has allowed for fellows to have an impact through a variety of avenues 
that can continue to grow regardless of the political environment.
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Recommendations

At the end of four years, the Hope Street Group State Teacher Fellows program has demonstrated remarkable success 
relative to its ambitious original aims. 

The findings of this evaluation demonstrate that the HSG STF program has proven itself to be an abiding, effective, and 
valued effort to empower teachers to represent themselves and their profession before state and local policymakers. 
The STF program equips teachers with specialized skills and knowledge in communications and policymaking through 
training; ongoing support and guidance via the state director and alumni fellows; and provides them with direct access to 
education leaders and partner organizations. Cumulatively, the experience allows teachers to capitalize on their strengths 
and interests to take advantage of—and create—opportunities that allow them to express teacher voice, rise as teacher 
leaders, and elevate the profession. Moreover, the program has demonstrated the ability to endure through times of 
political turbulence. Consequently, the program has had a wide-ranging impact on policy and practice at the state and 
local levels, across all four participating states. We offer four recommendations below to foster further improvement in the 
program.

Training, staffing, and the management of the program should be reevaluated with 
greater attention paid to the needs of locally-focused activities.

One of the strengths highlighted in prior evaluations has been the adaptability of the program and the continuous 
improvement mindset that guides state directors and HSG national staff. The original model was focused almost 
exclusively on state-level activity. The model as implemented in each of the states has focused as much on local policy as 
state policy. The model has been adaptable enough to work well with a heavy emphasis on locally-focused activities. These 
adaptations and the locally-focused nature of many of the fellows’ day-to-day activities warrant closer consideration in 
terms of fellow training, program staffing, and program management.

Differentiate training for those fellows focused on core fellowship functions and for 
those specializing in state policy, local policy, building the profession, or networking and 
facilitation.

The training provided fellows has evolved considerably since inception. The current training model addresses many of the 
needs of each type of fellow. Additional advanced training could be offered for fellows specializing in particular areas. One 
strategy could be to have leaders of various entrepreneurial projects within each of the four fellow types present on their 
work at cross-state convenings. Additional differentiation could also be offered within each training convening to address 
the needs of all types—policy-focused, profession-focused, networker/facilitator-focused, fellowship-focused—of fellows.

Plan for continuous turbulence in state education policy systems.

As discussed above, turbulence is inevitable in state policy systems. This turbulence can pose a substantial risk to a 
program like the STF program that is predicated in large part on relationships with policy actors who may only be in an 
agency for just a few years (or less). The program managed the Kentucky transitions seamlessly and is positioned well in 
both North Carolina and Hawai`i. There are gubernatorial elections in Hawai`i and Tennessee in 2018. New governors may 
well mean new state chief school officers in both states. The experiences in Hawai`i, Kentucky, and North Carolina offer at 
least three lessons. 
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1. Nurture existing and foster new relationships with state policy actors to the extent and when possible. As 
demonstrated by Kentucky fellows, nurturing relationships with policymakers across party lines and ideologies 
will help buttress the program from administrative changeover. Developing and maintaining relationships 
with SEA staffers at all levels, as demonstrated by the Tennessee state director and fellows, may also prove 
advantageous over time. Developing contextualized and targeted reports tied to major policy initiatives, as the 
Hawai`i program has done with the data collection report tied to the HIDOE strategic plan, will allow fellows to 
stay relevant and useful regardless of leadership background and familiarity with HSG. 

2. Focus on the fellows. Long after policymakers leave or come and go, the fellows will remain classroom teachers 
and teacher leaders in their schools and districts. Many will move on from the classroom to school, district, 
or state administrative roles. For those who move into new roles they will almost certainly take with them an 
appreciation for the importance of teacher voice in policy making. Thus, alumni engagement, as well as current 
fellow engagement, should be at the forefront of fellowship program priorities. 

3. Go local. As state-level progress slows simply because positions are vacant or new officials are still in transition, 
as has been the case in North Carolina, leveraging the demonstrated interest and capacity of many fellows to 
work on school and district-level initiatives can become the focus of the work. 

Reconceptualize the role of the state director.

The current state director role is unsustainable. Each of the current state directors (and the inaugural director in Kentucky) 
has done a heroic job. As depicted in Exhibit 1, the state directors undergird every aspect of the program. 

 ▪ State directors recruit, select, and on-board new fellows.
 ▪ State directors organize trainings and other convenings for fellows (this includes logistical and administrative 

aspects).
 ▪ State directors identify and match fellows with opportunities that meet fellows’ interests and have the potential 

to impact policy.
 ▪ State directors develop and nurture relationships on behalf of the program and fellows with key policy 

stakeholders statewide, including the SEA, professional education associations, nonprofit organizations, and 
potential funders.

 ▪ State directors personally handle all administrative functions of the program in their states.
 ▪ State directors hold the organizational memory and many key partnerships hinge on the specific individuals 

involved.

Leaving aside the question of how long an individual can maintain the level of effort and intensity required of the 
position, resting so many responsibilities in one person places the entire program in each state at risk. If a state director 
were to leave mid-year, the detrimental impact on the program would be substantial. There have been two transitions 
in the state directorships thus far. Those were somewhat unusual cases. In the first instance, the transition in Kentucky 
worked well because the incoming director effectively spent his second year as a fellow learning the position. The Hawai`i 
transition was so early in the first year that the entire first year was in some ways a loss (which effectively makes the point 
about the risk inherent in the position).

Based on our observations of the program, we recommend several possible strategies for mitigating this risk. Each 
recommendation is intended to redefine the role of state director by offloading some responsibilities to others and 
thereby making the job less stressful and to prepare for the eventual departure of incumbent state directors.
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1. Transition administrative tasks like scheduling space for convenings and processing expenses to an 
administrative assistant.  While each state director would benefit from an administrative assistant dedicated 
solely to his/her state, each state probably does not need a full-time administrative assistant. Across states, and 
especially as HSG expands to additional states, an administrative assistant shared across state programs would 
probably be a more efficient way of completing the hours of administrative tasks that currently fall to each state 
director each week.

2. Rely more systematically on alumni fellows to mentor second-year fellows. Fellows leave the program 
enthusiastic about their experiences and eager to continue the journeys they began as HSG fellows. Most also 
want to remain connected to the program and their state director. Doing so will create more time for state 
directors to devote to first-year fellows and to focus on helping those fellows. Alumni and current fellows may be 
matched by common fellow types to facilitate the mentoring experience.

3. Prepare for turnover among state directors. Some alumni fellows that maintain involvement with the program 
as mentors for second-year fellows would make ideal potential successors to state directors. These alumni might 
also be suitable interim directors while a search is conducted for permanent directors. If funding allowed, full-
time deputy directors would be a more natural succession plan. Both alternatives would better position each 
state program for the eventual departure of its state director.

Each of these recommendations alone would make a measurable difference in mitigating the risk currently facing the 
program. Together, not only would they reduce risk, they would also make the job of state director more manageable, and 
allow for more strategic reflection on the part of state directors with partners, each other, and national staff.
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Appendix A: Methods

This study of the State Teacher Fellows program used a mixed methods approach that included surveys of fellows and 
stakeholders and interviews with state directors and key partners and stakeholders. 

Interviews

We conducted multiple interviews with program stakeholders, including representatives from SEAs, teachers associations,  
state boards of education, other statewide educational organizations and stakeholders, and each state director. Interviews 
were conducted throughout the year. Questions revolved around partners’ expectations for and assessment of the 
program, as well as experiences and perceptions of the content and accomplishments of the fellows’ work. 

STF survey

All current and alumni fellows were invited to participate in two online surveys administered by PSA during December 
2016 and again during April and May, 2017 on SurveyGizmo.com. Across the two administrations of the survey, 94 
percent of the 103 current fellows responded (Exhibit A-1).   The survey consisted of 37 questions and was divided into 
eight sections, [including participation, professional learning network, tools and resources, and program satisfaction.] 
Most of the questions had been previously administered on PSA surveys of fellows from 2014 to 2016. All questions on 
the survey of current fellows were close-ended, with 9 questions on the spring survey and 15 on the fall survey providing 
open space for the fellows to elaborate in writing (alumni fellows answered six open-ended questions on both fall and 
spring surveys). All response data were imported into and analyzed in Stata.  Ns may differ across questions because some 
fellows chose not to answer some questions; some fellows chose to respond to either the fall or spring survey, while others 
responded to both; and fellows were skipped through some questions based on their answers to other questions (e.g., 
activitiy ranking questions).

Exhibit A-1� Current and Alumni Fellows’ Response Rates
 

Current Fellows Alumni Fellows
Total number 

of fellows
Percent who completed fall 

and/or spring survey
Total number 

of fellows
Percent who completed fall 

and/or spring survey
Hawai`i 21 95% 14 79%
Kentucky 28 93% 23 39%
North Carolina 28 93% - -
Tennessee 26 96% - -
All states 103 94% 37 54%
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Appendix B: Survey Responses

Survey responses from first- and second-year fellows

Background

Did you do any work in policy prior to the fellowship? [Asked of new fellows in fall]

Yes 22
No 15
Total 37

What grade levels do you teach? [Fall and spring survey]

First-year Second-year
Elementary 17 21
Secondary 20 25
Multiple grade levels 4 4
Total 41 50

Exhibit reads: Seventeen first-year fellows work with students in elementary grades.

In what state do you teach? [Fall and spring survey]

First-year Second-year
Hawai`i 17 3
Kentucky 9 17
North Carolina 8 17
Kentucky 7 17
Total 41 54

Exhibit reads: Seventeen first-year fellows teach in Hawai`i.

What is your current position within your school or district? [Fall and spring survey]

First-year Second-year
Classroom teacher 36 25
Teacher/coach 4 5
Other 8 9
Total 48 39

Exhibit reads: Thirty-size first-year fellows are classroom teachers.
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PLN

Are each of the following groups represented in your PLN?  [Fall and spring survey]

First-year Second-year
Yes No Yes No

Teachers 39 2 49 2
Administrators 25 16 44 7
State Policymakers 18 23 32 19
Other 16 25 18 33

Exhibit reads: Thirty-nine first year fellows have teachers in their PLNs, and two first year fellows do not.

What percentage of each of the following groups are represented in your PLN?

First-year Second-year
Average 
(N=37)

Median 
(N=37)

Minimum 
(N=37)

Maximum 
(N=37)

Average 
(N=45)

Median 
(N=45)

Minimum 
(N=45)

Maximum 
(N=45)

Teachers 83% 90% 0% 100% 81% 89% 0% 100%
Administrators 9 5 0 93 15 10 0 99
State Policymakers 4 0 0 60 4 1 0 20
Other 4 0 0 50 3 0 0 20

Exhibit reads: On average, 83 percent of the individuals in first-year fellows’ PLNs were teachers.

Training and Support

Did you attend any of the in-person Hope Street Group training sessions in summer/fall 2016?

First-year Second-year
Yes 38 45
No 0 2
Total 38 47

Exhibit reads: Thirty-eight first year fellows attended any of the HSG training sessions in summer/fall 2016.
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To what extent has the training you received prepared you to do each of the following in your role as a fellow?

First-year
Not covered in 

training
Not at all To some extent To a moderate 

extent
To a great 

extent
Building your network/PLN 0 2 4 15 17
Communicating with teachers in your PLN 0 0 2 14 22
Work group activities 0 0 8 15 15
Formal data collection for the state department of 
education

0 0 6 8 25

Using social media 0 0 4 17 14
Publishing written opinion articles (e.g., blog 
posts, op-eds)

0 1 2 19 16

Meeting with local education administrators or 
policymakers

1 1 4 12 20

Meeting with state education administrators or 
policymakers

1 0 7 19 11

Working with state organizations (e.g., state 
teachers’ association, foundations, HSG partners)

1 0 3 15 19

Exhibit reads: Of the first-year fellows, no fellows reported that “Building your network/PLN” was not covered in training, while two fellows reported 
that it was not at all covered, four reported that it was covered to some extent, 15 responded that it was covered to a moderate extent, and 17 reported 
that it was covered to a great extent.

Second-year
Not covered in 

training
Not at all To some extent To a moderate 

extent
To a great 

extent
Building your network/PLN 1 2 5 17 20
Communicating with teachers in your PLN 0 2 4 16 23
Work group activities 0 2 6 17 19
Formal data collection for the state department of 
education

1 1 7 13 23

Using social media 1 3 5 14 22
Publishing written opinion articles (e.g., blog 
posts, op-eds)

3 4 6 14 17

Meeting with local education administrators or 
policymakers

0 1 6 17 21

Meeting with state education administrators or 
policymakers

1 2 19 11 21

Working with state organizations (e.g., state 
teachers’ association, foundations, HSG partners

1 2 7 17 18

Exhibit reads: Of the second-year fellows, one fellows reported that “Building your network/PLN” was not covered in training, while two fellows 
reported that it was not at all covered, five reported that it was covered to some extent, 17 responded that it was covered to a moderate extent, and 20 
reported that it was covered to a great extent.
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How many monthly group calls have you participated in with your state director and other fellows in this school 
year (i�e�, since August 2016)

First-year Second-year
None 1 1
1 to 2 calls 5 17
3 to 4 calls 29 26
More than 4 calls 2 3
Total 38 47

Exhibit reads: One first-year fellow reported that they had participated in no conference calls between August and December 2016.

How would you rate the quality of the monthly group calls?

First-year
Not able to judge Poor Fair Good Excellent

Ability of the state director to respond in depth to 
my questions and interests

0 0 0 3 29

Quality and feasibility of suggested strategies 0 0 0 9 23
Knowledge and expertise of the state director 0 0 0 4 28
Format of the calls and presentation of 
information

0 0 1 8 23

Relevance of the content to my needs and context 0 0 0 10 22
Timeliness of the assistance 0 0 1 3 28
Usefulness of the assistance for informing my 
efforts

0 0 1 3 28

Exhibit reads: No first-year fellows who participated in three or more monthly conference calls between August and December 2016 reported that 
they were not able to judge the ability of the state director to respond in depth to their questions and interests. 

Second-year
Not able to judge Poor Fair Good Excellent

Ability of the state director to respond in depth to 
my questions and interests

0 1 2 6 28

Quality and feasibility of suggested strategies 0 1 1 11 24
Knowledge and expertise of the state director 0 0 1 3 33
Format of the calls and presentation of 
information

0 2 3 7 25

Relevance of the content to my needs and context 2 0 4 12 19
Timeliness of the assistance 1 0 3 6 27
Usefulness of the assistance for informing my 
efforts

1 1 1 9 24

Exhibit reads: No second-year fellows who participated in three or more monthly conference calls between August and December 2016 reported that 
they were not able to judge the ability of the state director to respond in depth to their questions and interests. 
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Activities–Fall Survey

To what extent are each of the following activities important to you in your work as a fellow?

First-year
I am not 
currently 

working on 
this activity

Not at all 
important

Somewhat 
unimportant

Somewhat 
important

Very important

Building your network/PLN 1 0 0 13 24
Communicating with teachers in your PLN 1 0 0 9 28
Work group activities 2 0 0 7 29
Formal data collection for the state department 
of education

1 1 0 16 20

Using social media 1 1 1 17 18
Publishing written opinion articles (e.g., blog 
posts, op-eds)

0 0 1 19 17

Meeting with local education administrators or 
policymakers

0 0 0 10 28

Meeting with state education administrators or 
policymakers

1 0 1 9 27

Working with state organizations (e.g., state 
teachers’ association, foundations, HSG partners

2 0 1 13 22

Exhibit reads: One first-year fellow reported that they were not currently working on building their PLN in December 2016 when they took the fall 
survey.

Second-year
I am not cur-

rently working 
on this activity

Not at all 
important

Somewhat 
unimportant

Somewhat 
important

Very important

Building your network/PLN 1 0 1 17 28
Communicating with teachers in your PLN 0 0 0 13 31
Work group activities 1 0 2 15 29
Formal data collection for the state department 
of education

2 0 0 17 28

Using social media 2 0 3 15 27
Publishing written opinion articles (e.g., blog 
posts, op-eds)

2 1 2 16 26

Meeting with local education administrators or 
policymakers

1 1 2 12 31

Meeting with state education administrators or 
policymakers

3 1 2 15 26

Working with state organizations (e.g., state 
teachers’ association, foundations, HSG partners

0 1 1 14 31

Exhibit reads: One second-year fellow reported that they were not currently working on building their PLN in December 2016 when they took the fall 
survey. 
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How relevant is your state’s fall 2016 data collection topic to teachers that you know?

First-year Second-year
Not at all important 0 0
Somewhat unimportant 1 3
Somewhat important 2 9
Very important 17 23
I don’t know 18 12
Total 38 47

Exhibit reads: No first- or second-year fellows reported that their state’s fall 2016 data collection topic was not at all important to the teachers that they 
know.

Activities–Spring Survey

Looking back at the past year, rank these activities in order of their importance to you, with importance defined 
as a mix of personal passion and interest and time spent on the activity  (1-Most important to 7-Least important)

First-year fellows
1 2 3 4 5 6 7

Media and communication (e.g., publishing articles, 
editorial work, talking with the media)

9 1 4 5 4 4 9

Meetings or networking with state education policy leaders 8 12 6 3 1 5 1
Meetings or networking with local/regional education 
leaders

4 11 11 5 1 3 1

Legislative outreach or meetings with legislators or staff 4 6 7 4 7 5 3
HSG data collection 2 5 2 7 7 6 7
Social media engagement 2 0 6 6 7 11 4
Teacher or PLN engagement 7 4 2 3 8 6 6

Exhibit reads: Nine first-year fellows rated media and communication as the first most important activity to their work on the May 2016 survey of 
current fellows.

Second-year fellows
1 2 3 4 5 6 7

Media and communication (e.g., publishing articles, editori-
al work, talking with the media)

8 6 9 5 4 6 8

Meetings or networking with state education policy leaders 13 12 2 4 3 6 6
Meetings or networking with local/regional education 
leaders

12 9 5 3 8 3 6

Legislative outreach or meetings with legislators or staff 4 5 10 7 8 4 8
HSG data collection 5 3 8 11 10 2 7
Social media engagement 7 4 3 7 10 11 4
Teacher or PLN engagement 11 10 6 3 2 5 9

Exhibit reads: Eight second-year fellows rated media and communication as the first most important activity to their work on the May 2016 survey of 
current fellows.
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How important are these media and communication activities to your work as a fellow? [Shown to fellows who 
ranked media and communications in their top three activities]

First-year fellows

1
Not important

2 3 4 5
Very important

Publishing blogs, op-eds, other writing 1 0 2 2 9
Recruiting other teachers to write publications 2 2 5 5 0
Editing other teachers’ publications 4 1 4 4 1
Working with media outlets to get teachers’ 
writing published

2 1 0 11 0

Being interviewed (print, television, radio, or 
online

4 0 3 6 1

Exhibit reads: Of the first-year fellows who ranked media and communications activities as highly important (ranked 1-3), one reported 
that publishing blogs, op-eds, and other writing was not important in their work as a fellow.

Second-year fellows

1
Not important

2 3 4 5
Very important

Publishing blogs, op-eds, other writing 1 2 4 3 13
Recruiting other teachers to write publications 1 9 5 5 4
Editing other teachers’ publications 6 4 6 1 6
Working with media outlets to get teachers’ 
writing published

5 5 5 4 4

Being interviewed (print, television, radio, or 
online

3 5 7 3 5

Exhibit reads: Of the second-year fellows who ranked media and communications activities as highly important (ranked 1-3), one 
reported that publishing blogs, op-eds, and other writing was not important in their work as a fellow.
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How important are these activities related to meetings with state education leaders to your work as a fellow?  
[Shown to fellows who ranked meeting and networking with state education leaders in their top three activities]

First-year fellows

1
Not important

2 3 4 5
Very important

Meeting with the state education commissioner 0 0 0 12 14
Meeting with state education department staff 0 1 1 11 13
Meeting with state school board members 1 2 3 9 10
Attending state school board meetings 0 4 10 5 7
Attending ESSA stakeholder meetings 0 2 5 10 9
Participating on a state education department 
policy advisory committee

0 2 5 6 13

Exhibit reads: Of the first-year fellows who ranked meeting and networking with state education leaders as highly important (ranked 
1-3), none reported that meeting with the state education commissioner was not important in their work as a fellow.

Second-year fellows

1
Not important

2 3 4 5
Very important

Meeting with the state education commissioner 0 1 0 7 19
Meeting with state education department staff 0 1 2 8 16
Meeting with state school board members 1 1 5 7 13
Attending state school board meetings 1 4 7 10 5
Attending ESSA stakeholder meetings 2 3 6 8 8
Participating on a state education department 
policy advisory committee

1 2 4 6 14

Exhibit reads: Of the second-year fellows who ranked meeting and networking with state education leaders as highly important 
(ranked 1-3), none reported that meeting with the state education commissioner was not important in their work as a fellow.
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How important are these activities related to meeting with regional or local education leaders to your work as a 
fellow? [Shown to fellows who ranked meeting and networking with regional or local education leaders in their top three 
activities]

First-year fellows

1
Not important

2 3 4 5
Very important

Meeting with your district superintendent or 
other central office leaders

1 0 1 5 19

Meeting with local school board members 2 2 1 10 11
Attending local school board meetings 0 3 7 9 7
Presenting at local school board meetings 1 5 9 7 4
Meeting with local professional association 
leaders

1 3 9 7 6

Working with the local regional service agency 2 4 9 8 3
Meeting with principals (not your own) 2 2 2 12 8
Participating on a local teacher advisory 
committee

1 0 6 8 11

Exhibit reads: Of the first-year fellows who ranked meeting and networking with regional or local education leaders as highly import-
ant (ranked 1-3), one reported that meeting with their district superintendent or other central office leaders was not important in their 
work as a fellow.

Second-year fellows

1
Not important

2 3 4 5
Very important

Meeting with your district superintendent or 
other central office leaders

1 1 1 5 18

Meeting with local school board members 2 1 5 8 10
Attending local school board meetings 1 4 7 6 8
Presenting at local school board meetings 2 2 6 9 7
Meeting with local professional association 
leaders

1 1 7 7 10

Working with the local regional service agency 1 2 6 13 4
Meeting with principals (not your own) 0 2 6 11 7
Participating on a local teacher advisory 
committee

2 1 1 8 14

Exhibit reads: Of the second-year fellows who ranked meeting and networking with regional or local education leaders as highly 
important (ranked 1-3), one reported that meeting with their district superintendent or other central office leaders was not important 
in their work as a fellow.
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How important are these activities related to legislative outreach to your work as a fellow? [Shown to fellows who 
ranked legislative outreach or meetings with legislators or staff in their top three activities]

First-year fellows

1
Not important

2 3 4 5
Very important

Drafting correspondence to legislators 2 3 2 6 4
Developing legislative outreach strategies 1 4 2 3 7
Disseminating information about pending 
legislation to teachers

2 1 2 3 9

Hosting or coordinating a legislator's visit to 
your or another teacher's classroom

2 1 3 4 7

Helping other teachers get in touch with their 
legislators

1 1 3 5 7

Attending or coordinating an advocacy day at the 
state capital

2 1 4 6 4

Participating on a slate legislative advisory 
committee

2 3 2 3 7

Other communication with legislators or their 
staffs

1 2 3 5 5

Exhibit reads: Of the first-year fellows who ranked legislative outreach or meetings with legislators or staff as highly important (ranked 
1-3), two reported that drafting correspondence to legislators was not important in their work as a fellow.

Second-year fellows

1
Not important

2 3 4 5
Very important

Drafting correspondence to legislators 1 3 6 5 4
Developing legislative outreach strategies 1 3 2 7 6
Disseminating information about pending 
legislation to teachers

1 1 2 4 11

Hosting or coordinating a legislator's visit to 
your or another teacher's classroom

1 3 2 7 6

Helping other teachers get in touch with their 
legislators

0 2 2 7 8

Attending or coordinating an advocacy day at 
the state capital

0 4 2 6 7

Participating on a slate legislative advisory 
committee

0 4 3 5 7

Other communication with legislators or their 
staffs

1 2 1 10 5

Exhibit reads: Of the second-year fellows who ranked legislative outreach or meetings with legislators or staff as highly important 
(ranked 1-3), one reported that drafting correspondence to legislators was not important in their work as a fellow.
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How important are these activities related to HSG data collection to your work as a fellow? [Shown to fellows who 
ranked HSG data collection activities in their top three activities]

First-year fellows

1
Not important

2 3 4 5
Very important

Sending emails to your PLN about the survey 0 0 2 2 5
Conducting focus groups 0 0 0 1 8
Developing survey or focus group questions 0 1 0 3 5
Developing report recommendations 0 1 0 1 7
Presenting data to local, regional, or state 
partners

0 0 0 6 3

Disseminating the report 0 0 0 4 5
Exhibit reads: Of the first-year fellows who rranked HSG data collection activities as highly important (ranked 1-3), none reported that 
sending emails to their PLN about the survey was not important in their work as a fellow.

Second-year fellows

1
Not important

2 3 4 5
Very important

Sending emails to your PLN about the survey 0 0 2 5 9
Conducting focus groups 0 0 2 3 11
Developing survey or focus group questions 0 0 2 6 8
Developing report recommendations 1 1 1 10 3
Presenting data to local, regional, or state 
partners

0 0 3 6 7

Disseminating the report 0 0 2 8 6
Exhibit reads: Of the second-year fellows who ranked HSG data collection activities as highly important (ranked 1-3), none reported 
that sending emails to their PLN about the survey was not important in their work as a fellow.
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How important are these activities related to social media to your work as a fellow? [Shown to fellows who ranked 
social media activities in their top three activities]

First-year fellows

1
Not important

2 3 4 5
Very important

Participating in Twitter chats 0 0 1 3 4
Leading (or helping other teachers lead) Twitter 
chats

0 1 0 4 3

Promoting the survey on social media 0 0 3 2 3
Posting about HSG on Facebook, Twitter, etc. 0 0 4 1 3
Posting about other teacher engagement 
opportunities on Facebook, Twitter, etc.

0 0 1 3 4

Analyzing social media data 1 2 0 3 2
Exhibit reads: Of the first-year fellows who rranked social media activities as highly important (ranked 1-3), none reported that particip-
pating in Twitter chats not important in their work as a fellow.

Second-year fellows

1
Not important

2 3 4 5
Very important

Participating in Twitter chats 1 0 4 3 6
Leading (or helping other teachers lead) Twitter 
chats

3 3 0 3 5

Promoting the survey on social media 0 0 1 5 8
Posting about HSG on Facebook, Twitter, etc. 1 0 2 4 7
Posting about other teacher engagement 
opportunities on Facebook, Twitter, etc.

0 0 0 6 8

Analyzing social media data 2 2 1 4 5
Exhibit reads: Of the second-year fellows who ranked social media activities as highly important (ranked 1-3), one reported that partici-
pating was not important in their work as a fellow.
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How important are each of these activities related to teacher or PLN engagement to your work as a fellow? [Shown 
to fellows who teacher or PLN engagement in their top three activities]

First-year fellows

1
Not important

2 3 4 5
Very important

Conference participation 0 0 1 2 10
Conference organizing (e.g., ECET2) 1 1 0 3 8
Developing policy resources for teachers (e.g., 
newsletters, legislative activity updates)

0 4 2 2 5

Disseminating policy information to teachers 0 1 1 4 7
Gathering input on state or local policy from 
teachers

0 0 1 2 10

Sharing teacher input with education leaders or 
policymakers

0 0 1 2 10

Working with teacher groups (e.g., a 
professional organization)

0 0 0 4 9

Leading meetings of local teachers 0 0 1 4 8
Developing and delivering professional 
development

0 0 0 4 9

Exhibit reads: Of the first-year fellows who ranked teacher or PLN engagement as highly important (ranked 1-3), none reported that 
conference participation was not important in their work as a fellow.

Second-year fellows

1
Not important

2 3 4 5
Very important

Conference participation 0 0 4 8 15
Conference organizing (e.g., ECET2) 4 2 9 8 4
Developing policy resources for teachers (e.g., 
newsletters, legislative activity updates)

1 3 11 7 5

Disseminating policy information to teachers 0 0 2 7 18
Gathering input on state or local policy from 
teachers

0 0 4 5 18

Sharing teacher input with education leaders or 
policymakers

0 0 3 5 19

Working with teacher groups (e.g., a 
professional organization)

0 1 6 7 13

Leading meetings of local teachers 0 1 5 10 11
Developing and delivering professional 
development

0 0 6 9 12

Exhibit reads: Of the second-year fellows who ranked teacher or PLN engagement as highly important (ranked 1-3), none reported that 
conference participation was not important in their work as a fellow.
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Communication with state director and other fellows—Fall

This year, how often do you communicate with your state director?

First-year fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
In person 24 9 5 0 0
By phone/text message 3 14 18 2 0
By email 0 2 16 17 2

Exhibit reads: Twenty-four first-year fellows reported that they communicated with their state director in person a few times between August and 
December 2016.

Second-year fellows
A few times a year At least once a 

month
A few times a 
month

At least weekly More frequently 
than once a week

In person 29 9 4 3 1
By phone/text message 9 16 13 3 2
By email 1 5 13 2 4

Exhibit reads: Twenty-nine second-year fellows reported that they communicated with their state director in person a few times between August and 
December 2016.

This year, how often do you communicate with…

First-year fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
Fellows in your work group? 6 11 11 7 1
Fellows in your district or 
county?

6 12 11 5 0

All other fellows in general? 8 14 11 3 0
Exhibit reads: As of December 2016, six first-year fellows reported that they had met with fellows in their work group a few times.

 
Second-year fellows

A few times a year At least once a 
month

A few times a 
month

At least weekly More frequently 
than once a week

Fellows in your work group? 9 14 16 4 3
Fellows in your district or 
county?

8 13 13 7 3

All other fellows in general? 14 15 13 2 2
Exhibit reads: As of December 2016, nine second-year fellows reported that they had met with fellows in their work group a few times.
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Communication with state director and other fellows—Spring

This year, how often do you communicate with your state director?

First-year fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
In person 24 8 2 2 0
By phone/text message 7 15 13 0 1
By email 3 4 13 14 2

Exhibit reads: Twenty-four first-year fellows reported that they communicated with their state director in person a few times during the year.

Second-year fellows
A few times a year At least once a 

month
A few times a 
month

At least weekly More frequently 
than once a week

In person 32 6 5 2 3
By phone/text message 13 14 13 3 3
By email 3 7 10 21 5

Exhibit reads:Thirty-two second-year fellows reported that they communicated with their state director in person a few times during the year.

This year, how often do you communicate with…

First-year fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
Fellows in your work group? 11 8 14 3 0
Fellows in your district or 
county?

10 12 7 6 1

All other fellows in general? 12 11 9 2 2
Exhibit reads:Eleven first-year fellows reported that they had met with fellows in their work group a few times during the year.

 
Second-year fellows

A few times a year At least once a 
month

A few times a 
month

At least weekly More frequently 
than once a week

Fellows in your work group? 6 13 16 9 2
Fellows in your district or 
county?

15 9 15 4 3

All other fellows in general? 15 15 8 7 1
Exhibit reads: Six second-year fellows reported that they had met with fellows in their work group a few times during the year.



B-16 Policy Studies Associates, Inc.

Are you in touch with any of the alumni fellows?

First-year Second-year
Yes 25 24
No 11 22

Exhibit reads: Twenty-five first-year fellows reported that they were in touch with alumni fellows.

Challenges

To what extent do you believe that the following challenges, if any, limited your ability to participate fully as a 
fellow?

First-year fellows
Not at all To a minimal 

extent
To a moderate 

extent
To a great 

extent
Don’t know or 

not sure
Geographic isolation from other fellows in the 
program

8 7 13 7 0

Distance from the state capital 12 7 9 8 0
Limited access to technology 33 1 1 1 0
Lack of district leadership support 13 9 8 4 0
Lack of interest or engagement from my fellow 
teachers

11 10 5 9 0

Lack of clarity about my role as a fellow 12 16 4 3 0
Lack of information in my district about HSG 10 9 9 6 0

Exhibit reads: Eight first-year fellows reported that geographic isolation from other fellows in the program was not at all a challenge that limited their 
ability to participate fully as a fellow.

Second-year fellows
Not at all To a minimal 

extent
To a moderate 

extent
To a great 

extent
Don’t know or 

not sure
Geographic isolation from other fellows in the 
program

13 14 9 10 0

Distance from the state capital 20 7 10 9 0
Limited access to technology 41 3 2 0 0
Lack of district leadership support 26 6 7 7 0
Lack of interest or engagement from my fellow 
teachers

14 16 12 4 0

Lack of clarity about my role as a fellow 28 14 2 2 0
Lack of information in my district about HSG 20 10 11 5 0

Exhibit reads: Thirteen second-year fellows reported that geographic isolation from other fellows in the program was not at all a challenge that limited 
their ability to participate fully as a fellow.
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Satisfaction and impact

Because of my role as a HSG State Teacher Fellow/NC Teacher Voice Fellow in 2016-17

First-year fellows
Strongly disagree Disagree Agree Strongly Agree

I am more knowledgeable about state policy 0 1 16 19
I have been able to influence state policy 2 14 15 5
I am more knowledgeable about local policy 1 1 25 9
I have been able to influence local policy 2 13 15 6
I am better able to communicate my thoughts on 
policy

0 3 20 13

I perceive myself as a teacher leader 0 3 9 23
My peers see me as a leader in bringing teacher 
voice to policy

0 4 19 13

I have become a better leader in bringing teacher 
voice to policy

0 6 16 14

Exhibit reads: No first-year fellows strongly disagreed that they are more knowledgeable about state policy because of their role as a fellow in 2016-
17.

Second-year fellows
Strongly disagree Disagree Agree Strongly Agree

I am more knowledgeable about state policy 1 0 15 30
I have been able to influence state policy 3 3 28 12
I am more knowledgeable about local policy 2 1 25 18
I have been able to influence local policy 1 7 26 12
I am better able to communicate my thoughts on 
policy

0 1 22 23

I perceive myself as a teacher leader 0 0 11 35
My peers see me as a leader in bringing teacher 
voice to policy

0 1 19 26

I have become a better leader in bringing teacher 
voice to policy

0 1 15 30

 Exhibit reads: One second-year fellows strongly disagreed that they are more knowledgeable about state policy because of their role as a fellow in 
2016-17.
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Please rate your level of agreement about these STF program components

First-year fellows
Strongly disagree Disagree Agree Strongly Agree

Training prepared me to be an effective teacher 
leader

0 3 17 16

Ongoing support from state director-better 
teacher leader

0 4 10 22

Working with cohort beneficial 0 3 6 27
Effective way of giving teacher voice in state policy 0 2 8 26

Exhibit reads: No first year fellows strongly disagreed that the training had prepared them to be an effective teacher leader.

Second-year fellows
Strongly disagree Disagree Agree Strongly Agree

Training prepared me to be an effective teacher 
leader

0 1 16 29

Ongoing support from state director-better 
teacher leader

1 1 16 28

Working with cohort beneficial 0 0 15 33
Effective way of giving teacher voice in state policy 0 1 11 33

Exhibit reads: No second-year fellows strongly disagreed that the traning had prepared them to become an effective teacher leader.

What effect, if any, has the HSG fellowship had on you this year?

First-year Second-year
Yes No Yes No

Helped generate awareness of new information 
and share it with others

32 4 39 7

Increased advocacy knowledge and skills 26 10 31 15
Helped my leadership capacity 25 11 32 14

Exhibit reads: Thirty-two first year fellows responded that the fellowship had helped generate awareness of new information and share it with others.



Hope Street Group State Teacher Fellowship Evaluation: Building Sustainable Impact B-19

Appendix

Survey responses from Hawai`i fellows

Background

Did you do any work in policy prior to the fellowship? [Asked of new fellows in fall]

Yes 8
No 8
Total 16

What grade levels do you teach? [Fall and spring survey]

All Hawai`i Fellows
Elementary 8
Secondary 10
Multiple grade levels 2
Total 20

Exhibit reads: Eight Hawai`i fellows work with students in elementary grades.

What was your first school year as a fellow? [Fall and spring survey]

All Hawai`i Fellows
2015-16 3
2016-17 17
Total 20

Exhibit reads: Three Hawai`i fellows began their HSG fellowship in the 2015-16 school year and were second-year fellows in 2016-17.

What is your current position within your school or district? [Fall and spring survey]

All Hawai`i Fellows
Classroom teacher 14
Teacher/coach 2
Other 4
Total 20

Exhibit reads: Fourteen Hawai`i fellows are classroom teachers.
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PLN

Are each of the following groups represented in your PLN?  [Fall and spring survey]

All Hawai`i Fellows
Yes No

Teachers 20 0
Administrators 4 16
State Policymakers 2 18
Other 4 16

Exhibit reads: All 20 Hawai`i fellows who responded to the fall or spring survey include teachers in their PLNs.

What percentage of each of the following groups are represented in your PLN?

All Hawai`i fellows
Average 
(N=17)

Median 
(N=17)

Minimum 
(N=17)

Maximum 
(N=17)

Teachers 91% 100% 50% 100%
Administrators 2 0 0 10
State Policymakers 1 0 0 20
Other 6 0 0 50

Exhibit reads: On average, 91 percent of the individuals in Hawai`i fellows’ PLNs were teachers.

Training and Support

Did you attend any of the in-person Hope Street Group training sessions in summer/fall 2016?

All Hawai`i fellows
Yes 19
No 1
Total 20

Exhibit reads: Nineteen Hawai`i fellows attended any of the HSG training sessions in summer/fall 2016.
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To what extent has the training you received prepared you to do each of the following in your role as a fellow?

All Hawai`i fellows
N/A-Not 

covered in 
training

Not at all To some extent To a moderate 
extent

To a great 
extent

Building your network/PLN 0 0 4 9 6
Communicating with teachers in your PLN 0 0 1 11 7
Work group activities 0 0 4 7 8
Formal data collection for the state department of 
education

0 0 7 6 12

Using social media 0 1 2 11 4
Publishing written opinion articles (e.g., blog 
posts, op-eds)

0 0 0 11 8

Meeting with local education administrators or 
policymakers

1 0 3 2 13

Meeting with state education administrators or 
policymakers

1 0 2 7 9

Working with state organizations (e.g., state 
teachers' association, foundations, HSG partners

1 0 1 4 13

Exhibit reads: Of the Hawai`i fellows, no fellows reported that “Building your network/PLN” was not covered in training or that it was not at all covered, 
four reported that it was covered to some extent, 9 responded that it was covered to a moderate extent, and 6 reported that it was covered to a great 
extent.

How many monthly group calls have you participated in with your state director and other fellows in this school 
year (i�e�, since August 2016)

All Hawai`i fellows
None 0
1 to 2 calls 4
3 to 4 calls 15
More than 4 calls 1
Total 20

Exhibit reads: No Hawai`i fellows reported that they had participated in no conference calls between August and December 2016.
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How would you rate the quality of the monthly group calls?

All Hawai`i fellows
Not able to judge Poor Fair Good Excellent

Ability of the state director to respond in depth to 
my questions and interests

0 0 0 2 15

Quality and feasibility of suggested strategies 0 0 0 6 11
Knowledge and expertise of the state director 0 0 0 2 15
Format of the calls and presentation of 
information

0 0 1 3 13

Relevance of the content to my needs and context 0 0 0 6 11
Timeliness of the assistance 0 0 1 2 14
Usefulness of the assistance for informing my 
efforts

0 0 1 2 14

Exhibit reads: No Hawai`i fellows who participated in three or more monthly conference calls between August and December 2016 reported that they 
were not able to judge the ability of the state director to respond in depth to their questions and interests. 

Activities–Fall Survey

To what extent are each of the following activities important to you in your work as a fellow?

All Hawai`i fellows
I am not 
currently 

working on 
this activity

Not at all 
important

Somewhat 
unimportant

Somewhat 
important

Very important

Building your network/PLN 0 0 0 10 10
Communicating with teachers in your PLN 0 0 0 5 15
Work group activities 1 0 0 5 14
Formal data collection for the state department 
of education

0 1 0 9 10

Using social media 0 1 0 12 7
Publishing written opinion articles (e.g., blog 
posts, op-eds)

0 0 1 9 10

Meeting with local education administrators or 
policymakers

0 0 0 6 14

Meeting with state education administrators or 
policymakers

0 0 0 6 14

Working with state organizations (e.g., state 
teachers' association, foundations, HSG partners

1 0 0 9 10

Exhibit reads: No Hawai’i fellows reported that they were not currently working on building their PLN in December 2016 when they took the fall 
survey.
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How relevant is your state’s fall 2016 data collection topic to teachers that you know?

All Hawai`i fellows
Not at all important 0
Somewhat unimportant 0
Somewhat important 1
Very important 6
I don’t know 13
Total 20

Exhibit reads: No Hawai`i fellows reported that their state’s fall 2016 data collection topic was not at all important to the teachers that they know.

Activities–Spring Survey

Looking back at the past year, rank these activities in order of their importance to you, with importance defined 
as a mix of personal passion and interest and time spent on the activity  (1-Most important to 7-Least important)

All Hawai`i fellows
1 2 3 4 5 6 7

Media and communication (e.g., publishing articles, 
editorial work, talking with the media)

4 1 2 2 3 2 3

Meetings or networking with state education policy leaders 3 6 3 3 0 1 1
Meetings or networking with local/regional education 
leaders

2 6 4 4 0 0 1

Legislative outreach or meetings with legislators or staff 1 2 4 2 4 2 2
HSG data collection 2 3 1 5 1 2 3
Social media engagement 1 0 5 0 4 5 2
Teacher or PLN engagement 5 3 1 0 3 5 3

Exhibit reads: Four Hawai`i fellows rated media and communication as the first most important activity to their work on the May 2016 survey of 
current fellows.
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How important are these media and communication activities to your work as a fellow? [Shown to fellows who 
ranked media and communications in their top three activities]

All Hawai`i fellows

1
Not important

2 3 4 5
Very important

Publishing blogs, op-eds, other writing 0 0 1 0 6
Recruiting other teachers to write publications 1 1 2 3 0
Editing other teachers' publications 3 2 2 1 0
Working with media outlets to get teachers' 
writing published

1 1 0 5 0

Being interviewed (print, television, radio, or 
online

2 0 2 3 0

Exhibit reads: Of the Hawai`i fellows who ranked media and communications activities as highly important (ranked 1-3), none reported 
that publishing blogs, op-eds, and other writing was not important in their work as a fellow.

How important are these activities related to meetings with state education leaders to your work as a fellow?  
[Shown to fellows who ranked meeting and networking with state education leaders in their top three activities]

All Hawai`i fellows

1
Not important

2 3 4 5
Very important

Meeting with the state education commissioner 0 0 0 6 6
Meeting with state education department staff 0 1 0 4 7
Meeting with state school board members 1 0 1 4 6
Attending state school board meetings 0 2 4 2 4
Attending ESSA stakeholder meetings 0 0 2 5 5
Participating on a state education department 
policy advisory committee

0 2 1 4 5

Exhibit reads: Of the Hawai`i fellows who ranked meeting and networking with state education leaders as highly important (ranked 
1-3), none reported that meeting with the state education commissioner was not important in their work as a fellow.



Hope Street Group State Teacher Fellowship Evaluation: Building Sustainable Impact B-25

How important are these activities related to meeting with regional or local education leaders to your work as a 
fellow? [Shown to fellows who ranked meeting and networking with regional or local education leaders in their top three 
activities]

All Hawai`i fellows

1
Not important

2 3 4 5
Very important

Meeting with your district superintendent or 
other central office leaders

1 0 0 4 7

Meeting with local school board members 1 1 1 5 4
Attending local school board meetings 0 3 3 4 2
Presenting at local school board meetings 0 3 5 3 1
Meeting with local professional association 
leaders

0 2 4 3 3

Working with the local regional service agency 1 3 3 4 1
Meeting with principals (not your own) 1 1 1 7 2
Participating on a local teacher advisory 
committee

1 0 0 7 4

Exhibit reads: Of the Hawai`i fellows who ranked meeting and networking with regional or local education leaders as highly important 
(ranked 1-3), one reported that meeting with their district superintendent or other central office leaders was not important in their 
work as a fellow.

How important are these activities related to legislative outreach to your work as a fellow? [Shown to fellows who 
ranked legislative outreach or meetings with legislators or staff in their top three activities]

All Hawai`i fellows

1
Not important

2 3 4 5
Very important

Drafting correspondence to legislators 1 1 3 1 1
Developing legislative outreach strategies 0 3 1 2 1
Disseminating information about pending 
legislation to teachers

1 0 2 2 2

Hosting or coordinating a legislator's visit to 
your or another teacher's classroom

1 0 2 2 2

Helping other teachers get in touch with their 
legislators

0 0 2 3 2

Attending or coordinating an advocacy day at the 
state capital

1 1 2 1 2

Participating on a slate legislative advisory 
committee

1 1 1 2 2

Other communication with legislators or their 
staffs

0 1 0 3 3

Exhibit reads: Of the Hawai`i fellows who ranked legislative outreach or meetings with legislators or staff as highly important (ranked 
1-3), one reported that drafting correspondence to legislators was not important in their work as a fellow.
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How important are these activities related to HSG data collection to your work as a fellow? [Shown to fellows who 
ranked HSG data collection activities in their top three activities]

All Hawai`i fellows

1
Not important

2 3 4 5
Very important

Sending emails to your PLN about the survey 0 0 2 2 2
Conducting focus groups 0 0 0 1 5
Developing survey or focus group questions 0 1 0 3 2
Developing report recommendations 0 1 0 1 4
Presenting data to local, regional, or state 
partners

0 0 0 4 2

Disseminating the report 0 0 0 3 3
Exhibit reads: Of the Hawai`i fellows who ranked HSG data collection activities as highly important (ranked 1-3), none reported that 
sending emails to their PLN about the survey was not important in their work as a fellow.

How important are these activities related to social media to your work as a fellow? [Shown to fellows who ranked 
social media activities in their top three activities]

All Hawai`i fellows

1
Not important

2 3 4 5
Very important

Participating in Twitter chats 0 0 1 3 2
Leading (or helping other teachers lead) Twitter 
chats

0 1 0 4 1

Promoting the survey on social media 0 0 3 1 2
Posting about HSG on Facebook, Twitter, etc. 0 0 3 1 2
Posting about other teacher engagement 
opportunities on Facebook, Twitter, etc.

0 0 0 3 3

Analyzing social media data 1 2 0 2 1
Exhibit reads: Of the Hawai`i fellows who ranked social media activities as highly important (ranked 1-3), none reported that particip-
pating in Twitter chats not important in their work as a fellow.
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How important are each of these activities related to teacher or PLN engagement to your work as a fellow? [Shown 
to fellows who teacher or PLN engagement in their top three activities]

All Hawai`i fellows

1
Not important

2 3 4 5
Very important

Conference participation 0 0 1 1 7
Conference organizing (e.g., ECET2) 0 0 0 3 6
Developing policy resources for teachers (e.g., 
newsletters, legislative activity updates)

0 2 1 3 3

Disseminating policy information to teachers 0 1 0 3 5
Gathering input on state or local policy from 
teachers

0 0 1 1 7

Sharing teacher input with education leaders or 
policymakers

0 0 1 1 7

Working with teacher groups (e.g., a 
professional organization)

0 0 0 3 6

Leading meetings of local teachers 0 0 0 4 5
Developing and delivering professional 
development

0 0 0 3 6

Exhibit reads: Of the Hawai`i fellows who ranked teacher or PLN engagement as highly important (ranked 1-3), none reported that 
conference participation was not important in their work as a fellow.

Communication with state director and other fellows—Fall

This year, how often do you communicate with your state director?

All Hawai`i fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
In person 8 8 4 0 0
By phone/text message 1 3 15 1 0
By email 0 1 10 9 0

Exhibit reads: Eight Hawai`i fellows reported that they communicated with their state director in person a few times between August and December 
2016.

This year, how often do you communicate with…

All Hawai`i fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
Fellows in your work group? 3 2 1 3 0
Fellows in your district or 
county?

2 5 9 2 0

All other fellows in general? 4 7 7 0 0
Exhibit reads: As of December 2016, three Hawai`i fellows reported that they had met with fellows in their work group a few times.
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Communication with state director and other fellows—Spring

This year, how often do you communicate with your state director?

All Hawai`i fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
In person 11 4 1 1 0
By phone/text message 4 4 8 0 1
By email 2 4 6 5 0

Exhibit reads: Eleven Hawai`i fellows reported that they communicated with their state director in person a few times during the year.

This year, how often do you communicate with…

All Hawai`i fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
Fellows in your work group? 6 4 6 1 0
Fellows in your district or 
county?

6 7 2 1 1

All other fellows in general? 10 5 1 0 1
Exhibit reads:Six Hawai`i fellows reported that they had met with fellows in their work group a few times during the year.

Are you in touch with any of the alumni fellows?

Fall Spring
Yes 12 15
No 7 2

Exhibit reads:As of December 2016, 12 Hawai`i fellows reported that they were in touch with alumni fellows.
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Challenges

To what extent do you believe that the following challenges, if any, limited your ability to participate fully as a 
fellow?

All Hawai`i fellows
Not at all To a minimal 

extent
To a moderate 

extent
To a great 

extent
Don’t know or 

not sure
Geographic isolation from other fellows in the 
program

5 4 5 3 0

Distance from the state capital 8 2 3 4 0
Limited access to technology 15 0 1 1 0
Lack of district leadership support 7 3 4 1 2
Lack of interest or engagement from my fellow 
teachers

6 5 1 4 1

Lack of clarity about my role as a fellow 5 7 2 2 1
Lack of information in my district about HSG 5 6 3 1 2

Exhibit reads: Five Hawai`i fellows reported that geographic isolation from other fellows in the program was not at all a challenge that limited their 
ability to participate fully as a fellow.

Satisfaction and impact

Because of my role as a HSG State Teacher Fellow in 2016-17

All Hawai`i fellows
Strongly disagree Disagree Agree Strongly Agree

I am more knowledgeable about state policy 0 0 10 7
I have been able to influence state policy 1 8 6 2
I am more knowledgeable about local policy 0 0 12 5
I have been able to influence local policy 1 6 8 2
I am better able to communicate my thoughts on 
policy

0 2 9 6

I perceive myself as a teacher leader 0 2 4 10
My peers see me as a leader in bringing teacher 
voice to policy

0 2 10 5

I have become a better leader in bringing teacher 
voice to policy

0 4 8 5

Exhibit reads: No Hawai`i fellows strongly disagreed that they are more knowledgeable about state policy because of their role as a fellow in 2016-17.
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Please rate your level of agreement about these STF program components

All Hawai`i fellows
Strongly disagree Disagree Agree Strongly Agree

Training prepared me to be an effective teacher 
leader

0 1 10 6

Ongoing support from state director-better 
teacher leader

0 3 3 11

Working with cohort beneficial 0 2 4 11
Effective way of giving teacher voice in state policy 0 1 5 11

Exhibit reads: No Hawai`i fellows strongly disagreed that the training had prepared them to be an effective teacher leader.

What effect, if any, has the HSG fellowship had on you this year?

All Hawai`i fellows
Yes No

Helped generate awareness of new information 
and share it with others

16 1

Increased advocacy knowledge and skills 10 7
Helped my leadership capacity 12 5

Exhibit reads: Sixteen Hawai`i fellows responded that the fellowship had helped generate awareness of new information and share it with others.
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Appendix

Survey responses from Kentucky fellows

Background

Did you do any work in policy prior to the fellowship? [Asked of new fellows in fall]

Yes 3
No 3
Total 6

What grade levels do you teach? [Fall and spring survey]

All Kentucky Fellows
Elementary 5
Secondary 14
Multiple grade levels 5
Total 24

Exhibit reads: Five Kentucky fellows work with students in elementary grades.

What was your first school year as a fellow? [Fall and spring survey]

All Kentucky Fellows
2015-16 15
2016-17 9
Total 24

Exhibit reads: Fifteen Kentucky fellows began their HSG fellowship in the 2015-16 school year and were second-year fellows in 2016-17.

What is your current position within your school or district? [Fall and spring survey]

All Kentucky Fellows
Classroom teacher 16
Teacher/coach 2
Other 6
Total 24

Exhibit reads: Sixteen Kentucky fellows were classroom teachers during the 2016-17 school year..
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PLN

Are each of the following groups represented in your PLN?  [Fall and spring survey]

All Kentucky Fellows
Yes No

Teachers 23 1
Administrators 24 0
State Policymakers 19 5
Other 13 11

Exhibit reads: Twenty-three Kentucky fellows who responded to the fall or spring survey include teachers in their PLNs.

What percentage of each of the following groups are represented in your PLN?

All Kentucky fellows
Average 
(N=21)

Median 
(N=21)

Minimum 
(N=21)

Maximum 
(N=21)

Teachers 74% 80 0% 90%
Administrators 22 15 8 95
State Policymakers 5 5 0 20
Other 3 1 0 10

Exhibit reads: On average, 74 percent of the individuals in Kentucky fellows’ PLNs were teachers.

Training and Support

Did you attend any of the in-person Hope Street Group training sessions in summer/fall 2016?

All Kentucky fellows
Yes 22
No 0
Total 22

Exhibit reads: Twenty-two Kentucky fellows attended any of the HSG training sessions in summer/fall 2016.
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To what extent has the training you received prepared you to do each of the following in your role as a fellow?

All Kentucky fellows
N/A-Not 

covered in 
training

Not at all To some extent To a moderate 
extent

To a great 
extent

Building your network/PLN 0 1 3 6 12
Communicating with teachers in your PLN 0 0 2 5 15
Work group activities 0 0 5 12 5
Formal data collection for the state department of 
education

0 0 6 5 11

Using social media 0 1 4 8 9
Publishing written opinion articles (e.g., blog 
posts, op-eds)

1 2 4 8 7

Meeting with local education administrators or 
policymakers

1 0 2 12 8

Meeting with state education administrators or 
policymakers

0 1 7 5 9

Working with state organizations (e.g., state 
teachers' association, foundations, HSG partners

0 0 4 11 7

Exhibit reads: Of the Kentucky fellows, no fellows reported that “Building your network/PLN” was not covered in training, one indicated that it was not 
at all covered, three reported that it was covered to some extent, six responded that it was covered to a moderate extent, and 12 reported that it was 
covered to a great extent.

How many monthly group calls have you participated in with your state director and other fellows in this school 
year (i�e�, since August 2016)

All Kentucky fellows
None 0
1 to 2 calls 3
3 to 4 calls 17
More than 4 calls 3
Total 23

Exhibit reads: No Kentucky fellows reported that they had participated in no conference calls between August and December 2016.
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How would you rate the quality of the monthly group calls?

All Kentucky fellows
Not able to judge Poor Fair Good Excellent

Ability of the state director to respond in depth to 
my questions and interests

0 0 0 3 17

Quality and feasibility of suggested strategies 0 0 0 6 14
Knowledge and expertise of the state director 0 0 0 1 19
Format of the calls and presentation of 
information

0 0 1 9 10

Relevance of the content to my needs and context 2 0 2 6 10
Timeliness of the assistance 1 0 0 3 16
Usefulness of the assistance for informing my 
efforts

1 0 0 5 13

Exhibit reads: No Kentucky fellows who participated in three or more monthly conference calls between August and December 2016 reported that 
they were not able to judge the ability of the state director to respond in depth to their questions and interests. 

Activities–Fall Survey

To what extent are each of the following activities important to you in your work as a fellow?

All Kentucky fellows
I am not 
currently 

working on 
this activity

Not at all 
important

Somewhat 
unimportant

Somewhat 
important

Very important

Building your network/PLN 0 0 0 7 15
Communicating with teachers in your PLN 2 0 0 5 15
Work group activities 1 0 1 3 17
Formal data collection for the state department 
of education

2 0 0 9 11

Using social media 0 0 0 8 14
Publishing written opinion articles (e.g., blog 
posts, op-eds)

0 1 0 9 12

Meeting with local education administrators or 
policymakers

1 0 0 4 17

Meeting with state education administrators or 
policymakers

2 0 2 7 11

Working with state organizations (e.g., state 
teachers' association, foundations, HSG partners

0 0 1 3 18

Exhibit reads: No Kentucky fellows reported that they were not currently working on building their PLN in December 2016 when they took the fall 
survey.
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How relevant is your state’s fall 2016 data collection topic to teachers that you know?

All Kentucky fellows
Not at all important 0
Somewhat unimportant 0
Somewhat important 7
Very important 10
I don’t know 5
Total 22

Exhibit reads: No Kentucky fellows reported that their state’s fall 2016 data collection topic was not at all important to the teachers that they know.

Activities–Spring Survey

Looking back at the past year, rank these activities in order of their importance to you, with importance defined 
as a mix of personal passion and interest and time spent on the activity  (1-Most important to 7-Least important)

All Kentucky fellows
1 2 3 4 5 6 7

Media and communication (e.g., publishing articles, 
editorial work, talking with the media)

2 0 4 5 4 2 4

Meetings or networking with state education policy leaders 5 6 2 2 3 3 0
Meetings or networking with local/regional education 
leaders

5 6 3 1 2 4 0

Legislative outreach or meetings with legislators or staff 4 1 4 2 4 4 2
HSG data collection 1 1 2 3 4 3 7
Social media engagement 2 2 0 4 4 8 1
Teacher or PLN engagement 4 3 2 3 3 3 3

Exhibit reads: Two Kentucky fellows rated media and communication as the first most important activity to their work on the May 2016 survey of 
current fellows.
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How important are these media and communication activities to your work as a fellow? [Shown to fellows who 
ranked media and communications in their top three activities]

All Kentucky fellows

1
Not important

2 3 4 5
Very important

Publishing blogs, op-eds, other writing 0 2 0 1 3
Recruiting other teachers to write publications 0 2 1 2 1
Editing other teachers' publications 2 0 1 0 3
Working with media outlets to get teachers' 
writing published

1 0 2 1 2

Being interviewed (print, television, radio, or 
online

1 2 0 2 1

Exhibit reads: Of the Kentucky fellows who ranked media and communications activities as highly important (ranked 1-3), none report-
ed that publishing blogs, op-eds, and other writing was not important in their work as a fellow.

How important are these activities related to meetings with state education leaders to your work as a fellow?  
[Shown to fellows who ranked meeting and networking with state education leaders in their top three activities]

All Kentucky fellows

1
Not important

2 3 4 5
Very important

Meeting with the state education commissioner 0 0 0 4 9
Meeting with state education department staff 0 0 1 6 6
Meeting with state school board members 0 0 6 2 4
Attending state school board meetings 0 2 4 6 1
Attending ESSA stakeholder meetings 0 0 3 6 4
Participating on a state education department 
policy advisory committee

0 1 1 2 9

Exhibit reads: Of the Kentucky fellows who ranked meeting and networking with state education leaders as highly important (ranked 
1-3), none reported that meeting with the state education commissioner was not important in their work as a fellow.
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How important are these activities related to meeting with regional or local education leaders to your work as a 
fellow? [Shown to fellows who ranked meeting and networking with regional or local education leaders in their top three 
activities]

All Kentucky fellows

1
Not important

2 3 4 5
Very important

Meeting with your district superintendent or 
other central office leaders

0 0 2 3 9

Meeting with local school board members 1 0 4 5 4
Attending local school board meetings 1 0 5 4 4
Presenting at local school board meetings 1 0 5 5 3
Meeting with local professional association 
leaders

1 0 3 5 5

Working with the local regional service agency 0 0 3 9 2
Meeting with principals (not your own) 0 0 6 5 3
Participating on a local teacher advisory 
committee

1 0 2 4 7

Exhibit reads: Of the Kentucky fellows who ranked meeting and networking with regional or local education leaders as highly import-
ant (ranked 1-3), none reported that meeting with their district superintendent or other central office leaders was not important in their 
work as a fellow.

How important are these activities related to legislative outreach to your work as a fellow? [Shown to fellows who 
ranked legislative outreach or meetings with legislators or staff in their top three activities]

All Kentucky fellows

1
Not important

2 3 4 5
Very important

Drafting correspondence to legislators 1 1 2 1 4
Developing legislative outreach strategies 0 2 0 1 6
Disseminating information about pending 
legislation to teachers

1 0 0 0 8

Hosting or coordinating a legislator's visit to 
your or another teacher's classroom

0 1 0 3 5

Helping other teachers get in touch with their 
legislators

0 0 1 2 6

Attending or coordinating an advocacy day at the 
state capital

0 0 1 3 5

Participating on a slate legislative advisory 
committee

0 0 1 1 7

Other communication with legislators or their 
staffs

0 0 2 2 4

Exhibit reads: Of the Kentucky fellows who ranked legislative outreach or meetings with legislators or staff as highly important (ranked 
1-3), one reported that drafting correspondence to legislators was not important in their work as a fellow.
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How important are these activities related to HSG data collection to your work as a fellow? [Shown to fellows who 
ranked HSG data collection activities in their top three activities]

All Kentucky fellows

1
Not important

2 3 4 5
Very important

Sending emails to your PLN about the survey 0 0 0 1 3
Conducting focus groups 0 0 1 0 3
Developing survey or focus group questions 0 0 1 2 1
Developing report recommendations 0 0 1 2 1
Presenting data to local, regional, or state 
partners

0 0 0 4 0

Disseminating the report 0 0 1 3 0
Exhibit reads: Of the Kentucky fellows who ranked HSG data collection activities as highly important (ranked 1-3), none reported that 
sending emails to their PLN about the survey was not important in their work as a fellow.

How important are these activities related to social media to your work as a fellow? [Shown to fellows who ranked 
social media activities in their top three activities]

All Kentucky fellows

1
Not important

2 3 4 5
Very important

Participating in Twitter chats 1 0 1 1 1
Leading (or helping other teachers lead) Twitter 
chats

1 1 0 2 0

Promoting the survey on social media 0 0 0 2 2
Posting about HSG on Facebook, Twitter, etc. 0 0 1 1 2
Posting about other teacher engagement 
opportunities on Facebook, Twitter, etc.

0 0 0 2 2

Analyzing social media data 0 0 1 2 1
Exhibit reads: Of the Kentucky fellows who ranked social media activities as highly important (ranked 1-3), one reported that particip-
pating in Twitter chats not important in their work as a fellow.
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How important are each of these activities related to teacher or PLN engagement to your work as a fellow? [Shown 
to fellows who teacher or PLN engagement in their top three activities]

All Kentucky fellows

1
Not important

2 3 4 5
Very important

Conference participation 0 0 0 2 7
Conference organizing (e.g., ECET2) 0 0 4 2 3
Developing policy resources for teachers (e.g., 
newsletters, legislative activity updates)

0 2 5 1 1

Disseminating policy information to teachers 0 0 1 0 8
Gathering input on state or local policy from 
teachers

0 0 0 4 5

Sharing teacher input with education leaders or 
policymakers

0 0 1 3 5

Working with teacher groups (e.g., a 
professional organization)

0 0 2 2 5

Leading meetings of local teachers 0 0 2 2 5
Developing and delivering professional 
development

0 0 1 3 5

Exhibit reads: Of the Kentucky fellows who ranked teacher or PLN engagement as highly important (ranked 1-3), none reported that 
conference participation was not important in their work as a fellow.

Communication with state director and other fellows—Fall

This year, how often do you communicate with your state director?

All Kentucky fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
In person 12 5 1 2 1
By phone/text message 2 5 8 4 2
By email 0 2 7 6 5

Exhibit reads: Twelve Kentucky fellows reported that they communicated with their state director in person a few times between August and Decem-
ber 2016.

This year, how often do you communicate with…

All Kentucky fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
Fellows in your work group? 1 7 5 4 4
Fellows in your district or 
county?

1 5 3 6 3

All other fellows in general? 2 7 8 2 2
Exhibit reads: As of December 2016, one Kentucky fellow reported that they had met with fellows in their work group a few times.
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Communication with state director and other fellows—Spring

This year, how often do you communicate with your state director?

All Kentucky fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
In person 15 3 0 1 2
By phone/text message 3 1 13 2 2
By email 3 0 4 10 4

Exhibit reads: Fifteen Kentucky  fellows reported that they communicated with their state director in person a few times during the year.

This year, how often do you communicate with…

All Kentucky fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
Fellows in your work group? 3 1 9 6 2
Fellows in your district or 
county?

2 1 10 5 3

All other fellows in general? 3 6 7 4 1
Exhibit reads:Three Kentucky fellows reported that they had met with fellows in their work group a few times during the year.

Are you in touch with any of the alumni fellows?

Fall Spring
Yes 17 17
No 5 4

Exhibit reads:As of December 2016, 17 Kentucky fellows reported that they were in touch with alumni fellows.
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Challenges

To what extent do you believe that the following challenges, if any, limited your ability to participate fully as a 
fellow?

All Kentucky fellows
Not at all To a minimal 

extent
To a moderate 

extent
To a great 

extent
Don’t know or 

not sure
Geographic isolation from other fellows in the 
program

7 6 1 7 0

Distance from the state capital 7 4 7 3 0
Limited access to technology 18 1 2 0 0
Lack of district leadership support 10 5 3 3 0
Lack of interest or engagement from my fellow 
teachers

6 7 5 3 0

Lack of clarity about my role as a fellow 9 9 1 2 0
Lack of information in my district about HSG 6 6 5 4 0

Exhibit reads: Seven Kentucky fellows reported that geographic isolation from other fellows in the program was not at all a challenge that limited 
their ability to participate fully as a fellow.

Satisfaction and impact

Because of my role as a HSG State Teacher Fellow in 2016-17

All Kentucky fellows
Strongly disagree Disagree Agree Strongly Agree

I am more knowledgeable about state policy 0 0 4 17
I have been able to influence state policy 1 3 10 7
I am more knowledgeable about local policy 0 1 8 12
I have been able to influence local policy 0 3 9 9
I am better able to communicate my thoughts on 
policy

0 1 8 12

I perceive myself as a teacher leader 0 0 5 16
My peers see me as a leader in bringing teacher 
voice to policy

0 0 5 16

I have become a better leader in bringing teacher 
voice to policy

0 0 6 15

Exhibit reads: No Kentucky fellows strongly disagreed that they are more knowledgeable about state policy because of their role as a fellow in 2016-
17.



B-42 Policy Studies Associates, Inc.

Please rate your level of agreement about these STF program components

All Kentucky fellows
Strongly disagree Disagree Agree Strongly Agree

Training prepared me to be an effective teacher 
leader

0 1 5 15

Ongoing support from state director-better 
teacher leader

1 0 6 14

Working with cohort beneficial 0 0 4 17
Effective way of giving teacher voice in state policy 0 1 2 18

Exhibit reads: No Kentucky fellows strongly disagreed that the training had prepared them to be an effective teacher leader.

What effect, if any, has the HSG fellowship had on you this year?

All Kentucky fellows
Yes No

Helped generate awareness of new information 
and share it with others

16 5

Increased advocacy knowledge and skills 15 5
Helped my leadership capacity 14 7

Exhibit reads: Sixteen Kentucky fellows responded that the fellowship had helped generate awareness of new information and share it with others.
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Appendix

Survey responses from North Carolina fellows

Background

Did you do any work in policy prior to the fellowship? [Asked of new fellows in fall]

Yes 5
No 1
Total 6

What grade levels do you teach? [Fall and spring survey]

All North Carolina Fellows
Elementary 9
Secondary 13
Multiple grade levels 2
Total 24

Exhibit reads: Nine North Carolina fellows work with students in elementary grades.

What was your first school year as a fellow? [Fall and spring survey]

All North Carolina Fellows
2015-16 16
2016-17 8
Total 24

Exhibit reads: Sixteen North Carolina fellows began their HSG fellowship in the 2015-16 school year and were second-year fellows in 2016-17.

What is your current position within your school or district? [Fall and spring survey]

All North Carolina Fellows
Classroom teacher 17
Teacher/coach 1
Other 6
Total 24

Exhibit reads: Seventeen North Carolina fellows were classroom teachers during the 2016-17 school year..
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PLN

Are each of the following groups represented in your PLN?  [Fall and spring survey]

All North Carolina Fellows
Yes No

Teachers 21 3
Administrators 19 5
State Policymakers 13 11
Other 18 6

Exhibit reads: Twenty-one North Carolina fellows who responded to the fall or spring survey include teachers in their PLNs.

What percentage of each of the following groups are represented in your PLN?

All North Carolina Fellows
Average 
(N=21)

Median 
(N=21)

Minimum 
(N=21)

Maximum 
(N=21)

Teachers 77% 90 0% 100%
Administrators 16 5 0 99
State Policymakers 6 1 0 60
Other 1 0 0 5

Exhibit reads: On average, 77 percent of the individuals in North Carolina fellows’ PLNs were teachers.

Training and Support

Did you attend any of the in-person Hope Street Group training sessions in summer/fall 2016?

All North Carolina fellows
Yes 22
No 0
Total 22

Exhibit reads: Twenty-two North Carolina fellows attended any of the HSG training sessions in summer/fall 2016.
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To what extent has the training you received prepared you to do each of the following in your role as a fellow?

All North Carolina fellows
N/A-Not 

covered in 
training

Not at all To some extent To a moderate 
extent

To a great 
extent

Building your network/PLN 0 2 0 10 10
Communicating with teachers in your PLN 0 0 1 8 13
Work group activities 0 0 1 7 13
Formal data collection for the state department of 
education

0 0 2 5 15

Using social media 0 1 0 9 12
Publishing written opinion articles (e.g., blog 
posts, op-eds)

1 0 3 8 10

Meeting with local education administrators or 
policymakers

0 1 1 9 11

Meeting with state education administrators or 
policymakers

0 0 1 9 12

Working with state organizations (e.g., state 
teachers' association, foundations, HSG partners

0 0 3 11 8

Exhibit reads: Of the North Carolina fellows, no fellows reported that “Building your network/PLN” was not covered in training, two indicated that it 
was not at all covered, none reported that it was covered to some extent, ten responded that it was covered to a moderate extent, and ten reported 
that it was covered to a great extent.

How many monthly group calls have you participated in with your state director and other fellows in this school 
year (i�e�, since August 2016)

All North Carolina fellows
None 0
1 to 2 calls 13
3 to 4 calls 5
More than 4 calls 2
Total 22

Exhibit reads: No North Carolina fellows reported that they had participated in no conference calls between August and December 2016.
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How would you rate the quality of the monthly group calls?

All North Carolina fellows
Not able to judge Poor Fair Good Excellent

Ability of the state director to respond in depth to 
my questions and interests

0 0 1 1 10

Quality and feasibility of suggested strategies 0 0 0 3 9
Knowledge and expertise of the state director 0 0 0 0 12
Format of the calls and presentation of 
information

0 0 2 2 8

Relevance of the content to my needs and context 0 0 1 3 8
Timeliness of the assistance 0 0 0 3 9
Usefulness of the assistance for informing my 
efforts

0 0 0 3 9

Exhibit reads: No North Carolina fellows who participated in three or more monthly conference calls between August and December 2016 reported 
that they were not able to judge the ability of the state director to respond in depth to their questions and interests. 

Activities–Fall Survey

To what extent are each of the following activities important to you in your work as a fellow?

All North Carolina fellows
I am not 
currently 

working on 
this activity

Not at all 
important

Somewhat 
unimportant

Somewhat 
important

Very important

Building your network/PLN 0 0 1 9 12
Communicating with teachers in your PLN 0 0 0 8 14
Work group activities 1 0 0 10 11
Formal data collection for the state department 
of education

0 0 0 8 14

Using social media 0 0 3 8 11
Publishing written opinion articles (e.g., blog 
posts, op-eds)

1 0 1 10 10

Meeting with local education administrators or 
policymakers

0 0 1 5 16

Meeting with state education administrators or 
policymakers

1 0 1 4 16

Working with state organizations (e.g., state 
teachers' association, foundations, HSG partners

0 0 1 10 11

Exhibit reads: No North Carolina fellows reported that they were not currently working on building their PLN in December 2016 when they took the 
fall survey.
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How relevant is your state’s fall 2016 data collection topic to teachers that you know?

All North Carolina fellows
Not at all important 0
Somewhat unimportant 0
Somewhat important 2
Very important 11
I don’t know 9
Total 22

Exhibit reads: No North Carolina fellows reported that their state’s fall 2016 data collection topic was not at all important to the teachers that they 
know.

Activities–Spring Survey

Looking back at the past year, rank these activities in order of their importance to you, with importance defined 
as a mix of personal passion and interest and time spent on the activity  (1-Most important to 7-Least important)

All North Carolina fellows
1 2 3 4 5 6 7

Media and communication (e.g., publishing articles, 
editorial work, talking with the media)

5 4 4 3 1 2 4

Meetings or networking with state education policy leaders 7 8 2 0 1 3 2
Meetings or networking with local/regional education 
leaders

4 5 5 3 2 1 3

Legislative outreach or meetings with legislators or staff 2 6 5 3 4 1 2
HSG data collection 2 2 5 6 6 1 1
Social media engagement 3 1 3 3 5 6 2
Teacher or PLN engagement 4 4 2 2 3 4 4

Exhibit reads: Five North Carolina fellows rated media and communication as the first most important activity to their work on the May 2016 survey of 
current fellows.
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How important are these media and communication activities to your work as a fellow? [Shown to fellows who 
ranked media and communications in their top three activities]

All North Carolina fellows

1
Not important

2 3 4 5
Very important

Publishing blogs, op-eds, other writing 0 0 2 3 8
Recruiting other teachers to write publications 0 2 5 2 2
Editing other teachers' publications 0 2 7 3 1
Working with media outlets to get teachers' 
writing published

1 4 2 5 1

Being interviewed (print, television, radio, or 
online

0 2 5 3 3

Exhibit reads: Of the North Carolina fellows who ranked media and communications activities as highly important (ranked 1-3), none 
reported that publishing blogs, op-eds, and other writing was not important in their work as a fellow.

How important are these activities related to meetings with state education leaders to your work as a fellow?  
[Shown to fellows who ranked meeting and networking with state education leaders in their top three activities]

All North Carolina fellows

1
Not important

2 3 4 5
Very important

Meeting with the state education commissioner 0 1 0 8 8
Meeting with state education department staff 0 1 1 6 9
Meeting with state school board members 0 2 1 7 7
Attending state school board meetings 0 3 6 6 2
Attending ESSA stakeholder meetings 0 5 5 5 2
Participating on a state education department 
policy advisory committee

0 1 5 6 5

Exhibit reads: Of the North Carolina fellows who ranked meeting and networking with state education leaders as highly important 
(ranked 1-3), none reported that meeting with the state education commissioner was not important in their work as a fellow.
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How important are these activities related to meeting with regional or local education leaders to your work as a 
fellow? [Shown to fellows who ranked meeting and networking with regional or local education leaders in their top three 
activities]

All North Carolina fellows

1
Not important

2 3 4 5
Very important

Meeting with your district superintendent or 
other central office leaders

0 1 0 2 11

Meeting with local school board members 1 1 0 5 7
Attending local school board meetings 0 1 5 5 3
Presenting at local school board meetings 1 2 3 5 3
Meeting with local professional association 
leaders

1 2 3 5 3

Working with the local regional service agency 1 2 4 5 2
Meeting with principals (not your own) 1 2 1 6 4
Participating on a local teacher advisory 
committee

0 1 5 3 5

Exhibit reads: Of the North Carolina fellows who ranked meeting and networking with regional or local education leaders as highly 
important (ranked 1-3), none reported that meeting with their district superintendent or other central office leaders was not important 
in their work as a fellow.

How important are these activities related to legislative outreach to your work as a fellow? [Shown to fellows who 
ranked legislative outreach or meetings with legislators or staff in their top three activities]

All North Carolina fellows

1
Not important

2 3 4 5
Very important

Drafting correspondence to legislators 0 2 2 8 1
Developing legislative outreach strategies 0 0 2 6 4
Disseminating information about pending 
legislation to teachers

0 1 2 4 6

Hosting or coordinating a legislator's visit to 
your or another teacher's classroom

1 1 2 6 3

Helping other teachers get in touch with their 
legislators

0 2 1 6 4

Attending or coordinating an advocacy day at the 
state capital

0 3 3 5 2

Participating on a slate legislative advisory 
committee

0 4 2 3 4

Other communication with legislators or their 
staffs

0 2 1 8 2

Exhibit reads: Of the North Carolina fellows who ranked legislative outreach or meetings with legislators or staff as highly important 
(ranked 1-3), none reported that drafting correspondence to legislators was not important in their work as a fellow.
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How important are these activities related to HSG data collection to your work as a fellow? [Shown to fellows who 
ranked HSG data collection activities in their top three activities]

All North Carolina fellows

1
Not important

2 3 4 5
Very important

Sending emails to your PLN about the survey 0 0 2 3 4
Conducting focus groups 0 0 1 1 7
Developing survey or focus group questions 0 0 1 3 5
Developing report recommendations 1 1 0 4 3
Presenting data to local, regional, or state 
partners

0 0 3 3 3

Disseminating the report 0 0 1 4 4
Exhibit reads: Of the North Carolina fellows who ranked HSG data collection activities as highly important (ranked 1-3), none reported 
that sending emails to their PLN about the survey was not important in their work as a fellow.

How important are these activities related to social media to your work as a fellow? [Shown to fellows who ranked 
social media activities in their top three activities]

All North Carolina fellows

1
Not important

2 3 4 5
Very important

Participating in Twitter chats 0 0 2 1 4
Leading (or helping other teachers lead) Twitter 
chats

1 2 0 1 3

Promoting the survey on social media 0 0 0 3 4
Posting about HSG on Facebook, Twitter, etc. 1 0 1 2 3
Posting about other teacher engagement 
opportunities on Facebook, Twitter, etc.

0 0 1 2 4

Analyzing social media data 1 1 0 3 2
Exhibit reads: Of the North Carolina fellows who ranked social media activities as highly important (ranked 1-3), none reported that 
particippating in Twitter chats not important in their work as a fellow.
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How important are each of these activities related to teacher or PLN engagement to your work as a fellow? [Shown 
to fellows who teacher or PLN engagement in their top three activities]

All North Carolina fellows

1
Not important

2 3 4 5
Very important

Conference participation 0 0 1 1 6
Conference organizing (e.g., ECET2) 2 1 4 3 0
Developing policy resources for teachers (e.g., 
newsletters, legislative activity updates)

1 0 5 2 2

Disseminating policy information to teachers 0 0 2 3 5
Gathering input on state or local policy from 
teachers

0 0 2 1 7

Sharing teacher input with education leaders or 
policymakers

0 0 1 2 7

Working with teacher groups (e.g., a 
professional organization)

0 0 3 4 3

Leading meetings of local teachers 0 1 3 3 3
Developing and delivering professional 
development

0 0 3 2 5

Exhibit reads: Of the North Carolina fellows who ranked teacher or PLN engagement as highly important (ranked 1-3), none reported 
that conference participation was not important in their work as a fellow.

Communication with state director and other fellows—Fall

This year, how often do you communicate with your state director?

All North Carolina fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
In person 17 2 2 1 0
By phone/text message 5 10 4 0 0
By email 0 0 8 12 0

Exhibit reads: Seventeen North Carolina fellows reported that they communicated with their state director in person a few times between August and 
December 2016.

This year, how often do you communicate with…

All North Carolina fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
Fellows in your work group? 6 6 8 2 0
Fellows in your district or 
county?

4 8 7 2 0

All other fellows in general? 9 6 6 1 0
Exhibit reads: As of December 2016, six North Carolina fellows reported that they had met with fellows in their work group a few times.
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Communication with state director and other fellows—Spring

This year, how often do you communicate with your state director?

All North Carolina fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
In person 14 7 2 0 0
By phone/text message 11 12 0 0 0
By email 3 4 10 8 1

Exhibit reads: Fourteen North Carolina  fellows reported that they communicated with their state director in person a few times during the year.

This year, how often do you communicate with…

All North Carolina fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
Fellows in your work group? 7 5 7 4 0
Fellows in your district or 
county?

8 7 5 3 0

All other fellows in general? 7 6 5 4 1
Exhibit reads:Seven North Carolina fellows reported that they had met with fellows in their work group a few times during the year.

Are you in touch with any of the alumni fellows?

Fall Spring
Yes - 9
No - 14

Exhibit reads:As of May 2017, nine North Carolina fellows reported that they were in touch with alumni fellows.
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Challenges

To what extent do you believe that the following challenges, if any, limited your ability to participate fully as a 
fellow?

All North Carolina fellows
Not at all To a minimal 

extent
To a moderate 

extent
To a great 

extent
Don’t know or 

not sure
Geographic isolation from other fellows in the 
program

5 5 9 4 0

Distance from the state capital 7 3 5 8 0
Limited access to technology 21 2 0 0 0
Lack of district leadership support 8 3 7 5 0
Lack of interest or engagement from my fellow 
teachers

7 10 7 5 0

Lack of clarity about my role as a fellow 12 9 1 1 0
Lack of information in my district about HSG 5 6 7 5 0

Exhibit reads: Five North Carolina fellows reported that geographic isolation from other fellows in the program was not at all a challenge that limited 
their ability to participate fully as a fellow.

Satisfaction and impact

Because of my role as a North Carolina Teacher Voice Fellow in 2016-17

All North Carolina fellows
Strongly disagree Disagree Agree Strongly Agree

I am more knowledgeable about state policy 1 1 9 12
I have been able to influence state policy 2 2 16 3
I am more knowledgeable about local policy 2 1 12 8
I have been able to influence local policy 1 5 13 4
I am better able to communicate my thoughts on 
policy

0 1 14 8

I perceive myself as a teacher leader 0 1 6 16
My peers see me as a leader in bringing teacher 
voice to policy

0 1 13 9

I have become a better leader in bringing teacher 
voice to policy

0 2 9 12

Exhibit reads: One North Carolina fellow strongly disagreed that they are more knowledgeable about state policy because of their role as a fellow in 
2016-17.
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Please rate your level of agreement about these STF program components

All North Carolina fellows
Strongly disagree Disagree Agree Strongly Agree

Training prepared me to be an effective teacher 
leader

0 2 12 9

Ongoing support from state director-better 
teacher leader

0 2 10 11

Working with cohort beneficial 0 1 7 15
Effective way of giving teacher voice in state policy 0 1 8 14

Exhibit reads: No North Carolina fellows strongly disagreed that the training had prepared them to be an effective teacher leader.

What effect, if any, has the HSG fellowship had on you this year?

All North Carolina fellows
Yes No

Helped generate awareness of new information 
and share it with others

20 3

Increased advocacy knowledge and skills 18 5
Helped my leadership capacity 14 9

Exhibit reads: Twenty North Carolina fellows responded that the fellowship had helped generate awareness of new information and share it with 
others.
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Appendix

Survey responses from Tennessee fellows

Background

Did you do any work in policy prior to the fellowship? [Asked of new fellows in fall]

Yes 4
No 3
Total 7

What grade levels do you teach? [Fall and spring survey]

All Tennessee Fellows
Elementary 16
Secondary 7
Multiple grade levels 1
Total 24

Exhibit reads: Sixteen Tennessee fellows work with students in elementary grades.

What was your first school year as a fellow? [Fall and spring survey]

All Tennessee Fellows
2015-16 17
2016-17 7
Total 24

Exhibit reads: Seventeen Tennessee fellows began their HSG fellowship in the 2015-16 school year and were second-year fellows in 2016-17.

What is your current position within your school or district? [Fall and spring survey]

All Tennessee Fellows
Classroom teacher 14
Teacher/coach 3
Other 4
Total 21

Exhibit reads: Fourteen Tennessee fellows were classroom teachers during the 2016-17 school year..
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PLN

Are each of the following groups represented in your PLN?  [Fall and spring survey]

All Tennessee Fellows
Yes No

Teachers 24 0
Administrators 22 2
State Policymakers 16 8
Other 11 13

Exhibit reads: Twenty-four Tennessee fellows who responded to the fall or spring survey include teachers in their PLNs.

What percentage of each of the following groups are represented in your PLN?

All Tennessee Fellows
Average 
(N=21)

Median 
(N=21)

Minimum 
(N=21)

Maximum 
(N=21)

Teachers 88% 90% 65% 99%
Administrators 6 7 0 14
State Policymakers 3 1 0 10
Other 3 1 0 20

Exhibit reads: On average, 88 percent of the individuals in Tennessee fellows’ PLNs were teachers.

Training and Support

Did you attend any of the in-person Hope Street Group training sessions in summer/fall 2016?

All Tennessee fellows
Yes 19
No 1
Total 20

Exhibit reads:Nineteen Tennessee fellows attended any of the HSG training sessions in summer/fall 2016.
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To what extent has the training you received prepared you to do each of the following in your role as a fellow?

All Tennessee fellows
N/A-Not 

covered in 
training

Not at all To some extent To a moderate 
extent

To a great 
extent

Building your network/PLN 1 1 2 7 8
Communicating with teachers in your PLN 0 2 2 6 9
Work group activities 0 2 4 6 7
Formal data collection for the state department of 
education

1 1 3 5 9

Using social media 1 2 3 3 10
Publishing written opinion articles (e.g., blog 
posts, op-eds)

1 3 1 6 7

Meeting with local education administrators or 
policymakers

0 1 4 6 8

Meeting with state education administrators or 
policymakers

1 1 5 7 5

Working with state organizations (e.g., state 
teachers' association, foundations, HSG partners

1 2 4 8 4

Exhibit reads: Of the Tennessee fellows, one fellow reported that “Building your network/PLN” was not covered in training, one indicated that it was 
not at all covered, two reported that it was covered to some extent, seven responded that it was covered to a moderate extent, and eight reported that 
it was covered to a great extent.

How many monthly group calls have you participated in with your state director and other fellows in this school 
year (i�e�, since August 2016)

All Tennessee fellows
None 0
1 to 2 calls 2
3 to 4 calls 18
More than 4 calls 0
Total 20

Exhibit reads: No Tennessee fellows reported that they had participated in no conference calls between August and December 2016.
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How would you rate the quality of the monthly group calls?

All Tennessee fellows
Not able to judge Poor Fair Good Excellent

Ability of the state director to respond in depth to 
my questions and interests

0 1 1 3 14

Quality and feasibility of suggested strategies 0 1 1 5 12
Knowledge and expertise of the state director 0 0 1 4 14
Format of the calls and presentation of 
information

0 2 0 1 16

Relevance of the content to my needs and context 0 0 1 7 11
Timeliness of the assistance 0 0 3 1 15
Usefulness of the assistance for informing my 
efforts

0 1 1 2 15

Exhibit reads: No Tennessee fellows who participated in three or more monthly conference calls between August and December 2016 reported that 
they were not able to judge the ability of the state director to respond in depth to their questions and interests. 

Activities–Fall Survey

To what extent are each of the following activities important to you in your work as a fellow?

All Tennessee fellows
I am not 
currently 

working on 
this activity

Not at all 
important

Somewhat 
unimportant

Somewhat 
important

Very important

Building your network/PLN 2 0 0 4 14
Communicating with teachers in your PLN 1 0 0 4 14
Work group activities 0 0 1 3 16
Formal data collection for the state department 
of education

1 0 0 6 13

Using social media 3 0 1 3 13
Publishing written opinion articles (e.g., blog 
posts, op-eds)

1 1 0 7 10

Meeting with local education administrators or 
policymakers

0 1 1 6 12

Meeting with state education administrators or 
policymakers

1 1 0 6 12

Working with state organizations (e.g., state 
teachers' association, foundations, HSG partners

1 1 0 5 13

Exhibit reads: Two Tennessee fellows reported that they were not currently working on building their PLN in December 2016 when they took the fall 
survey.
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How relevant is your state’s fall 2016 data collection topic to teachers that you know?

All Tennessee fellows
Not at all important 0
Somewhat unimportant 3
Somewhat important 2
Very important 12
I don’t know 3
Total 20

Exhibit reads: No Tennessee fellows reported that their state’s fall 2016 data collection topic was not at all important to the teachers that they know.

Activities–Spring Survey

Looking back at the past year, rank these activities in order of their importance to you, with importance defined 
as a mix of personal passion and interest and time spent on the activity  (1-Most important to 7-Least important)

All Tennessee fellows
1 2 3 4 5 6 7

Media and communication (e.g., publishing articles, 
editorial work, talking with the media)

6 2 3 0 0 4 6

Meetings or networking with state education policy leaders 6 4 1 2 0 4 4
Meetings or networking with local/regional education 
leaders

5 3 4 0 5 1 3

Legislative outreach or meetings with legislators or staff 1 2 4 4 3 2 5
HSG data collection 2 2 2 4 6 2 3
Social media engagement 3 1 1 6 4 3 3
Teacher or PLN engagement 5 4 3 1 1 2 5

Exhibit reads: Six Tennessee fellows rated media and communication as the first most important activity to their work on the May 2016 survey of 
current fellows.
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How important are these media and communication activities to your work as a fellow? [Shown to fellows who 
ranked media and communications in their top three activities]

All North Carolina fellows

1
Not important

2 3 4 5
Very important

Publishing blogs, op-eds, other writing 2 0 3 1 5
Recruiting other teachers to write publications 2 3 2 3 1
Editing other teachers' publications 5 2 0 1 3
Working with media outlets to get teachers' 
writing published

4 1 1 4 1

Being interviewed (print, television, radio, or 
online

4 1 3 1 2

Exhibit reads: Of the Tennessee fellows who ranked media and communications activities as highly important (ranked 1-3), two report-
ed that publishing blogs, op-eds, and other writing was not important in their work as a fellow.

How important are these activities related to meetings with state education leaders to your work as a fellow?  
[Shown to fellows who ranked meeting and networking with state education leaders in their top three activities]

All Tennessee fellows

1
Not important

2 3 4 5
Very important

Meeting with the state education commissioner 0 0 0 1 10
Meeting with state education department staff 0 0 1 3 7
Meeting with state school board members 1 1 0 3 6
Attending state school board meetings 1 1 3 1 5
Attending ESSA stakeholder meetings 2 0 1 2 6
Participating on a state education department 
policy advisory committee

1 0 2 0 8

Exhibit reads: Of the Tennessee fellows who ranked meeting and networking with state education leaders as highly important (ranked 
1-3), none reported that meeting with the state education commissioner was not important in their work as a fellow.
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How important are these activities related to meeting with regional or local education leaders to your work as a 
fellow? [Shown to fellows who ranked meeting and networking with regional or local education leaders in their top three 
activities]

All Tennessee fellows

1
Not important

2 3 4 5
Very important

Meeting with your district superintendent or 
other central office leaders

1 0 0 1 10

Meeting with local school board members 1 1 1 3 6
Attending local school board meetings 0 3 1 2 6
Presenting at local school board meetings 1 2 2 3 4
Meeting with local professional association 
leaders

0 0 6 1 5

Working with the local regional service agency 0 1 5 3 2
Meeting with principals (not your own) 0 1 0 5 6
Participating on a local teacher advisory 
committee

1 0 0 2 9

Exhibit reads: Of the Tennessee fellows who ranked meeting and networking with regional or local education leaders as highly import-
ant (ranked 1-3), one reported that meeting with their district superintendent or other central office leaders was not important in their 
work as a fellow.

How important are these activities related to legislative outreach to your work as a fellow? [Shown to fellows who 
ranked legislative outreach or meetings with legislators or staff in their top three activities]

All Tennessee fellows

1
Not important

2 3 4 5
Very important

Drafting correspondence to legislators 1 2 1 1 2
Developing legislative outreach strategies 1 2 1 1 2
Disseminating information about pending 
legislation to teachers

1 1 0 1 4

Hosting or coordinating a legislator's visit to 
your or another teacher's classroom

1 2 1 0 3

Helping other teachers get in touch with their 
legislators

1 1 1 1 3

Attending or coordinating an advocacy day at the 
state capital

1 1 0 3 2

Participating on a slate legislative advisory 
committee

1 2 1 2 1

Other communication with legislators or their 
staffs

2 1 1 2 1

Exhibit reads: Of the Tennessee fellows who ranked legislative outreach or meetings with legislators or staff as highly important 
(ranked 1-3), one reported that drafting correspondence to legislators was not important in their work as a fellow.
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How important are these activities related to HSG data collection to your work as a fellow? [Shown to fellows who 
ranked HSG data collection activities in their top three activities]

All Tennessee fellows

1
Not important

2 3 4 5
Very important

Sending emails to your PLN about the survey 0 0 0 1 5
Conducting focus groups 0 0 0 2 4
Developing survey or focus group questions 0 0 0 1 5
Developing report recommendations 0 0 0 4 2
Presenting data to local, regional, or state 
partners

0 0 0 1 5

Disseminating the report 0 0 0 2 4
Exhibit reads: Of the Tennessee fellows who ranked HSG data collection activities as highly important (ranked 1-3), none reported that 
sending emails to their PLN about the survey was not important in their work as a fellow.

How important are these activities related to social media to your work as a fellow? [Shown to fellows who ranked 
social media activities in their top three activities]

All Tennessee fellows

1
Not important

2 3 4 5
Very important

Participating in Twitter chats 0 0 1 1 3
Leading (or helping other teachers lead) Twitter 
chats

1 0 0 0 4

Promoting the survey on social media 0 0 1 1 3
Posting about HSG on Facebook, Twitter, etc. 0 0 1 1 3
Posting about other teacher engagement 
opportunities on Facebook, Twitter, etc.

0 0 0 2 3

Analyzing social media data 1 1 0 0 3
Exhibit reads: Of the Tennessee fellows who ranked social media activities as highly important (ranked 1-3), none reported that partic-
ippating in Twitter chats not important in their work as a fellow.
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How important are each of these activities related to teacher or PLN engagement to your work as a fellow? [Shown 
to fellows who teacher or PLN engagement in their top three activities]

All Tennessee fellows

1
Not important

2 3 4 5
Very important

Conference participation 0 0 2 5 5
Conference organizing (e.g., ECET2) 3 2 1 3 3
Developing policy resources for teachers (e.g., 
newsletters, legislative activity updates)

0 3 2 3 4

Disseminating policy information to teachers 0 0 0 5 7
Gathering input on state or local policy from 
teachers

0 0 2 1 9

Sharing teacher input with education leaders or 
policymakers

0 0 1 1 10

Working with teacher groups (e.g., a 
professional organization)

0 1 1 2 8

Leading meetings of local teachers 0 0 1 5 6
Developing and delivering professional 
development

0 0 2 5 5

Exhibit reads: Of the Tennessee fellows who ranked teacher or PLN engagement as highly important (ranked 1-3), none reported that 
conference participation was not important in their work as a fellow.

Communication with state director and other fellows—Fall

This year, how often do you communicate with your state director?

All Tennessee fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
In person 16 2 2 0 0
By phone/text message 4 12 3 0 0
By email 1 4 4 10 0

Exhibit reads: Sixteen Tennessee fellows reported that they communicated with their state director in person a few times between August and Decem-
ber 2016.

This year, how often do you communicate with…

All Tennessee fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
Fellows in your work group? 5 10 4 1 0
Fellows in your district or 
county?

7 7 5 1 0

All other fellows in general? 7 9 3 1 0
Exhibit reads: As of December 2016, five Tennessee fellows reported that they had met with fellows in their work group a few times.
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Communication with state director and other fellows—Spring

This year, how often do you communicate with your state director?

All Tennessee fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
In person 16 0 2 2 1
By phone/text message 2 12 5 1 1
By email 1 3 3 12 2

Exhibit reads: Sixteen Tennessee  fellows reported that they communicated with their state director in person a few times during the year.

This year, how often do you communicate with…

All Tennessee fellows
A few times a year At least once a 

month
A few times a 

month
At least weekly More frequently 

than once a week
Fellows in your work group? 1 11 8 1 0
Fellows in your district or 
county?

9 6 5 1 0

All other fellows in general? 7 9 4 1 0
Exhibit reads:One Tennessee fellow reported that they had met with fellows in their work group a few times during the year.

Are you in touch with any of the alumni fellows?

Fall Spring
Yes - 6
No - 15

Exhibit reads:As of May 2017, six Tennessee fellows reported that they were in touch with alumni fellows.
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Challenges

To what extent do you believe that the following challenges, if any, limited your ability to participate fully as a 
fellow?

All Tennessee fellows
Not at all To a minimal 

extent
To a moderate 

extent
To a great 

extent
Don’t know or 

not sure
Geographic isolation from other fellows in the 
program

4 6 7 3 0

Distance from the state capital 10 5 4 2 0
Limited access to technology 20 1 0 0 0
Lack of district leadership support 14 4 1 2 0
Lack of interest or engagement from my fellow 
teachers

12 4 4 1 0

Lack of clarity about my role as a fellow 14 5 2 0 0
Lack of information in my district about HSG 14 1 5 1 0

Exhibit reads: Four Tennessee fellows reported that geographic isolation from other fellows in the program was not at all a challenge that limited their 
ability to participate fully as a fellow.

Satisfaction and impact

Because of my role as a HSG State Teacher Fellow in 2016-17

All Tennessee fellows
Strongly disagree Disagree Agree Strongly Agree

I am more knowledgeable about state policy 0 0 8 13
I have been able to influence state policy 1 4 11 5
I am more knowledgeable about local policy 1 0 18 2
I have been able to influence local policy 1 6 11 3
I am better able to communicate my thoughts on 
policy

0 0 11 10

I perceive myself as a teacher leader 0 0 5 16
My peers see me as a leader in bringing teacher 
voice to policy

0 2 10 9

I have become a better leader in bringing teacher 
voice to policy

0 1 8 12

Exhibit reads: No Tennessee fellows strongly disagreed that they are more knowledgeable about state policy because of their role as a fellow in 2016-
17.
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Please rate your level of agreement about these STF program components

All Tennessee fellows
Strongly disagree Disagree Agree Strongly Agree

Training prepared me to be an effective teacher 
leader

0 0 6 15

Ongoing support from state director-better 
teacher leader

0 0 7 14

Working with cohort beneficial 0 0 6 15
Effective way of giving teacher voice in state policy 0 0 4 16

Exhibit reads: No Tennesssee fellows strongly disagreed that the training had prepared them to be an effective teacher leader.

What effect, if any, has the HSG fellowship had on you this year?

All Tennessee fellows
Yes No

Helped generate awareness of new information 
and share it with others

14 7

Increased advocacy knowledge and skills 14 7
Helped my leadership capacity 17 4

Exhibit reads: Fourteen Tennessee fellows responded that the fellowship had helped generate awareness of new information and share it with others.


