Kentucky
Spring 2016 Data Collection
Executive Summary
The teacher engagement committee of State Teacher Fellows (STFs) partnered with the
Kentucky Department of Education (KDE), the Kentucky Education Association (KEA), and the
Prichard Committee to create the survey and focus group questions for the spring data collection.
Spring data collection participants included:
 1,722 teachers who responded to the online survey;
 462 teachers who responded to online focus group questions; and
 330 teachers who participated in 42 in-person groups or 12 virtual focus groups.
This report also includes a summary of findings from the fall 2015 survey and focus groups
(Appendix E), as well as recommendations based on fall 2015 and spring 2016 data.
The report layout includes a detailed background of State Teacher Fellowship Activities to Date,
followed by information about: the spring 2016 data collection; teacher and partner engagement
in Kentucky; current state teacher fellows (STFs); the external evaluation; report layout and
design; recommendations; survey data and findings; and focus group data and findings.
The following is an overview of fall and spring findings and associated recommendations
organized by topic area.
Professional Growth and Effectiveness System (Fall 2015)
Teachers’ and school leadership teams’ use of data from the Professional Growth and
Effectiveness System (PGES) varies. In the fall, approximately half of teachers reported that they
rarely or never use PGES data to inform classroom decisions and collaborative work, and the
other half reported that they use it at least monthly for this purpose. Similarly, teachers reported
that school leadership teams use PGES data in various ways, but 30 percent reported that their
school leadership team has not provided helpful feedback in response to PGES data or has not
used PGES data to inform classroom decisions.
In the fall, teachers also offered divided perceptions on the utility of PGES data and the Kentucky
Framework Components for professional growth. During focus groups, some teachers shared
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that PGES does not support their professional growth, whereas others stated that PGES supports
opportunities for self-reflection, accountability, planning, and goal setting.
Because approximately half of teachers are unclear about the utility of PGES data and use it
infrequently, we recommend that KDE provide guidance to districts on how to support
teachers with additional resources and professional learning to support self-reflection and
personal growth in using PGES data.
To learn more about how teachers in other states are using evaluation data, KDE could also
examine how the Tennessee Department of Education (TDOE) is using teacher evaluation data
for instructional improvement through their Instructional Partnership Initiative (IPI). We
recommend that KDE consider the possibility of conducting an initiative similar to the IPI
to promote greater teacher use of PGES data.
Administrator Use of PGES Data (Fall 2015 and Spring 2016)
Teachers vary in their understanding of how administrators use PGES data. In fall surveys and
focus groups, some teachers reported that principals’ PGES data use is unclear, nonexistent, or
largely for compliance. In the spring, most teachers reported that they receive feedback from their
principal or assistant principal that is connected to their PGES paper evaluation and to the
Kentucky Framework for Teaching, and they generally find this feedback useful and timely.
Based on fall 2015 findings and past research, KDE could suggest that districts provide
administrators with additional professional learning in the following areas to ameliorate
teacher concerns regarding communication around PGES data use:
 Making specific, useful, data-based recommendations to teachers;
 Giving teachers constructive feedback on all aspects of PGES data (e.g.,
observations, student surveys, assessments); and
 Using teacher evaluation data to identify and develop need-based professional
learning opportunities for teachers (The Aspen Institute, 2016).
KDE could also emphasize to districts the importance of principals being transparent with
teachers in how they are using PGES data and how their feedback relates to it.
In designing professional learning, KDE could consider emphasizing to districts the
importance of developing individual, need-based learning for administrators on PGES and
providing these professional learning opportunities through mentors and coaches instead
of in large-group settings (Anderson & Turnbull, 2016).
Student Voice Data Use by Teachers and Administrators (Spring 2016)
Teacher experiences with and beliefs about student voice data vary. In the spring, over half of
teachers reported that they reflect on student voice results independently, but almost a quarter of
teachers noted that they have not seen their student voice data. Additionally, over half of teachers
noted that they have not:
 Reviewed student voice data with their administrator;
 Engaged in student voice data analysis with their administrator; or
 Both.
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Data collected in the spring showed that when teachers engage in student voice data analysis,
almost a quarter of them reported that it leads to increased reflection about their practice, and
nearly a fifth noted that it leads to a change in practice. Concerning the use of student voice data
to create Professional Growth Plans, over half of teachers noted that they do not use it to create
these plans, and half do not believe this data is as helpful to their professional growth as other
effectiveness data.
To promote confidence in and greater use of student voice survey data, we recommend
that KDE emphasize the importance of this data to, districts, administrators and teachers
by providing explicit strategies, resources, and professional learning around PGES
student voice survey data use.
Before providing additional strategies, resources, and professional learning, we also
recommend that KDE further explore why some teachers and administrators are not using
student voice survey data through follow-up, open-ended surveys or focus groups to
determine perceptions and potential barriers to use.
Student Data and Feedback (Spring 2016)
According to the spring data collection, teachers utilize a variety of student evidence and artifacts.
Teachers shared that the following types of student learning evidence are most helpful for
informing next steps for instruction:
 Teacher-created formative assessments;
 Student work samples; and
 In-class summative assessments.
Additionally, teachers reported that they collect and examine several types of student
artifacts/evidence to advance student learning and refine their practice, including:
 Student writing samples;
 Bell ringers and entry/exit slips; and
 Student projects and presentations.
During the spring data collection, teachers also reported that they use various student
performance data and artifacts to:
 Self-reflect and adjust their lesson plans or instruction;
 Learn about student knowledge, mastery, and misconceptions;
 Identify areas of improvement;
 Identify effective and ineffective instructional strategies; and
 Differentiate their instruction.
Teachers reported that they use student voice, instructor, and peer feedback systems in their
classrooms. With respect to student voice, teachers reported that they create multiple student
voice feedback systems through:
 Soliciting student reflections about instruction and/or assessment;
 Having student conversations/discussions;
 Conducting additional student surveys; and
 Requesting written reflections, such as exit slips and anonymous notes.
In return, teachers reported that they provide specific and meaningful feedback to students:
 Regularly;
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Verbally;
Formatively;
In written form; and
Through assessments.

Teachers also reported that student peers are given the opportunity to self-reflect or provide
feedback at least monthly.
Professional Learning (Fall and Spring 2016)
In the fall survey and focus groups, teachers reported that even when professional learning is
available, there are several barriers to participation, including a lack of time, a lack of a
collaborative and positive climate, and a lack of administrator support. To foster knowledge
sharing by teacher leaders and other effective teachers, teachers believe that it might help for
schools to provide the following:
 Opportunities for collaboration and mentorship;
 Additional time during the school day for meetings;
 Opportunities for modeling and peer observation;
 Online repositories for knowledge sharing; and
 Professional learning sessions led by effective teachers and teacher leaders.
During the spring data collection, teachers often reported finding professional learning
opportunities through co-worker or teacher-developed professional learning or face-to-face
professional learning provided by their districts or schools. Half of teachers reported that their
districts and schools create opportunities to personalize professional learning by providing it
during faculty meetings. After-school professional learning and personalized professional learning
based on needs or personal growth were other common means of individualizing these
experiences. However, 17 percent of teachers reported being unaware of these opportunities in
their school or district.
Providing enough time for teachers to learn is especially important, as some research (e.g.,
Guskey, 2009) suggests that teachers see knowledge increases after 30 or more hours of
professional learning, and other studies (e.g., Gulamhussein, 2013; Vega, 2013) report that more
than 30 hours are necessary. Based on existing research and with the intention of meeting teacher
needs, we recommend that KDE suggest that districts and schools review their school
calendar to find time for more high quality professional learning opportunities.
In addition to participating in professional learning, most teachers on the spring survey reported
having opportunities to lead professional learning, and feeling confident in their ability to do so.
Specifically, 62 percent of teachers lead professional learning in their school or district at least
once in the past year. Additionally, over half of teachers reported feeling confident that they have
the knowledge and skills to create professional learning opportunities for teachers at their school
and for their professional learning community.
KDE should use caution in interpreting the results related to teacher knowledge and skills
for creating professional learning opportunities. Although teachers might feel they have the
appropriate knowledge and skills, they might not always be as informed as outside experts. As a
result, KDE should explore this topic further to determine if most Kentucky teachers have the
capacity to effectively lead professional learning opportunities.
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State Teacher Fellowship Activities to Date
The Kentucky State Teacher Fellows (STFs) conducted a wide array of activities in spring 2016.
The following is a list of STFs’ activities to date.












Creation of survey and focus group questions. The teacher engagement committee of
State Teacher Fellows (STFs) partnered with the Kentucky Department of Education
(KDE), the Kentucky Education Association (KEA), and the Prichard Committee to create
the survey and focus group questions for the spring data collection.
Dissemination through writing. STFs continue to write about their practice for an
increasingly larger audience. In the fall, 1,829 educators viewed STFs’ writings in
Kentucky Teacher Magazine, with 727 educators responding to the article via likes,
tweets, and comments. In the spring semester, 11,670 educators viewed an STF’s writing
in Kentucky Teacher Magazine and 3,229 educators responded to the articles by liking,
tweeting, and commenting on an STF’s writing. Additionally, the weekly serial, Lessons
from the Classroom, in the Owensboro Messenger Inquirer (OMI), continues. The
Kentucky School Boards Association (KSBA) shares those articles throughout their
network. The OMI model has led to a similar endeavor at the Courier Journal (CJ), the
largest newspaper in Kentucky. Every fourth Sunday, the CJ runs two teacher columns
under the title of Classroom Connections. HSG is currently building an editorial team that
is localized and sustainable. Once this model is established, a similar effort will begin at
another newspaper in a different region.
Participation in the state’s Elevating and Celebrating Effective Teachers and
Teaching (ECET2) conference. During ECET2, 18 current and former STFs led
professional learning sessions for an audience of nearly 300 teachers. Additionally,
current STFs engaged with teachers from the Classroom Teachers Enacting Positive
Solutions (CTEPS) and Innovative Teacher Leader (ITL) networks through colleague
circles. In these groups, they explored how to more intentionally engage teachers in their
respective regions in order to recruit new teachers, by geographic and education
cooperative region, into deeper work to improve schools and support teacher leadership
efforts in the state. Several STFs are also leading professional learning sessions at the
Let's Talk: Conversations about Effective Teaching and Learning conference.
Involvement with the Prichard Committee. Sherri McPherson, one of our STFs from
Central Kentucky, is on the Prichard Committee’s Achievement Gap Study Group, whose
recommendations will not only guide conversations in the state around reaching students
in need, but will also provide opportunities for STFs to lead and facilitate those
conversations in their communities in order to positively affect the learning experiences
and outcomes of disadvantaged students.
Teaching awards. Cassie Reding and Kari Patrick both won English Teacher of the Year
Awards for the elementary and high school divisions, respectively. Carly Baldwin and
Tricia Shelton are state finalists for the Presidential Award for Excellence in Mathematics
and Science Teaching.
Development of kyedpolicy.org. HSG partnered with the Kentucky Teacher of the Year
and EngagEDKY to create kyedpolicy.org, a site dedicated to informing classroom
teachers about education policy development with a built-in feedback system that allows
for the KYedpolicy team to collect and synthesize questions about and perceptions of the
implications of bills for classroom practitioners. The HSG legislative committee manages
kyedpolicy.org and informs the KYedpolicy team of potential strategic next steps in light
of the data gathered from the built-in feedback system.

1











Involvement in KDE town hall forums. The Kentucky Department of Education (KDE) is
conducting town hall forums across the state to gather educator and non-educator input
on redesigning the state accountability system in light of the Every Student Succeeds Act
(ESSA). At each of the 11 town hall meetings, STFs are the official recorders of public
sentiment around five questions that KDE created. Through this initiative, STFs are able
to use their focus group training and HSG programmatic experiences to support and
facilitate teachers’ and other educational shareholders’ voices in the design process of a
new accountability system. Carly Baldwin, Cassie Reding, and Tricia Shelton have also
been asked to join Dr. Pruitt’s Teacher Advisory Council to act upon the data gathered at
the town halls and begin designing a new accountability system.
Dissemination to cooperatives. STFs in the Western Kentucky Educational Cooperative
(WKEC), Green River Regional Educational Cooperative (GRREC), Northern Kentucky
Cooperative for Educational Services (NKCES), and Southeast/South-Central
Educational Cooperative (SESC) regions presented the fall data to co-op leadership.
There are meetings scheduled to do the same in the Ohio Valley Educational Cooperative
(OVEC), Kentucky Educational Development Cooperative (KEDC), and Kentucky Valley
Educational Cooperative (KVEC) regions. Cooperatives valued the information HSG
gathered and have already scheduled a return visit for STFs to present the spring data to
their members. In this way, STFs are establishing their regional credibility.
Additional STF training at winter convening. During the winter convening of STFs,
Fellows received further training on writing about their practice with a non-educator
audience, mining virtual conversations and Twitter chats in order to plan strategic next
steps, engaging with policy makers and the policy-making process, visualizing and
mapping their PLN and networks, and learning to design presentations for regional
partners based on data from the fall 2015 data collection.
Additional training from the Center for Teaching Quality. Additionally, STFs have
received professional learning around: a) finding sources of data to inform decision
making, b) understanding the state equity plan, and c) training teachers at level three
engagement to moderate focus groups. Kendra Glenn, Jolena Sizemore, Joe Payne, Jami
Reynolds, Tricia Shelton, Andrew Beaver, MeMe Ratliff, Cassie Reding, Angie Waugh,
Sabrina Tackett, Allison Slone, and former STF Sarah Yost have all received training on
facilitating virtual communities from the Center for Teaching Quality this school year.
Additional training from Learning Forward. Current and former STFs will receive
training from Learning Forward on how to design high quality professional learning, which
will allow STFs to both support teacher-to-teacher professional learning and establish
credibility as professional developers at the school, district, regional, and state network
levels.

Kentucky STFs have also planned for future activities. Future planned activities are as follows:





Involvement in fall data collection. STFs will collect and synthesize data from this report
as well as the ESSA town hall forums to design questions for the 2016 fall data collection.
Going forward, the data collections conducted by the STFs will occur in the fall over a
longer period of time so that the STFs can be more engaged in the legislative process
during the spring in Kentucky. Doing so will also allow our STFs to support initiatives
similar to the town hall forums.
Presentations to co-ops. Future STFs will return to the regional cooperatives to present
the co-op specific data from this report in its entirety.
Designing policy tools for teachers. The Legislative and Teacher Engagement
Committees will work together to design an introductory class on building relationships
2

with policymakers as a means for making the learning of the STFs public as well as for
strengthening kyedpolicy.org as a resource for teachers interested in learning more about
education policy.

Fall 2015 Data Collection
At the start of the fall data collection, the STFs had engaged 7,465 Kentucky teachers in their
PLNs. Another 3,362 teachers participated in other level one activities for a total of 10,827
Kentucky teachers at that level by December of 2015. A total of 1,580 teachers completed the
survey and another 3,599 teachers participated in other level two engagement activities. HSG
held 33 face-to-face focus groups during the fall data collection. Finally, 199 teachers provided
perception data through focus groups, and a total of 1,060 teachers participated in level three
engagement activities.
The fall 2015 data collection topics were selected as a logical continuation of previous data
collection topics. The Kentucky STFs engaged their peers in the fall of 2015 to better understand
how frequently teachers, teams of teachers, and school leadership use data and evidence from
the Professional Growth and Effectiveness System (PGES) to make classroom and school-based
decisions. Teachers also provided STFs with perception data about which components of the
Kentucky Framework for Teaching are most valuable to teachers, professional learning
communities, and school leadership. Additionally, STFs engaged their peers to better understand
the formal leadership roles available to teachers at the school and district level, as well as the
informal teacher leadership roles that teachers fulfill to better support their peers. As previously
mentioned, STFs shared this data with regional organizations, such as the educational
cooperatives, led discussions of the fall perception data at ECET2KY in a formal professional
learning session, and engaged teachers at their own schools around the implications of the data
on the local learning environment.

Spring 2016 Data Collection
Teachers responded to spring 2016 data collection efforts through a survey and focus groups. A
total of 1,722 teachers responded to the spring survey and 462 teachers completed online focus
group questions. HSG held 42 in-person focus groups and 12 virtual focus groups, for a total of
54 focus groups in the spring data collection and 330 participants. In four cases, teachers at level
three engagement within the HSG professional learning network conducted focus groups on
HSG’s behalf. These individuals included: Paige Mattingly from Washington County, Amanda
Rowlett and Jamie Chenault from Hardin County, and Jill McGlone from Campbell County.

Teacher Engagement in Kentucky
Since the beginning of the 2015–2016 school year, STFs have increased the overall HSG
Kentucky Professional Learning Network (PLN) to 11,976 Kentucky teachers. A total of 18,013
teachers in Kentucky participate in level one engagement activities, 6,452 participate in level two
activities, and 1,024 teachers participate in level three activities as a result of the work of STFs
and the HSG Kentucky STF program.
To increase teacher engagement throughout the state, STFs have shared initial data from the fall
2015 data collection with regional partners that influence district and school leadership. From
these meetings, STFs have been able to develop relationships with educational cooperatives,
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superintendents and district leadership teams, and various teacher networks in their region. This
strategic regional engagement, coupled with STFs publishing blogs, has increased STF credibility
across the state, across their regions, and in their local districts, which has increased the ability
of STFs to engage and mobilize their peers. In that context, STFs were able to increase their
survey participation rates nominally (increase by 200 completed surveys), but the number of focus
group questions answered increased by 593 participants.

Partner Engagement
A variety of partners shared the survey with various groups. The following details their
participation:
 Stephanie Winkler, the President of KEA, shared the survey with KEA members via her
president’s newsletter throughout the fall and spring survey windows.
 Several KDE field agents shared the survey with their networks of teachers.
 Kelly Stidham and Kristie Hofelich-Ennis, the presidents of the Kentucky Council Teacher
for Mathematics (KCTM) and Kentucky Council of Teachers of English (KCTE) also
shared the survey with their members.
 KCTE allowed our STFs to conduct focus groups during the annual KCTE conference.
 Lauren Hill, Renee Boss, and Karen Handlos, the directors of the CTEPS, Next
Generation Instructional Design (NGID), and ITL teacher networks, shared the survey with
the teachers they lead.
 STFs established relationships with multiple educational cooperatives throughout the
state, which resulted in cooperative-wide dissemination of the survey in the northern, far
west, west central, south central and northeastern regions of Kentucky. This relationshipbuilding allowed for the survey to be shared with district leadership, building administrator
networks and teacher networks in those regions.
 Additionally, STFs made direct requests of superintendents in their region to share the
survey with all district teachers.
 Tom Shelton, the Executive Director of the Kentucky Association of School
Superintendents, shared the survey with all superintendents in the state twice during the
data collection window.

List of Current State Teacher Fellows
First
Name

Last Name

School

District

Jami

MartinezReynolds

Bluegrass Middle School

Hardin County Public Schools

Kari

Patrick

Shelby County High School

Shelby County Public Schools

Ann Marie Stevens

Scott County High School

Scott County Public Schools

Holly

Wood

Washington County HIgh School

Washington County Public Schools

Carly

Baldwin

Boyd County High School

Boyd County Public Schools

Allison

Slone

Rowan County Middle School

Rowan County Public Schools

Angie

Waugh

Allen Middle School

Floyd County Public Schools

Sherri

McPherson

Lafayette High School

Fayette County Public Schools
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Joe

Payne

James Lane Allen Elementary
School

Fayette County Public Schools

Andrew

Beaver

Olmstead Academy North Middle
School

Jefferson County Public Schools

MeMe

Ratliff

Greenwood Elementary School

Jefferson County Public Schools

Stan

Torzewski

Fern Creek High School

Jefferson County Public Schools

Tiffany

Gruen

Covington Independent School
John G. Carlisle Elementary School District

Tim

Schneider

N/A

Campbell County Public Schools

Tricia

Shelton

Boone County High School

Boone County Public Schools

Kim

Creekmore

N/A

Whitley County Public Schools

Elizabeth

Lovett

Itinerant Music Teacher

Knox County Public Schools

Jolena

Sizemore

WB Muncy Elementary

Leslie County Public Schools

Sabrina

Tackett

Jenkins Independent Middle School Jenkins Independent

Leah

Turner

Wayne County Middle School

Wayne County Public Schools

Kendra

Glenn

Sharpe Elementary School

Marshall County Public Schools

Angela

Gunter

Daviess County High School

Daviess County Public Schools

Cassie

Reding

Stevenson Elementary School

Russellville Independent School
District

Robin

Thacker

Henderson County High School

Henderson County Public Schools

Carrie

Wedding

Owensboro Middle School South

Daviess County Public Schools

External Evaluation
Policy Studies Associates (PSA) in Washington, D.C., is conducting the year three evaluation of
the STF program in Kentucky. Staff from PSA will visit Kentucky to interview the STFs, the State
Director, state partners, and KDE staff. HSG staff will use their findings to make evidenceinformed decisions and programmatic improvements, which they will share with KDE in the early
summer of 2016.
PSA conducted the evaluations for the Kentucky program in years one and two. HSG has shared
those results with KDE and other state partners, using the data collected to make improvements
to the STF program’s impact and reach. HSG has also used evaluation data to make changes to
the trainings provided to STFs.

Report Layout and Design
In the spring of 2015, HSG secured the services of Magnolia Consulting, located in Charlottesville,
Virginia, to conduct an analysis of the data collected in Kentucky in both the fall of 2015 and the
spring of 2016. Magnolia Consulting uses different software to analyze data than the previous
vendor contracted by HSG; therefore, data visualizations look different from those in the 2014
and spring 2015 reports.

5

KDE opted to receive only one report this year that includes the data from both the fall 2015 and
spring 2016 data collections. Thus, this report includes the summarized data from both the fall
2015 survey and focus groups (Appendix E) and the analyzed data from the spring 2016 survey
and the focus groups. HSG recommendations for this report include fall 2015 and spring 2016
data. Otherwise, the layout of this report is consistent with the standard format of reports in states
where this program is in operation. The Survey Data, Focus Group Data, and seven appendices
follow this section. Appendix A includes the survey and focus group questions, Appendix B
includes visualizations for the survey demographic data, Appendix C includes text box responses
from the surveys, Appendix D shows the percentages of teachers who completed surveys in each
district, Appendix E includes fall 2015 data, Appendix F includes background on sample
representativeness, and Appendix G includes information about minimizing survey error.
HSG is committed to making changes to the layout and organization of this report to help KDE
better understand and act on the data and recommendations. As such, HSG welcomes feedback
on the report from KDE. The Kentucky State Director, along with the national office staff who
support him, will promptly attend to any feedback.
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Recommendations
The following recommendations are organized by topic area.
Professional Growth and Effectiveness System (Fall 2015)
Findings from the fall survey indicated that teachers’ and school leadership teams’ use of PGES
data varies. Approximately half of teachers reported that they rarely or never use PGES data to
inform classroom decisions and collaborative work, and the other half reported that they use it at
least monthly for this purpose. Similarly, teachers reported that school leadership teams use
PGES data in various ways, but 30 percent reported that their school leadership team has not
provided helpful feedback in response to PGES data or has not used PGES data to inform
classroom decisions.
In the fall, teachers offered divided perceptions on the utility of PGES data and the Kentucky
Framework Components for professional growth. During focus groups, some teachers shared
that PGES does not support their professional growth, whereas others stated that PGES supports
opportunities for self-reflection, accountability, planning, and goal setting.
Because approximately half of teachers are unclear about the utility of PGES data and use it
infrequently, we recommend that KDE provide guidance to districts on how to support
teachers with additional resources and professional learning to support self-reflection and
personal growth in using PGES data.
As a starting point, KDE could provide districts with relevant research on the utility of teacher
evaluation data, such as “Can Teacher Evaluation Improve Teaching?” (Taylor & Tyler, 2012),
which reported that student achievement scores increased following teacher evaluations.
In addition to sharing information regarding the utility of PGES data, KDE could also encourage
schools to examine factors that promote greater use of evaluation data by teachers. For example,
schools could review “Teachers’ Use of Evaluation for Instructional Improvement and School
Supports for This Use” (Sun et al., 2015), which examines factors related to greater use (such as
teacher performance) and necessary school supports (such as high quality professional learning
experiences and useful principal feedback) in southwestern Virginia schools. Additionally, schools
could review some of the work by Jeff Wayman to explore current research-based strategies and
resources related to principal leadership of effective teacher data use (e.g., Wayman et al., 2012;
Wayman et al., 2016).
To learn more about how teachers in other states are using evaluation data, KDE could also
examine how the Tennessee Department of Education (TDOE) is using teacher evaluation data
for instructional improvement through their Instructional Partnership Initiative (IPI). Through this
initiative, teachers participate in data-driven, need-based professional learning opportunities with
paired, in-school teachers. Pilot study results suggest that schools using IPI had increases in
student achievement and improvements in teachers’ perceptions of teacher evaluation. We
recommend that KDE consider the possibility of conducting an initiative similar to the IPI
to promote greater teacher use of PGES data.
Administrator Use of PGES data (Fall 2015 and Spring 2016)
Teachers vary in their understanding of how administrators use PGES data. In fall surveys and
focus groups, some teachers reported that principals’ PGES data use is unclear, nonexistent, or
7

largely for compliance. By contrast, in the spring, most teachers reported that they receive
feedback from their principal or assistant principal that is connected to their PGES paper
evaluation and to the Kentucky Framework for Teaching. They indicated that they generally find
this feedback useful and timely (Spring Focus Group Question 1), which is consistent with
previous research (Robinson et al., 2008; Sun et al., 2015) suggesting that principal feedback can
be useful. When principals serve as instructional leaders, providing constructive direction and
guidance directly to teachers (through evaluation data or other in-class feedback), teachers and
students can benefit (Leithwood & Riehl, 2003; Portin et al., 2003).
Based on fall 2015 findings and past research, KDE could suggest that districts provide
administrators with additional professional learning in the following areas to ameliorate
teacher concerns regarding communication around PGES data use: a) providing teachers
with specific, useful, data-based recommendations; b) giving teachers constructive
feedback on all aspects of PGES data (e.g., observations, student surveys, assessments);
and c) showing teachers how principals are using evaluation data to identify and develop
need-based professional learning opportunities for teachers (The Aspen Institute, 2016).
KDE could also emphasize to districts the importance of principals being transparent with
teachers in how they are using PGES data and how their feedback relates to it.
In designing professional learning, KDE could consider emphasizing to districts the
importance of developing individual, need-based learning for administrators on PGES and
providing these professional learning opportunities through mentors and coaches instead
of in large-group settings (Anderson & Turnbull, 2016).
For additional background and context, KDE could visit The Wallace Foundation to explore a
wealth of available research on principal leadership. For example, an issue brief on “Preparing
Principals to Evaluate Teachers,” establishes the importance of principal professional learning
related to teacher evaluation (NGA Center for Best Practices, 2011). The Manna (2015) report
could also benefit KDE, as it offers several suggestions for promoting effective principal
professional learning, such as allocating funds and providing support.
Student Voice Data Use by Teachers and Administrators (Spring 2016)
Based on the spring data collection, teacher experiences with and beliefs regarding student voice
data vary. Although over half of teachers reported that they reflect on student voice results
independently, almost a quarter of teachers noted that they have not seen their student voice
data. Additionally, over half of teachers reported that they have not reviewed student voice data
with their administrator, engaged in student voice data analysis with their administrator, or both
(Spring Survey Questions 1 and 2).
When teachers engage in student voice data analysis, almost a quarter of them reported that it
leads to increased reflection about their practice, and nearly a fifth noted that it leads to a change
in practice. Concerning the use of student voice data to create Professional Growth Plans, over
half of teachers noted that they do not use it to create these plans, and half do not believe this
data is as helpful to their professional growth as other effectiveness data (Spring Survey
Questions 3 and 4).
To promote confidence in and greater use of student voice survey data, we recommend
that KDE emphasize the importance of these data to districts, administrators and teachers
by providing explicit strategies, resources, and professional learning around PGES
student voice survey data use.
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Two potential resources for teachers, administrators, and schools include a recent report
detailing the reliability and validity information behind student surveys (Hanover Research, 2013)
and a REL West toolkit for teachers on incorporating student voice through various methods,
including student surveys (Harris et al., 2014).
Before providing additional strategies, resources, and professional learning, we also
recommend that KDE further explore why some teachers and administrators are not using
student voice survey data through follow-up, open-ended surveys or focus groups to
determine perceptions and potential barriers to use.
Professional Learning (Fall 2015 and Spring 2016)
The fall data collection revealed that even when professional learning is available, there are
several barriers to teacher participation, including a lack of time, a lack of a collaborative and
positive climate, and a lack of administrator support. To foster knowledge sharing by teacher
leaders and other effective teachers, teachers believe that it might help for schools to provide: a)
opportunities for collaboration and mentorship; b) additional time during the school day for
meetings; c) opportunities for modeling and peer observation; d) online repositories for knowledge
sharing; and e) professional learning sessions led by effective teachers and teacher leaders.
On the spring survey, teachers often reported finding professional learning opportunities through
co-worker or teacher-developed professional learning or face-to-face professional learning
provided by their districts or schools (Spring Survey Question 8). Half of teachers reported that
their districts and schools create opportunities to personalize professional learning by providing it
during faculty meetings. After-school professional learning and personalized professional learning
based on needs or personal growth were other common means of individualizing these
experiences. However, 17 percent of teachers reported being unaware of these opportunities in
their school or district (Spring Survey Question 9).
Providing enough time for teachers to learn is especially important, as some research (e.g.,
Guskey, 2009) suggests that teachers see knowledge increases after 30 or more hours of
professional learning, and other studies (e.g., Gulamhussein, 2013; Vega, 2013) report that more
than 30 hours are necessary. Teachers also need time to collaborate with others and to utilize
modeling and observation opportunities. Specifically, teachers need time to actively learn content
with others, learn from master or expert teachers through modeling, and receive need-based,
discipline and/or grade-specific professional learning (Gulamhussein, 2013; Vega, 2013).
To meet these needs, we recommend that KDE suggest that districts and schools review
their school calendar to find time for additional high quality, professional learning
opportunities. Districts and schools could benefit from reviewing the following:
 Learning Forward’s “Establishing Time for Professional Learning” workbook, which
includes seven steps for finding time within the school day for professional learning (e.g.,
exploring assumptions, creating a plan; Killion, 2013);
 The National Staff Development Council (2010) report, “Advancing High Quality
Professional Learning through Collective Bargaining and State Policy,” which includes
several state-level and district-level recommendations on creating high quality
professional learning experiences;
 The National Staff Development Council “Finding Time for Professional Learning” (2008)
book, which contains a series of articles on the topic;
9




The National Association of Elementary School Principals report on “Designing Schedules
to Support Professional Learning Communities” for schedule examples (Rettig, 2007); and
Opportunity Culture’s suggestions for scheduling professional learning opportunities into
the school day (Opportunity Culture, 2014).

In addition to participating in professional learning, most teachers reported having opportunities
to lead professional learning, and feeling confident in their ability to do so. Specifically, on the
spring survey, 62 percent of teachers reported that they have been given the opportunity to lead
professional learning in their school or district at least once in the past year. Additionally, over half
of teachers reported feeling confident that they have the knowledge and skills to create
professional learning opportunities for teachers at their school and for their professional learning
community (Spring Survey Questions 5, 6, 7).
KDE should use caution in interpreting the results related to teacher knowledge and skills
for creating professional learning opportunities. Although teachers might believe they have
the appropriate knowledge and skills, they might not always be as informed as outside experts.
When knowledgeable, skilled, outside experts lead professional learning opportunities and
provide follow-up implementation support, students can often see achievement gains (Guskey &
Yoon, 2009). However, because teachers exhibit a preference for experts who are familiar with
teachers’ experiences, such as teacher leaders or expert teachers (Boston Consulting Group,
2014), schools might experience the most teacher buy-in when individuals with direct classroom
experience lead professional learning opportunities. As a result, KDE should explore this topic
further to determine if most Kentucky teachers have the capacity to effectively lead professional
learning opportunities.

10

Kentucky Cooperatives
Per KDE’s request, HSG presents aggregated and disaggregated (i.e., by educational
cooperative, see Figure Map 1) survey data in Figures 1–65.

Figure Map 1
WKEC

CKEC

GRREC

SESC

OVEC

KVEC

NKECS

KEDC

Source: Kentucky Department of Education, 2015; Wikimedia Commons, 2015.

11

Survey Data
Q1. What action(s) is your school taking to understand the implications of student voice
survey data as part of the Professional Growth and Effectiveness System? Choose all that
apply:
Figure 1

All Cooperatives
Certified staff hold school-wide meetings to reflect
on student voice results

18%

Teachers and administrators discuss student
voice results during conferences

33%

Teachers reflect on student voice results
independently

54%

Teams of teachers reflect on student voice results
during formal meetings

14%

Teachers discuss student voice results informally

38%

Staff use student voice results to inform
professional learning

21%

Teachers reflect on student voice results with
students

14%

Teachers seek new solutions for improving
instruction
Students lead discussions around the topics
identified by the student voice survey

31%
4%

Nothing has been done with the data because the
questions are unclear

7%

Student voice data does not influence my
decision-making

7%

My school does not use student voice data

6%

I have not seen my student voice data
Other*

23%
9%

Analysis: Teachers shared the types of actions their schools are taking to understand the
implications of student voice survey data as part of the Professional Growth and Effectiveness
System. More than half of teachers indicated that at their schools, teachers reflect on student
12

voice results independently. Next, teachers most frequently indicated, in order, that they discuss
student voice results informally, teachers and administrators discuss student voice results during
conferences, and teachers seek new solutions for improving instruction. Teachers least often
shared that one of the actions being taken at their schools is students leading discussions around
the topics identified by the student voice survey data. Teachers could also select several reasons
for the student voice results not being used. Nearly a quarter of teachers shared that they have
not seen their student voice data.
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Table 1
Unchecked

Checked

Percent

n

Percent

Certified staff hold school-wide meetings to
1417
reflect on student voice results

82%

305

18%

Teachers and administrators discuss student
1155
voice results during conferences

67%

567

33%

Teachers reflect on student voice results
787
independently

46%

935

54%

Teams of teachers reflect on student voice
1479
results during formal meetings

86%

243

14%

Teachers discuss
informally

1076

62%

646

38%

Staff use student voice results to inform
1364
professional learning

79%

358

21%

Teachers reflect on student voice results with
1483
students

86%

239

14%

Teachers seek new solutions for improving
1195
instruction

69%

527

31%

Students lead discussions around the topics
1658
identified by the student voice survey

96%

64

4%

Nothing has been done with the data because
1606
the questions are unclear

93%

116

7%

93%

129

7%

94%

110

6%

77%
91%

400
147

23%
9%

n

student

voice

results

Student voice data does not influence my
1593
decision-making
My school does not use student voice data
1612
I have not seen my student voice data
Other

1322
1575
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Figure 2

CKEC (n=234)
Certified staff hold school-wide meetings to reflect
on student voice results

15%

Teachers and administrators discuss student
voice results during conferences

35%

Teachers reflect on student voice results
independently

62%

Teams of teachers reflect on student voice results
during formal meetings

15%

Teachers discuss student voice results informally

42%

Staff use student voice results to inform
professional learning

24%

Teachers reflect on student voice results with
students

15%

Teachers seek new solutions for improving
instruction
Students lead discussions around the topics
identified by the student voice survey

31%
2%

Nothing has been done with the data because the
questions are unclear

7%

Student voice data does not influence my
decision-making

6%

My school does not use student voice data

8%

I have not seen my student voice data
Other

18%
9%
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Figure 3

GRREC (n=264)
Certified staff hold school-wide meetings to reflect
on student voice results

18%

Teachers and administrators discuss student
voice results during conferences

36%

Teachers reflect on student voice results
independently

57%

Teams of teachers reflect on student voice results
during formal meetings

11%

Teachers discuss student voice results informally

39%

Staff use student voice results to inform
professional learning

18%

Teachers reflect on student voice results with
students

11%

Teachers seek new solutions for improving
instruction
Students lead discussions around the topics
identified by the student voice survey
Nothing has been done with the data because the
questions are unclear
Student voice data does not influence my
decision-making
My school does not use student voice data

29%
3%
10%
9%
7%

I have not seen my student voice data
Other

24%
8%
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Figure 4

KEDC (n=148)
Certified staff hold school-wide meetings to reflect
on student voice results

14%

Teachers and administrators discuss student
voice results during conferences

29%

Teachers reflect on student voice results
independently

55%

Teams of teachers reflect on student voice results
during formal meetings

9%

Teachers discuss student voice results informally

37%

Staff use student voice results to inform
professional learning

22%

Teachers reflect on student voice results with
students

14%

Teachers seek new solutions for improving
instruction
Students lead discussions around the topics
identified by the student voice survey
Nothing has been done with the data because the
questions are unclear

24%
3%
8%

Student voice data does not influence my
decision-making
My school does not use student voice data

11%
3%

I have not seen my student voice data
Other

24%
6%
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Figure 5

KVEC (n=170)
Certified staff hold school-wide meetings to reflect
on student voice results

36%

Teachers and administrators discuss student
voice results during conferences

50%

Teachers reflect on student voice results
independently

57%

Teams of teachers reflect on student voice results
during formal meetings

34%

Teachers discuss student voice results informally

44%

Staff use student voice results to inform
professional learning

32%

Teachers reflect on student voice results with
students

28%

Teachers seek new solutions for improving
instruction

41%

Students lead discussions around the topics
identified by the student voice survey
Nothing has been done with the data because the
questions are unclear

14%
4%

Student voice data does not influence my
decision-making

5%

My school does not use student voice data

5%

I have not seen my student voice data
Other

19%
3%
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Figure 6

NKCES (n=98)
Certified staff hold school-wide meetings to reflect
on student voice results

12%

Teachers and administrators discuss student
voice results during conferences

17%

Teachers reflect on student voice results
independently

52%

Teams of teachers reflect on student voice results
during formal meetings

7%

Teachers discuss student voice results informally

39%

Staff use student voice results to inform
professional learning

10%

Teachers reflect on student voice results with
students

14%

Teachers seek new solutions for improving
instruction
Students lead discussions around the topics
identified by the student voice survey

22%
0%

Nothing has been done with the data because the
questions are unclear

6%

Student voice data does not influence my
decision-making

7%

My school does not use student voice data

6%

I have not seen my student voice data
Other

32%
13%
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Figure 7

OVEC (n=364)
Certified staff hold school-wide meetings to reflect
on student voice results

19%

Teachers and administrators discuss student
voice results during conferences

24%

Teachers reflect on student voice results
independently

48%

Teams of teachers reflect on student voice results
during formal meetings

14%

Teachers discuss student voice results informally

34%

Staff use student voice results to inform
professional learning

19%

Teachers reflect on student voice results with
students

11%

Teachers seek new solutions for improving
instruction
Students lead discussions around the topics
identified by the student voice survey

30%
4%

Nothing has been done with the data because the
questions are unclear

6%

Student voice data does not influence my
decision-making

7%

My school does not use student voice data

8%

I have not seen my student voice data
Other

29%
12%
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Figure 8

SESC (n=242)
Certified staff hold school-wide meetings to reflect
on student voice results

14%

Teachers and administrators discuss student
voice results during conferences

37%

Teachers reflect on student voice results
independently

57%

Teams of teachers reflect on student voice results
during formal meetings

14%

Teachers discuss student voice results informally

38%

Staff use student voice results to inform
professional learning

26%

Teachers reflect on student voice results with
students

17%

Teachers seek new solutions for improving
instruction
Students lead discussions around the topics
identified by the student voice survey
Nothing has been done with the data because the
questions are unclear

36%
2%
8%

Student voice data does not influence my
decision-making

5%

My school does not use student voice data

5%

I have not seen my student voice data
Other

18%
7%
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Figure 9

WKEC (n=202)
Certified staff hold school-wide meetings to reflect
on student voice results

13%

Teachers and administrators discuss student
voice results during conferences

33%

Teachers reflect on student voice results
independently

49%

Teams of teachers reflect on student voice results
during formal meetings

8%

Teachers discuss student voice results informally

31%

Staff use student voice results to inform
professional learning

14%

Teachers reflect on student voice results with
students

8%

Teachers seek new solutions for improving
instruction
Students lead discussions around the topics
identified by the student voice survey
Nothing has been done with the data because the
questions are unclear
Student voice data does not influence my
decision-making
My school does not use student voice data

26%
1%
4%
10%
6%

I have not seen my student voice data
Other

23%
10%

Analysis: Although teacher responses showed that cooperatives vary in the types of actions
schools are taking to understand the implications of student voice survey data, there were some
trends. For example, teachers in all eight cooperatives most frequently noted that teachers reflect
on student voice results independently. This was followed by either teachers discussing student
voice results informally, or, in two cooperatives, teachers and administrators discussing student
voice results during conferences. Except for KVEC, teachers in all cooperatives least often
indicated that one of the actions at their schools is students leading discussions around the topics
identified by the student voice survey.
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Figure 10

Elementary School
Certified staff hold school-wide meetings to reflect
on student voice results

16%

Teachers and administrators discuss student
voice results during conferences

31%

Teachers reflect on student voice results
independently

44%

Teams of teachers reflect on student voice results
during formal meetings

15%

Teachers discuss student voice results informally

30%

Staff use student voice results to inform
professional learning

17%

Teachers reflect on student voice results with
students

13%

Teachers seek new solutions for improving
instruction
Students lead discussions around the topics
identified by the student voice survey

26%
3%

Nothing has been done with the data because the
questions are unclear

7%

Student voice data does not influence my
decision-making

7%

My school does not use student voice data

7%

I have not seen my student voice data
Other:

26%
10%
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Figure 11

Middle School
Certified staff hold school-wide meetings to reflect
on student voice results

19%

Teachers and administrators discuss student
voice results during conferences

34%

Teachers reflect on student voice results
independently

62%

Teams of teachers reflect on student voice results
during formal meetings

14%

Teachers discuss student voice results informally

45%

Staff use student voice results to inform
professional learning

23%

Teachers reflect on student voice results with
students

14%

Teachers seek new solutions for improving
instruction
Students lead discussions around the topics
identified by the student voice survey
Nothing has been done with the data because the
questions are unclear
Student voice data does not influence my
decision-making
My school does not use student voice data

35%
3%
6%
9%
4%

I have not seen my student voice data
Other:

23%
7%
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Figure 12

High School
Certified staff hold school-wide meetings to reflect
on student voice results

18%

Teachers and administrators discuss student
voice results during conferences

35%

Teachers reflect on student voice results
independently

60%

Teams of teachers reflect on student voice results
during formal meetings

14%

Teachers discuss student voice results informally

40%

Staff use student voice results to inform
professional learning

23%

Teachers reflect on student voice results with
students

14%

Teachers seek new solutions for improving
instruction
Students lead discussions around the topics
identified by the student voice survey

31%
5%

Nothing has been done with the data because the
questions are unclear

7%

Student voice data does not influence my
decision-making

7%

My school does not use student voice data

7%

I have not seen my student voice data
Other:

23%
7%
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Figure 13

Other
Certified staff hold school-wide meetings to reflect
on student voice results

21%

Teachers and administrators discuss student
voice results during conferences

30%

Teachers reflect on student voice results
independently

40%

Teams of teachers reflect on student voice results
during formal meetings

19%

Teachers discuss student voice results informally

25%

Staff use student voice results to inform
professional learning

22%

Teachers reflect on student voice results with
students

18%

Teachers seek new solutions for improving
instruction

37%

Students lead discussions around the topics
identified by the student voice survey

7%

Nothing has been done with the data because the
questions are unclear

7%

Student voice data does not influence my
decision-making

7%

My school does not use student voice data
I have not seen my student voice data
Other:

9%
15%
19%

Analysis: Teacher responses regarding the types of actions schools are taking to understand the
implications of student voice survey data as part of the Professional Growth and Effectiveness
System varied by school level. However, across levels, and particularly at the middle and high
school levels, teachers most frequently noted that teachers reflect on student voice results
independently.
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Q2. How has student voice survey data analysis with your administrator led to changes in
your classroom or practice? Choose all that apply:
Figure 14

11

DATA ANALYSIS WITH MY ADMINISTRATOR
LED TO DIRECT ACTION AND CHANGE IN MY
CLASSROOM LEARNING ENVIRONMENT.
DATA ANALYSIS WITH MY
ADMINISTRATOR LED TO
INCREASED REFLECTION
ABOUT MY PRACTICE.

percent

23

percent

17

DATA ANALYSIS WITH MY
ADMINISTRATOR LED TO
IMPROVEMENT IN INSTRUCTION.

percent

7

DATA ANALYSIS WITH MY ADMINISTRATOR HAS
NOT LED TO A CHANGE IN MY PRACTICE.

percent

21

percent

I HAVE NOT ENGAGED IN
DATA ANALYSIS WITH MY
ADMINISTRATOR.

I HAVE NOT ENGAGED IN DATA ANALYSIS
BECAUSE I HAVE NOT SEEN THE STUDENT
VOICE SURVEY RESULTS.

11

percent

7

IT IS DIFFICULT TO ENGAGE IN DATA ANALYSIS
BECAUSE THE DATA IS NOT PRESENTED TO ME IN A
WAY THAT IS USEFUL TO MY PROFESSIONAL GROWTH.

percent

38

percent

I HAVE NOT REVIEWED STUDENT VOICE DATA WITH
MY ADMINISTRATOR.

9

percent

OTHER*

Analysis: Teachers shared that student voice survey data analysis with their administrator leads
to changes in their classroom or practice. Nearly a quarter of teachers indicated that data analysis
with their administrator leads to increased reflection about their practice, followed by nearly a fifth
indicating it leads to improvement in instruction. Additionally, teachers shared reasons for not
conducting student voice survey data analysis with their administrator. These teachers most often
indicated that they have not reviewed student voice data with their administrator (38 percent), and
around a fifth of teachers indicated that they have not engaged in data analysis with their
administrator. Less than 12 percent of teachers selected the remaining response options.
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Table 2
Unchecked
Percent
n

Checked
Percent
n

Data analysis with my administrator led to direct
action and change in my classroom learning 1532
environment

89%

190

11%

Data analysis with my administrator led to
1323
increased reflection about my practice

77%

399

23%

Data analysis with my administrator led to
1427
improvement in instruction

83%

295

17%

Data analysis with my administrator has not led to
1593
a change in my practice

93%

129

7%

I have not engaged in data analysis with my
1356
administrator

79%

366

21%

I have not engaged in data analysis because I
1532
have not seen the student voice survey results

89%

190

11%

It is difficult to engage in data analysis because
the data is not presented to me in a way that is 1606
useful to my professional growth

93%

116

7%

62%

658

38%

91%

147

9%

I have not reviewed student voice data with my
1064
administrator
Other
1575
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Figure 15
Data analysis with my administrator led to direct action and change
in my classroom learning environment.
Data analysis with my administrator led to increased reflection about
my practice.
Data analysis with my administrator led to improvement in instruction.
Data analysis with my administrator has not led to a change in my
practice.
I have not engaged in data analysis with my administrator.

I have not engaged in data analysis because I have not seen the
student voice survey results.
It is difficult to engage in data analysis because the data is not
presented to me in a way that is useful to my professional growth.
I have not reviewed student voice data with my administrator.
Other

44%
41%

23%

21%

23%

15%
11%

6%

5%

CKEC
(n = 234)

10%

9%

26%

25%

23%

23%
20%20%
15%

14%
9%

37%

36%

36%

8%

9% 8%

GRREC
(n = 264)

9%

9%

11%

12%13%
9%

8%

9%
5%

KEDC
(n = 148)

5%

KVEC
(n = 170)
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Figure 16
Data analysis with my administrator led to direct action and change
in my classroom learning environment.
Data analysis with my administrator led to increased reflection about
my practice.
Data analysis with my administrator led to improvement in instruction.
Data analysis with my administrator has not led to a change in my
practice.
I have not engaged in data analysis with my administrator.

I have not engaged in data analysis because I have not seen the
student voice survey results.
It is difficult to engage in data analysis because the data is not
presented to me in a way that is useful to my professional growth.
I have not reviewed student voice data with my administrator.
Other

48%
44%

43%

31%

30%
25%

14%
6%

22%

20%
16%

16%
13%
9%

8% 8%
5%

NKCES
(n = 98)

21%

19%

15%

9%
6%

OVEC
(n = 364)

6%

8%

18%

13%

10%
7%

SESC
(n = 242)

11%
8%
4%

11%

11%
6%

6% 5%

WKEC
(n = 202)

Analysis: Teacher responses regarding how student voice survey data analysis with their administrator led to changes in classroom or
practice varied across the cooperatives. However, one notable trend was that teachers in six of the cooperatives most frequently
indicated that they have not reviewed student voice data with their administrator. Teachers in these cooperatives next most frequently
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reported that they have not engaged in data analysis with their administrator. KVEC and SESC were the exceptions, and teachers in
these two cooperatives most often indicated that data analysis with their administrator leads to increased reflection about their practice,
followed by either data analysis with their administrator leading to improvement in instruction in KVEC, or teachers not having reviewed
student voice data with their administrator in SESC.
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Figure 17
Data analysis with my administrator led to direct action and change
in my classroom learning environment.
Data analysis with my administrator led to increased reflection about
my practice.
Data analysis with my administrator led to improvement in instruction.
Data analysis with my administrator has not led to a change in my
practice.
I have not engaged in data analysis with my administrator.

37%

18%

7%

9%

11%
6%

Elementary School

11%

11%

10%
7%

Middle School

8%

6%

19%

16%
12%
10%

15%
9%

25%

24%
19%
19%

23%

19%

17%

15%

25%

24%

23%

11%

Other

40%

39%

21%

I have not engaged in data analysis because I have not seen the
student voice survey results.
It is difficult to engage in data analysis because the data is not
presented to me in a way that is useful to my professional growth.
I have not reviewed student voice data with my administrator.

7%

High School

7%

5%

Other

Analysis: Teacher responses regarding how student voice survey data analysis with their administrator leads to changes in classroom
or practice varied by school level. However, one notable trend was that teachers at the elementary, middle, and high school levels
most frequently indicated that they have not reviewed student voice data with their administrator. Teachers who worked at other levels
most often shared other responses regarding how student voice survey data analysis with their administrator leads to changes in their
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classroom or practice (see Appendix C for write-in responses to this survey item), followed closely by data analysis with my
administrator leading to increased reflection about practice.
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Q3. How did you use student voice surveys when creating your Professional Growth Plans
(PGP)?
Figure 18
I used student voice data/results to develop
one of my PGP goals.

Student voice data resulted in change in my
classroom practice, but were not directly
connected to my PGP.

Student voice data/results were the primary
focus of my professional growth and learning.

I did not use student voice data/results to
create my PGP.

Student voice data/results were a secondary
focus of my professional growth and learning.

Other*

11%

6%

4%
10%

14%

%
55%

Analysis: Over half of teachers indicated that they have not used student voice survey data or
results to create their Professional Growth Plans (PGP). Conversely, 14 percent indicated that
the student voice data affect their classroom practice but are not directly connected to their PGPs.
Slightly over a tenth of teachers reported that they use this data or results to develop one PGP
goal. Lastly, a tenth of teachers reported that they use the student voice data or results as a
secondary focus of their professional growth and learning, and much less frequently as a primary
focus.

34

Table 3
I used student voice data/results to develop one of my PGP goals

n

Percent

187

11%

Student voice data/results were the primary focus of my
67
professional growth and learning

4%

Student voice data/results were a secondary focus of my
173
professional growth and learning

10%

Student voice data resulted in change in my classroom practice, but
241
were not directly connected to my PGP

14%

I did not use student voice data/results to create my PGP

945

55%

Other

109

6%

Total

1722

100%
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Figure 19
I used student voice data/results to develop one of my PGP
goals.
Student voice data/results were the primary focus of my
professional growth and learning.
Student voice data/results were a secondary focus of my
professional growth and learning.

Student voice data resulted in change in my classroom
practice, but were not directly connected to my PGP.
I did not use student voice data/results to create my PGP.
Other

2%
12%
3%
11%
18%

11%
3%
10%
16%

11%
5%
11%

5%
21%

13%

8%

8%
4%
7%

13%
5%

7%
3%
9%

13%

12%

9%

9%

15%

17%

12%
72%
52%

53%

62%

61%

58%

48%
38%

5%

8%

5%

5%

7%

7%

5%

CKEC
(n = 234)

GRREC
(n = 264)

KEDC
(n = 148)

KVEC
(n = 170)

NKCES
(n = 98)

OVEC
(n = 364)

SESC
(n = 242)

9%
WKEC
(n = 202)

Analysis: In all cooperatives, teachers most often indicated that they have not used student voice survey data or results to create their
PGPs. NKCES had the highest percentage of teachers and KVEC had the lowest percentage of teachers who have not used the
student voice data or results for their PGPs. When teachers reported that they use the student voice data for the creation of their PGPs,

36

responses varied by cooperative. One notable variation was in KVEC, where over a fifth of teachers shared that they use the student
voice data or results to develop one of their PGP goals.
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Figure 20
I used student voice data/results to develop one of my PGP
goals.
Student voice data/results were the primary focus of my
professional growth and learning.
Student voice data/results were a secondary focus of my
professional growth and learning.

7%
3%
8%
11%

Student voice data resulted in change in my classroom
practice, but were not directly connected to my PGP.
I did not use student voice data/results to create my PGP.
Other

11%
3%

14%

12%

6%
12%

18%
14%

19%
6%
9%
9%

64%
45%

50%

50%

8%

6%

4%

Elementary School

Middle School

High School

12%
Other

Analysis: Teachers at all levels—especially at elementary schools—most often reported that they have not used student voice data or
results to create their PGPs. For teachers who indicated that they have used student voice data or results to create their PGPs, teachers
most often shared that they either use student voice data to develop one of their PGP goals or student voice data change their
classroom practice but are not connected to their PGPs.
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Q4. How do student voice survey results compare to other TPGES evidence and data in
the following areas?
Helpfulness (select one)
Student voice survey results are more helpful
to my professional growth than other
effectiveness data.

Student voice survey results are not as
helpful to my professional growth as other
effectiveness data.

Student voice survey results are just as
helpful to my professional growth as other
effectiveness data.

Figure 21

6%

36%

%

58%
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Relatedness (select one)
Student voice survey results are clearly
related to other effectiveness data.

Student voice survey results are not clearly
related to other effectiveness data.

Figure 22

33%

%
67%
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Reflections (select one)
Student voice survey results are more
accurate reflections of my teacher practice
than other strands of teacher effectiveness
data.

Student voice survey results are less
accurate reflections of my teacher practice
than other strands of teacher effectiveness
data.

Student voice survey results are equally
accurate reflections of my teacher practice
than other strands of teacher effectiveness
data.

Figure 23

6%

29%

%
65%

Analysis: Teachers compared student voice survey results to other TPGES evidence and data in
three areas: helpfulness, relatedness, and reflections. Overall, teacher responses indicated that
few teachers find student voice survey results to be more helpful to professional growth or more
accurate reflections of teacher practice than other effectiveness data, and only one-third of
teachers find that student voice survey results are clearly related to other effectiveness data.
Conversely, the majority of teachers indicated that student voice survey results are not as helpful
to their professional growth as other effectiveness data, and over a third indicated they are just
as helpful. Two-thirds of teachers found that student voice survey results are not clearly related
to other effectiveness data. Lastly, nearly two-thirds of teachers indicated that student voice
survey results are less accurate reflections of their teacher practice than other strands of teacher
effectiveness data, and less than one third indicated results are equally accurate.
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Table 4
Helpfulness

n

Percent

Student voice survey results are 104
more helpful to my professional
growth than other effectiveness data

6%

Student voice survey results are just 623
as helpful to my professional growth
as other effectiveness data

36%

Student voice survey results are not 995
as helpful to my professional growth
as other effectiveness data

58%

Total

1722

100%

Relatedness

n

Percent

Student voice survey results are 571
clearly related to other effectiveness
data
Student voice survey results are not 1151
clearly related to other effectiveness
data

33%

Total

1722

100%

Reflections

n

Percent

67%

Student voice survey results are 107
more accurate reflections of my
teacher practice than other strands
of teacher effectiveness data
Student voice survey results are 504
equally accurate reflections of my
teacher practice than other strands
of teacher effectiveness data
Student voice survey results are 1111
less accurate reflections of my
teacher practice than other strands
of teacher effectiveness data

6%

Total

100%

1722

29%

65%
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Helpfulness (select one)
Student voice survey results are more helpful to my professional
growth than other effectiveness data.

Student voice survey results are not as helpful to my professional growth as
other effectiveness data.

Student voice survey results are just as helpful to my professional
growth as other effectiveness data.

Figure 24

6%

6%

2%
7%

9%

5%

6%

6%

41%

36%

34%

54%

59%

60%

SESC
(n = 242)

WKEC
(n = 202)

22%
32%

33%

32%
52%

76%
62%

61%

60%
39%

CKEC
(n = 234)

GRREC
(n = 264)

KEDC
(n = 148)

KVEC
(n = 170)

NKCES
(n = 98)

OVEC
(n = 364)
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Relatedness (select one)
Student voice survey results are clearly related to other
effectiveness data.

Student voice survey results are not clearly related to other effectiveness data.

Figure 25

32%

31%

20%
33%

34%

34%

66%

66%

OVEC
(n = 364)

SESC
(n = 242)

25%

53%

80%
68%

69%

67%

75%

47%

CKEC
(n = 234)

GRREC
(n = 264)

KEDC
(n = 148)

KVEC
(n = 170)

NKCES
(n = 98)

WKEC
(n = 202)
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Reflections (select one)
Student voice survey results are more accurate reflections of my
teacher practice than other strands of teacher effectiveness data.

Student voice survey results are less accurate reflections of my teacher practice
than other strands of teacher effectiveness data.

Student voice survey results are equally accurate reflections of my
teacher practice than other strands of teacher effectiveness data.

Figure 26

3%

6%

5%

8%

27%

26%

24%

11%

6%

27%
34%

5%

6%

26%

27%

69%

66%

SESC
(n = 242)

WKEC
(n = 202)

42%

68%

69%

70%

68%

60%

47%

CKEC
(n = 234)

GRREC
(n = 264)

KEDC
(n = 148)

KVEC
(n = 170)

NKCES
(n = 98)

OVEC
(n = 364)

Analysis: Teacher comparisons of student voice survey results to other TPGES evidence and the data in three areas (i.e., helpfulness,
relatedness, and reflections) were fairly consistent across all cooperatives, except for KVEC. Typically, teachers most often indicated
that student voice survey results are not as helpful to their professional growth as other effectiveness data. Additionally, most teachers
found student voice survey results are not clearly related to other effectiveness data. Most teachers also indicated that student voice
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survey results are less accurate reflections of teacher practice than other strands of teacher effectiveness data. Notably, NCKES had
a higher percentage of teachers than the other cooperatives who indicated that student voice survey results are not as helpful to their
professional growth and are not clearly related to other effectiveness data. KVEC was an exception to the common trend, as these
teachers most often indicated that student voice survey results are just as helpful as and clearly related to other effectiveness data.
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Helpfulness (select one)
Student voice survey results are more helpful to my professional
growth than other effectiveness data.

Student voice survey results are not as helpful to my professional growth as
other effectiveness data.

Student voice survey results are just as helpful to my professional
growth as other effectiveness data.

Figure 27

5%
34%

6%

7%

36%

40%

16%

37%

62%

Elementary School

58%

Middle School

53%

High School

46%

Other
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Relatedness (select one)
Student voice survey results are clearly related to other
effectiveness data.

Student voice survey results are not clearly related to other effectiveness data.

Figure 28

32%

33%

34%
46%

68%

67%

66%
54%

Elementary School

Middle School

High School

Other
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Reflections (select one)
Student voice survey results are more accurate reflections of my
teacher practice than other strands of teacher effectiveness data.

Student voice survey results are less accurate reflections of my teacher practice
than other strands of teacher effectiveness data.

Student voice survey results are equally accurate reflections of my
teacher practice than other strands of teacher effectiveness data.

Figure 29

5%

5%

7%

28%

29%

30%

66%

Elementary School

66%

Middle School

62%

High School

9%

37%

54%

Other

Analysis: Elementary, middle, and high school teachers were fairly consistent in their comparisons of student voice survey results and
other TPGES evidence and the data in three areas (i.e., helpfulness, relatedness, and reflections). More than half of these teachers
indicated that student voice survey results are not as helpful to their professional growth as other effectiveness data. Around two-thirds
of these teachers indicated that student voice survey results are not clearly related to other effectiveness data. Over 60 percent shared
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that student voice survey results are less accurate reflections of teacher practice than other strands of teacher effectiveness data.
Teachers who worked at other levels followed a similar trend overall, but had a smaller percentage of teachers who shared that student
voice survey results are not as helpful, are not clearly related, and are a less accurate reflection of teacher practice when compared to
other TPGES evidence and the data.
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Q5. To what extent do you feel you have the knowledge to create professional learning
experiences for your peers? Choose all that apply:
Figure 30

53

percent

54

percent

37

percent

29

percent

22

percent

6

percent

8

percent

I AM CONFIDENT THAT I HAVE THE KNOWLEDGE TO
CREATE PROFESSIONAL LEARNING EXPERIENCES FOR
MY PROFESSIONAL LEARNING COMMUNITY.
I AM CONFIDENT THAT I HAVE THE KNOWLEDGE TO
CREATE PROFESSIONAL LEARNING EXPERIENCES FOR
TEACHERS AT MY SCHOOL.
I AM CONFIDENT THAT I HAVE THE
KNOWLEDGE TO CREATE PROFESSIONAL
LEARNING EXPERIENCES FOR TEACHERS
ACROSS MY DISTRICT.

I AM CONFIDENT THAT I HAVE THE
KNOWLEDGE TO CREATE PROFESSIONAL
LEARNING EXPERIENCES FOR TEACHERS
OUTSIDE MY DISTRICT.
I HAVE SOME KNOWLEDGE TO
CREATE PROFESSIONAL LEARNING
EXPERIENCES FOR MY PEERS.
I AM NOT CONFIDENT THAT I HAVE THE KNOWLEDGE
TO CREATE PROFESSIONAL LEARNING
EXPERIENCES FOR MY PEERS.
I AM STILL LEARNING FROM MY PEERS AND DO
NOT FEEL READY TO CREATE PROFESSIONAL
LEARNING EXPERIENCES FOR MY PEERS.

Analysis: More than half of teachers indicated that they are confident in their knowledge to be
able to create professional learning experiences for either their professional learning community
or teachers at their school, or both. This was followed by teachers sharing that they are confident
they have the knowledge to create professional learning experiences for teachers across their
districts, then outside of their districts. Slightly over a fifth of teachers indicated that they have
some knowledge to create these learning experiences for peers. Fewer teachers indicated that
they are still learning from their peers or are not confident enough in their knowledge to be able
to create professional learning experiences for their peers.
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Table 5
Unchecked
Percent
n

Checked
Percent
n

I am confident that I have the knowledge to create
professional learning experiences for my professional 801
learning community

47%

921

53%

I am confident that I have the knowledge to create
professional learning experiences for teachers at my 785
school

46%

937

54%

I am confident that I have the knowledge to create
professional learning experiences for teachers across my 1087
district

63%

635

37%

I am confident that I have the knowledge to create
professional learning experiences for teachers outside 1231
my district

71%

491

29%

I have some knowledge to create professional learning
1338
experiences for my peers

78%

384

22%

I am not confident that I have the knowledge to create
1621
professional learning experiences for my peers

94%

101

6%

I am still learning from my peers and do not feel ready to
1585
create professional learning experiences for my peers

92%

137

8%

52

Figure 31
I am confident that I have the knowledge to create professional
learning experiences for my professional learning community.

I have some knowledge to create professional learning
experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers at my school.

I am not confident that I have the knowledge to create professional
learning experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers across my district.

I am still learning from my peers and do not feel ready to create
professional learning experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers outside my district.

56% 58%

56% 55%

51% 51%

50% 51%
39%

35%

32%

34%
25%

24%

29%
23%

9%

GRREC
(n = 264)

32%
25%
21%

7%

5%

CKEC
(n = 234)

48%

10%

6%

KEDC
(n = 148)

9%

5% 7%

KVEC
(n = 170)
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Figure 32
I am confident that I have the knowledge to create professional
learning experiences for my professional learning community.

I have some knowledge to create professional learning
experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers at my school.

I am not confident that I have the knowledge to create professional
learning experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers across my district.

I am still learning from my peers and do not feel ready to create
professional learning experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers outside my district.

62%
54%

57%

59%

56%
45%

40%

48%

48%

38%
33%

31%
21%

20%

3%

OVEC
(n = 364)

26% 26%

23% 22%

8% 9%

NKCES
(n = 98)

34%

30%

10%

6%

SESC
(n = 242)

6% 8%

7%

WKEC
(n = 202)

Analysis: Across cooperatives, teachers shared somewhat consistent responses in regard to whether they feel they have the knowledge
to create professional learning experiences for peers. Teachers most often indicated that they are confident they have the knowledge
to create professional learning experiences for either their professional learning community or teachers at their school, depending on
the cooperative. This was followed by teachers in all cooperatives reporting that they are confident they have the knowledge to create
these professional learning experiences for teachers across their districts, then outside their districts. In each cooperative, teachers
then indicated that they have some knowledge to create these learning experiences for peers. When teachers felt they could not create
professional learning experiences for peers, they indicated that it is most often because they are still learning from their peers. However,
in SESC, teachers most often shared it is because they are not confident enough in their knowledge.
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Figure 33
I am confident that I have the knowledge to create professional
learning experiences for my professional learning community.

I have some knowledge to create professional learning
experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers at my school.

I am not confident that I have the knowledge to create professional
learning experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers across my district.

I am still learning from my peers and do not feel ready to create
professional learning experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers outside my district.

58%

55%

56% 56%

52%

54%

48%

40%

40%

37%

35%

36%

32%
25%

28%

25%

51%

22%

21%

18%
7% 8%

Elementary School

9%

6% 7%

5%

Middle School

High School

4%

7%

Other

Analysis: Across levels, teachers were fairly consistent in their responses regarding whether they feel they have the knowledge to
create professional learning experiences for peers with one notable variation. Depending on the level, teachers most often indicated
that they are confident they have the knowledge to create professional learning experiences either for their professional learning
community or for the teachers at their school.
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Figure 34
I am confident that I have the knowledge to create professional
learning experiences for my professional learning community.

I have some knowledge to create professional learning
experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers at my school.

I am not confident that I have the knowledge to create professional
learning experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers across my district.

I am still learning from my peers and do not feel ready to create
professional learning experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers outside my district.

60%
52%

60%

53%
44%

31%

36%

34%

35%
25%

34%
27%

26%

16%

15%

12%
7%

5%

Bachelor’s Degree

Master’s Degree

9%

5%

3%

Higher than a Master’s Degree

Analysis: Compared to teachers with higher degrees, teachers who had a bachelor’s degree less frequently indicated that they feel
confident enough in their knowledge to create professional learning experiences for their peers. Conversely, these teachers were more
likely than teachers with higher degrees to indicate that they have some knowledge to create these learning experiences for peers or
that they are still learning from their peers and do not feel ready to create professional learning experiences.
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Figure 35
I am confident that I have the knowledge to create professional
learning experiences for my professional learning community.

I have some knowledge to create professional learning
experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers at my school.

I am not confident that I have the knowledge to create professional
learning experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers across my district.

I am still learning from my peers and do not feel ready to create
professional learning experiences for my peers.

I am confident that I have the knowledge to create professional
learning experiences for teachers outside my district.

52%
40%

57% 59%

55%

42%

38%

34% 35%
29%

56% 55%

38%

35%
29%

28%

27%
19%

19%

15%
11%

11%

8%

Less than 4 years

4% 5%

4%

4-9 years

10-14 years

7%

5%

15 years or more

Analysis: Teachers who had less than four years of teaching experience were less likely than teachers with more experience to indicate
that they feel confident enough in their knowledge to create professional learning experiences for their peers. Conversely, these
teachers were more likely than those with more experience to indicate that they have some knowledge to create these learning
experiences for peers or that they are still learning from their peers and do not feel ready to create professional learning experiences.
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Q6. To what extent do you feel you have the skills to create professional learning
experiences for your peers? Choose all that apply:
Figure 36

53

percent

57

percent

36

percent

29

percent

21

percent

4

percent

8

percent

I AM CONFIDENT THAT I HAVE THE SKILLS TO CREATE
PROFESSIONAL LEARNING EXPERIENCES FOR MY
PROFESSIONAL LEARNING COMMUNITY.
I AM CONFIDENT THAT I HAVE THE SKILLS TO CREATE
PROFESSIONAL LEARNING EXPERIENCES FOR TEACHERS
AT MY SCHOOL.
I AM CONFIDENT THAT I HAVE THE
SKILLS TO CREATE PROFESSIONAL
LEARNING EXPERIENCES FOR
TEACHERS ACROSS MY DISTRICT.
I AM CONFIDENT THAT I HAVE THE
SKILLS TO CREATE PROFESSIONAL
LEARNING EXPERIENCES FOR
TEACHERS OUTSIDE MY DISTRICT.
I HAVE SOME SKILLS TO CREATE
PROFESSIONAL LEARNING
EXPERIENCES FOR MY PEERS.
I DO NOT FEEL CONFIDENT THAT I HAVE THE SKILLS
TO CREATE PROFESSIONAL LEARNING
EXPERIENCES FOR MY PEERS.
I AM STILL LEARNING FROM MY PEERS AND DO
NOT FEEL READY TO CREATE PROFESSIONAL
LEARNING EXPERIENCES FOR MY PEERS.

Analysis: More than half of teachers indicated that they are confident they have the skills to create
professional learning experiences for either their professional learning community or teachers at
their school, or both. This was followed by teachers reporting that they are confident they have
the skills to create these professional learning experiences for teachers across their districts, then
outside their districts. Slightly over a fifth of teachers indicated that they have some skills to create
these learning experiences for peers. Fewer teachers indicated that they are still learning from
their peers or are not confident in their skills to be able to create professional learning experiences
for their peers.
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Table 6
Unchecked
Percent
n

Checked
n

Percent

I am confident that I have the skills to create professional
learning experiences for my professional learning 812
community

47%

910

53%

I am confident that I have the skills to create professional
748
learning experiences for teachers at my school

43%

974

57%

I am confident that I have the skills to create professional
1096
learning experiences for teachers across my district

64%

626

36%

I am confident that I have the skills to create professional
1225
learning experiences for teachers outside my district

71%

497

29%

I have some skills to create professional learning
experiences for my peers

1362

79%

360

21%

I do not feel confident that I have the skills to create
1645
professional learning experiences for my peers

96%

77

4%

I am still learning from my peers and do not feel ready to
1592
create professional learning experiences for my peers

92%

130

8%
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Figure 37
I am confident that I have the skills to create professional learning
experiences for my professional learning community.

I have some skills to create professional learning experiences for
my peers.

I am confident that I have the skills to create professional learning
experiences for teachers at my school.

I do not feel confident that I have the skills to create professional
learning experiences for my peers.

I am confident that I have the skills to create professional learning
experiences for teachers across my district.

I am still learning from my peers and do not feel ready to create
professional learning experiences for my peers.

I am confident that I have the skills to create professional learning
experiences for teachers outside my district.

53%

58%

57%

54%

53% 53%

52%

49%
38%

36%

35%

35%

27%

24%

28%

27%
23%

9%

22%

5%

3%

CKEC
(n = 234)

45%

GRREC
(n = 264)

9%

19%
5%

KEDC
(n = 148)

8%
4%

8%

KVEC
(n = 170)
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Figure 38
I am confident that I have the skills to create professional learning
experiences for my professional learning community.

I have some skills to create professional learning experiences for
my peers.

I am confident that I have the skills to create professional learning
experiences for teachers at my school.

I do not feel confident that I have the skills to create professional
learning experiences for my peers.

I am confident that I have the skills to create professional learning
experiences for teachers across my district.

I am still learning from my peers and do not feel ready to create
professional learning experiences for my peers.

I am confident that I have the skills to create professional learning
experiences for teachers outside my district.

63% 62%

58%

57%
51%
47%

50%
46%

42%
37%

36%

34%

31%

26%
22% 22%

20%

22%

17%
5%

NKCES
(n = 98)

29%

8%
2%

OVEC
(n = 364)

8% 8%

5%

SESC
(n = 242)

4%

8%

WKEC
(n = 202)

Analysis: Teacher responses regarding the extent to which they feel they have the skills to create professional learning experiences
for peers were fairly consistent across all cooperatives. Except for OVEC, teachers in all cooperatives most often indicated that they
are confident they have the skills to create professional learning experiences for their professional learning community, followed by
creating professional learning experiences for teachers at their school. In all cooperatives, this was followed by teachers reporting that
they are confident they have the skills to create these professional learning experiences for teachers across their districts, then outside
their districts. Typically, teachers next indicated that they have some skills to create these learning experiences for peers. Lastly, when
teachers felt they could not create professional learning experiences for peers, they indicated that it is most often because they are still
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learning from their peers, followed by a lack of confidence in their skills in all cooperatives except for SESC, where these options were
selected equally.
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Figure 39
I am confident that I have the skills to create professional learning
experiences for my professional learning community.

I have some skills to create professional learning experiences for
my peers.

I am confident that I have the skills to create professional learning
experiences for teachers at my school.

I do not feel confident that I have the skills to create professional
learning experiences for my peers.

I am confident that I have the skills to create professional learning
experiences for teachers across my district.

I am still learning from my peers and do not feel ready to create
professional learning experiences for my peers.

I am confident that I have the skills to create professional learning
experiences for teachers outside my district.

57%

56% 57%

57% 55%

54% 54%

48%

45%
39%

38%

34%

33%

33%

29%
24%

22%

21%

20%
13%

5%

Elementary School

9%

8%
4%

Middle School

7%

5% 7%

High School

1%

Other

Analysis: Teachers at all levels were fairly consistent in their responses regarding the extent to which they feel they have the skills to
create professional learning experiences for peers. Teachers at all levels most often indicated that they are confident they have the
skills to create professional learning experiences for either their professional learning community or the teachers at their school.
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Figure 40
I am confident that I have the skills to create professional learning
experiences for my professional learning community.

I have some skills to create professional learning experiences for
my peers.

I am confident that I have the skills to create professional learning
experiences for teachers at my school.

I do not feel confident that I have the skills to create professional
learning experiences for my peers.

I am confident that I have the skills to create professional learning
experiences for teachers across my district.

I am still learning from my peers and do not feel ready to create
professional learning experiences for my peers.

I am confident that I have the skills to create professional learning
experiences for teachers outside my district.

61%
56%

56%

56%

59%

50%
41%
32% 33%

36%

33%
26%
17%

38%
33%

29%

30%

26%
19%

14%

18%

11%
6%

Less than 4 years

5%

4-9 years

3% 5%

10-14 years

5% 5%

15 years or more

Analysis: Compared to teachers with more experience, teachers who had less than four years of teaching experience less often
indicated that they feel confident enough in their skills to create professional learning experiences for their peers. Conversely, these
teachers were more likely than teachers with more experience to indicate that they have some skills to create these learning
experiences for peers or that they are still learning from their peers and do not feel ready to create professional learning experiences.
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Q7. Over the past year, how often were you given the opportunity to lead professional
learning in your school or district?
Figure 41
Daily

Once a semester

Weekly

Once a year

Monthly

Never
I am not interested in leading professional
learning

Every other month

2%
8%

13%

14%

%

6%

25%

13%
19%

Analysis: Responses suggested that teachers receive opportunities to lead professional learning
in their schools or districts at varying levels of frequency over the past year. A quarter of teachers
indicated that they have never experienced this opportunity, while nearly a fifth have been given
the opportunity once a year, over a tenth receive it monthly, and over a tenth receive it once a
semester. Thirteen percent of teachers indicated that they are not interested in leading
professional learning.
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Table 7
n

Percent

Daily

32

2%

Weekly

134

8%

Monthly

248

14%

Every other month

95

6%

Once a semester

221

13%

Once a year

328

19%

Never

435

25%

I am not interested in leading professional learning 229

13%

Total

100%

1722
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Figure 42
Daily

Once a semester

Weekly

Once a year

Monthly

Never
I am not interested in leading professional
learning

Every other month

7%
15%

7%
15%

2%

6%
14%

6%

1%

6%

1%

11%

12%

9%

1%

3%
10%

18%

14%

4%
9%

2%
10%

15%
17%

12%

24%
21%

22%

22%

9%

9%

11%

CKEC
(n = 234)

GRREC
(n = 264)

KEDC
(n = 148)

6%
14%
15%

30%

31%

18%

16%

SESC
(n = 242)

WKEC
(n = 202)

22%

24%

16%

1%

17%
33%

21%

5%

14%

23%
25%

3%

5%
7%

21%

7%

11%

8%

3%

19%

1%

12%

15%

13%

KVEC
(n = 170)

NKCES
(n = 98)

OVEC
(n = 364)

Analysis: Teachers responses regarding the frequency they receive opportunities to lead professional learning in their schools or
districts varied by cooperative. With the exception of SESC, teachers in each cooperative most often indicated that over the past year,
they have never experienced an opportunity to lead professional learning or they have received it once, with few teachers receiving it
67

on a daily basis. Additionally, nearly a fifth of teachers in GRREC indicated that they receive this opportunity once a semester, and
nearly a fifth of KVEC teachers reported they receive it on a monthly basis.
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Figure 43
Daily

Once a semester

Weekly

Once a year

Monthly

Never
I am not interested in leading professional
learning

Every other month

7%
13%

5%
14%

2%

9%

1%

7%

2%

7%
9%

15%

15%

5%

6%

12%

13%

18%

7%
9%

23%

16%

18%
13%

28%

25%

12%

14%

14%

12%

Elementary School

Middle School

High School

Other

24%

24%

Analysis: Across levels, teachers were somewhat consistent in their responses regarding how often they have received opportunities
to lead professional learning in their schools or districts. Around a quarter of teachers at each level indicated that they have never
received this opportunity over the past year. Notably, a higher percentage of elementary school teachers and a lower percentage of
teachers who worked at other levels indicated they receive an opportunity once over the past year. Additionally, a higher percentage
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of teachers who worked at other levels indicated that they receive this opportunity on a daily basis compared to elementary, middle, or
high school teachers.
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Q8. Where do you most often find your professional learning? Choose all that apply:
Figure 44

55

percent

36

percent

49

percent

21
33

COWORKER/TEACHER-DEVELOPED AND -LED
PROFESSIONAL LEARNING
FACE-TO-FACE PROFESSIONAL
LEARNING PROVIDED BY A MEMBER
OF MY PROFESSIONAL LEARNING
COMMUNITY
FACE-TO-FACE PROFESSIONAL LEARNING
PROVIDED BY MY DISTRICT/SCHOOL
FACE-TO-FACE PROFESSIONAL
LEARNING PROVIDED BY MY
REGIONAL EDUCATION COOPERATIVE

percent

percent

31

percent

43

FACE-TO-FACE PROFESSIONAL
LEARNING PROVIDED BY AN
ORGANIZATION OUTSIDE THE
DISTRICT/SCHOOL
VIRTUAL OR INTERNET-BASED
PROFESSIONAL LEARNING

percent

INDEPENDENT READING OF ARTICLES,
BOOKS, ETC.

1

MICRO-CREDENTIALED
PROFESSIONAL LEARNING

percent

4

OTHER*

percent

Analysis: Teachers expressed that they find their professional learning through a number of ways.
More than half of teachers indicated that they most often find their professional learning through
coworker/teacher-developed and -led professional learning. This was followed by teachers
reporting that they find their professional learning through, in order of frequency, face-to-face
professional learning provided by their district or school, independent reading, face-to-face
professional learning provided by an organization outside their district or school, face-to-face
professional learning provided by their regional education cooperation, and through virtual or
Internet-based professional learning. Few teachers reported finding their professional learning
through micro-credentialed professional learning.
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Table 8
Unchecked
Percent
n

Checked
n

Percent

782

45%

940

55%

Face-to-face professional learning provided by a
1103
member of my professional learning community

64%

619

36%

Face-to-face professional learning provided by my
882
district/school

51%

840

49%

Face-to-face professional learning provided by my
1355
regional education cooperative

79%

367

21%

67%

573

33%

69%

540

31%

Coworker/Teacher-developed
professional learning

and

-led

Face-to-face professional learning provided by an
1149
organization outside the district/school
Virtual or internet-based professional learning
1182
Independent reading of articles, books, etc.
Micro-credentialed professional learning

987
1698

57%
99%

735
24

43%
1%

Other

1654

96%

68

4%
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Figure 45
Coworker/Teacher-developed and -led professional learning
Face-to-face professional learning provided by a member of my
professional learning community
Face-to-face professional learning provided by my district/school

Virtual or internet-based professional learning
Independent reading of articles, books, etc.
Micro-credentialed professional learning

Face-to-face professional learning provided by my regional
education cooperative
Face-to-face professional learning provided by an organization
outside the district/school

59%

Other

56%

56%
53%

48%
41%43%

47%

46%

44%

43%
36%

34%

32%

31%

28%

27%
24%

1%

CKEC
(n = 234)

45%

43%
37%
32%
30%
25%

4%

3%

31%
25%26%

2% 3%

1%

GRREC
(n = 264)

37%

KEDC
(n = 148)

2% 2%

KVEC
(n = 170)
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Figure 46
Coworker/Teacher-developed and -led professional learning
Face-to-face professional learning provided by a member of my
professional learning community
Face-to-face professional learning provided by my district/school
Face-to-face professional learning provided by my regional
education cooperative
Face-to-face professional learning provided by an organization
outside the district/school

Virtual or internet-based professional learning
Independent reading of articles, books, etc.
Micro-credentialed professional learning
Other

63%
56%

54%

53%

51%
48%

49%

47%

45%

47%

45%

41%

40%
38%

37%
31%32%

31%

31%

33%
29%

27%

23%

3%

2%

0%

NKCES
(n = 98)

OVEC
(n = 364)

18%

18%

16%

4%
1%

SESC
(n = 242)

26%24%

6%

4%

1%

WKEC
(n = 202)

Analysis: Based on teacher responses, the ways in which teachers find their professional learning varied by cooperative. Teachers in
five cooperatives most often indicated that they find their professional learning through coworker/teacher-developed and -led
professional learning. Teachers in two cooperatives find it most often through face-to-face professional learning provided by their district
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or school, and teachers in the remaining cooperatives most often find it through independent reading. Teachers in all cooperatives
least often indicated that they find their professional through micro-credentialed professional learning.
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Figure 47
Coworker/Teacher-developed and -led professional learning
Face-to-face professional learning provided by a member of my
professional learning community
Face-to-face professional learning provided by my district/school
Face-to-face professional learning provided by my regional
education cooperative
Face-to-face professional learning provided by an organization
outside the district/school

55%

56%

Virtual or internet-based professional learning
Independent reading of articles, books, etc.
Micro-credentialed professional learning
Other

55%

54%

53%

52%

49%
44%
41%

41%

38%

37%
33%
31%

33%32%

33%

23%

1%

Elementary School

1%

Middle School

37%

36%
32%

34%
31%33%

20%

20%

3%

43%

40%

4%

2%

High School

6%

5%

3%

Other

Analysis: In regard to how teachers find their professional learning, teachers most often indicated that they find their professional
learning through either coworker/teacher-developed and -led professional learning or face-to-face professional learning provided by
their district or school, depending on their school level. Teachers’ remaining responses varied by school level.
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Q9. How is your district and school creating opportunities for teachers to personalize their
professional learning? Choose all that apply:
Figure 48

36

percent

21

percent

30

percent

50

percent

39

percent

PROVIDING PERSONALIZED
PROFESSIONAL LEARNING BASED ON
NEED OR PROFESSIONAL GROWTH
ENCOURAGING PROFESSIONAL LEARNING
COMMUNITIES TO SUBMIT PROFESSIONAL LEARNING
PLANS AND COUNTING THAT TIME AS ACCEPTABLE
PROFESSIONAL DEVELOPMENT CREDIT
PROVIDING PROFESSIONAL
LEARNING EMBEDDED WITHIN
THE SCHOOL DAY
PROVIDING PROFESSIONAL LEARNING DURING
FACULTY MEETINGS
PROVIDING PROFESSIONAL LEARNING
AFTER THE SCHOOL DAY IS FINISHED

18

PROVIDING PROFESSIONAL LEARNING
BASED ON FACULTY SURVEYS

percent

6

percent

PROVIDING VIRTUAL LEARNING
OPTIONS, INCLUDING*
I AM NOT AWARE OF PERSONALIZED
PROFESSIONAL LEARNING
OPPORTUNITIES IN MY SCHOOL OR
DISTRICT

17

percent

4

OTHER*

percent

Analysis: Based on teacher responses, districts and schools most often create opportunities for
teachers to personalize their professional learning by providing professional learning during
faculty meetings, followed by providing professional learning after the school day is finished.
Teachers next most frequently shared that their districts and schools are providing opportunities
for personalized professional learning based on their needs or their PGPs, followed by embedding
professional learning within the school day. Nearly a fifth of teachers expressed that they are not
aware of personalized professional learning opportunities in their school or district.
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Table 9
Unchecked
Percent
n

Checked
Percent
n

Providing personalized professional learning
based on need or Professional Growth Plan of the 1095
teacher

64%

627

36%

Encouraging professional learning communities
to submit professional learning plans and
1356
counting that time as acceptable professional
development credit

79%

366

21%

Providing professional learning embedded within
1210
the school day

70%

512

30%

Providing professional learning during faculty
863
meetings

50%

859

50%

Providing professional learning after the school
1057
day is finished

61%

665

39%

82%

314

18%

94%

99

6%

83%

295

17%

96%

76

4%

Providing professional learning based on faculty
1408
surveys
Providing virtual learning options, including:
1623
I am not aware of personalized professional
1427
learning opportunities in my school or district
Other
1646
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Figure 49
Providing personalized professional learning based on need or
Professional Growth Plan of the teacher
Encouraging professional learning communities to submit
professional learning plans and counting that time as acceptable
professional development credit

Providing professional learning based on faculty surveys
Providing virtual learning options, including
I am not aware of personalized professional learning opportunities
in my school or district
Other

Providing professional learning embedded within the school day
Providing professional learning during faculty meetings
Providing professional learning after the school day is finished

55%

54%
49%

46%
40%
34%
28%

27%
19%

17%

27%

19%

17%

32%33%

30%

28%

20%22%

20%
17%

21%
14%
11%12%

14%
4%

CKEC
(n = 234)

48%

44%
40%

5%

4%

GRREC
(n = 264)

6%
3%

KEDC
(n = 148)

3%

1%

KVEC
(n = 170)
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Figure 50
Providing personalized professional learning based on need or
Professional Growth Plan of the teacher
Encouraging professional learning communities to submit
professional learning plans and counting that time as acceptable
professional development credit

Providing professional learning based on faculty surveys
Providing virtual learning options, including*
I am not aware of personalized professional learning opportunities
in my school or district
Other

Providing professional learning embedded within the school day
Providing professional learning during faculty meetings
Providing professional learning after the school day is finished

60%
50%

49%
45%

45%

42%
37%

37%

36%36%

35%
30%

30%

30%
27%

27%

26%

20%

22%

19%

NKCES
(n = 98)

5%

5%

OVEC
(n = 364)

19%

14%

12%
7%

21%

20%

28%
17%
14%

5%

4%

SESC
(n = 242)

7%

5%

7%

WKEC
(n = 202)

Analysis: Teachers in all cooperatives most often indicated that their districts and schools are providing opportunities for teachers to
personalize their professional learning either by providing professional learning during faculty meetings, by providing professional
learning after the school day is finished, or by providing personalized professional learning. Although these were the three most
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frequently noted opportunities in all cooperatives, the order varied by cooperative. Teacher responses regarding the types of
opportunities districts and schools are creating for teachers also varied by cooperative.
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Figure 51
Providing personalized professional learning based on need or
Professional Growth Plan of the teacher
Encouraging professional learning communities to submit
professional learning plans and counting that time as acceptable
professional development credit

Providing professional learning based on faculty surveys
Providing virtual learning options, including*
I am not aware of personalized professional learning opportunities
in my school or district
Other

Providing professional learning embedded within the school day
Providing professional learning during faculty meetings
Providing professional learning after the school day is finished

60%
54%

53%

51%

49%
39%

40%

39%

37%

36%

47%
37%

36%

32%
28%
20%

21%

20%
17%

16%

6%
3%

Elementary School

28%

28%
23%

Middle School

19%

17%

15%
5%

25%

4%

15%
6%

High School

7%

5%

7%

Other

Analysis: At all levels, teachers most often indicated that their school or district provides professional learning during faculty meetings.
This was followed by schools and districts providing professional learning either after the school day is finished at the elementary,
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middle, and high school levels, or providing professional learning based on teacher needs or PGPs for teachers who selected other
levels.
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Q10. What do you learn about your instructional practice from assessing in-class student
performance data? I learned how to identify… Choose all that apply:
Figure 52

74

percent

EFFECTIVE AND INEFFECTIVE INSTRUCTIONAL
STRATEGIES

83

percent

56

percent

76

WHAT STUDENTS KNOW

THE EFFECTIVENESS OF TEACHERDESIGNED INSTRUCTION

percent

STUDENTS’ AREAS OF IMPROVEMENT

45

THE EFFECTIVENESS OF
TEACHER-MADE
ASSESSMENTS

percent

69

percent

65

percent

2

STUDENTS’ EXTENT OF MASTERY

STUDENTS’ MISCONCEPTIONS
OTHER*

percent

Analysis: By assessing in-class student performance data, teachers learned about their
instructional practice in a variety of ways. Over three-quarters of teachers indicated that they learn
how to identify either what students know or students’ areas of improvement, or both, followed
closely by learning to identify effective and ineffective instructional strategies. Around two-thirds
of teachers responded that they learn to identify either students’ extent of mastery or students’
misconceptions, or both. By using in-class performance data, over half of teachers expressed that
they learn how to identify the effectiveness of teacher-design instruction, and less than half
indicated the effectiveness of teacher-made assessments.
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Table 10
Unchecked
Percent
n

Checked
Percent
n

Effective and ineffective instructional strategies

454

26%

1268

74%

What students know

295

17%

1427

83%

The effectiveness of teacher-designed instruction

763

44%

959

56%

Students’ areas of improvement

415

24%

1307

76%

The effectiveness of teacher-made assessments

946

55%

776

45%

Students’ extent of mastery

538

31%

1184

69%

Students’ misconceptions

604

35%

1118

65%

Other

1684

98%

38

2%
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Figure 53
Effective and ineffective instructional strategies

The effectiveness of teacher-made assessments

What students know

Students’ extent of mastery

The effectiveness of teacher-designed instruction

Students’ misconceptions

Students’ areas of improvement

Other

85%

83%

82%
76%
72%

71%

80%

77%

74%

75%

69%

76%

74%

67% 67%

59%

64% 62%

56%

64%

62%

58%

55%

47%

45%

42%

3%

CKEC
(n = 234)

72%

40%

2%

GRREC
(n = 264)

2%

1%

KEDC
(n = 148)

KVEC
(n = 170)
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Figure 54
Effective and ineffective instructional strategies

The effectiveness of teacher-made assessments

What students know

Students’ extent of mastery

The effectiveness of teacher-designed instruction

Students’ misconceptions

Students’ areas of improvement

Other

86%

86%
76%

72%

73% 72%

81%

80%

77%

75%

73%

70%

77%

75%

74%

71%

70%

64%
59%
54%

51%

51%

62%
57%
51%

48%

41%

40%

5%

NKCES
(n = 98)

2%

OVEC
(n = 364)

2%

1%

SESC
(n = 242)

WKEC
(n = 202)

Analysis: Teacher responses regarding what they learn about their instructional practice from assessing in-class student performance
data varied in each cooperative with some similarities. Notably, in each cooperative, over 80 percent of teachers indicated that they
learn how to identify what students know from student performance data, while less than 52 percent of teachers in each cooperative
indicated that they identify the effectiveness of teacher-made assessments. The other ways in which teachers learn about their
instructional practice from student performance data varied by cooperative.
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Figure 55
Effective and ineffective instructional strategies

The effectiveness of teacher-made assessments

What students know

Students’ extent of mastery

The effectiveness of teacher-designed instruction

Students’ misconceptions

Students’ areas of improvement

Other

86%
81%

80%

79%

78%

73%

71%

69%

81%

74%
67%

70%

69%
65%

65%

59%
54%
47%

61%

58%

55%

52%
45%

Middle School

45%

42%

6%

3%

2%

2%

Elementary School

78%

76%

73%

High School

Other

Analysis: Teacher responses regarding what they learn about their instructional practice from assessing in-class student performance
data were fairly consistent for elementary, middle, and high school level teachers, who most often indicated that they identify what
students know. Teachers who worked at other levels indicated that they identify effective and ineffective instructional strategies from
in-class student performance.
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Q11. What evidence of student learning is most helpful to informing the next steps for each
student? Choose the three most helpful options from the list below:
Figure 56

9

COMMERCIAL FORMATIVE ASSESSMENTS

percent

71
10
56
7
70
12
8

percent

TEACHER-CREATED FORMATIVE ASSESSMENTS
STATE ASSESSMENT RESULTS

percent

percent

IN-CLASS SUMMATIVE ASSESSMENTS

percent
percent

STUDENT WORK SAMPLES
REPORTS GENERATED FROM COMPUTERBASED PROGRAMS

percent

EXTENDED RESPONSES

percent

16
32
15

percent

WRITING
PROMPTS/
PIECES

percent

PERFORMANCE TASKS

percent

STUDENT
SELFANALYSIS

2

percent

OTHER*
OTHER*

Analysis: Each teacher selected the three most helpful types of evidence of student learning for
informing the next steps for students. Altogether, teachers’ responses indicated that the three
89

most helpful types of evidence of student learning are, in order of frequency, teacher-created
formative assessments, student work samples, and in-class summative assessments. Other
types of evidence were selected less frequently.
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Table 11
Unchecked

Checked

n

Percent

n

Percent

Commercial formative assessments

1567

91%

155

9%

Teacher-created formative assessments

502

29%

1220

71%

State assessment results

1546

90%

176

10%

In-class summative assessments

758

44%

964

56%

Student work samples

520

30%

1202

70%

1522

88%

200

12%

Extended responses

1581

92%

141

8%

Writing prompts/pieces

1439

84%

283

16%

Performance tasks

1174

68%

548

32%

Student self-analysis

1472

85%

250

15%

Other

1695

98%

27

2%

Reports generated
programs

from

computer-based
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Figure 57
Commercial formative assessments

Extended responses

Teacher-created formative assessments

Writing prompts/pieces

State assessment results

Performance tasks

In-class summative assessments

Student self-analysis

Student work samples

Other

Reports generated from computer-based programs

74%

71%

69%

66%

67%

69%

56%

53%

66%

64%65%

53%

35%

34%
30%
26%

20%
8%

6%

19%

9%10%

17%
8%

10%

11%
9%

CKEC
(n = 234)

19%
14%

14%
9%

11%
7%

2%

1%

GRREC
(n = 264)

22%
13%

13%

15%
9%11%

2%

1%

KEDC
(n = 148)

14%

KVEC
(n = 170)
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Figure 58
Commercial formative assessments

Extended responses

Teacher-created formative assessments

Writing prompts/pieces

State assessment results

Performance tasks

In-class summative assessments

Student self-analysis

Student work samples

Other

Reports generated from computer-based programs

82%
77%

73%

77%
63%

69%

68%
64%

66%
59%

51%

48%
41%

37%
30%
26%
21%

21%
17%
11%
6%

7% 7%

2%

5%

8%

3%

1%

NKCES
(n = 98)

16%

8% 9%

OVEC
(n = 364)

14%

13%

11%
6%

13%

14%
9%

8%

15%

6%
2%

1%

SESC
(n = 242)

14%

WKEC
(n = 202)

Analysis: Teachers in most cooperatives indicated that the three most helpful types of evidence of student learning are, in order of
frequency, teacher-created formative assessments, student work samples, and in-class summative assessments. There were two
exceptions. In NCKES, teachers selected student work samples slightly more frequently than teacher-created formative assessments.
SESC teachers also selected student work samples most frequently, but this was followed by in-class summative assessments, then
teacher-created formative assessments. Other types of evidence were less frequently selected and varied somewhat by cooperative.
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Figure 59
Commercial formative assessments

Extended responses

Teacher-created formative assessments

Writing prompts/pieces

State assessment results

Performance tasks

In-class summative assessments

Student self-analysis

Student work samples

Other

Reports generated from computer-based programs

73%

72%

72%
68%

70%

57%

56%

56%

72%
67%

67%

51%
40%
32%

10%

9%

13% 14%
9%

11%

9%

11%

18%
13%
10%

Middle School

18%

17%
9%
2%

2%

Elementary School

33%

30%

12%

17%
12%

10%
5%
1%

High School

12%
9% 9%

4%

15%
6%

Other

Analysis: Across most school levels, teachers indicated that the three most helpful types of evidence of student learning are, in order
of frequency, teacher-created formative assessments, student work samples, and in-class summative assessments. The one exception
was elementary school teachers, who selected student work samples slightly more frequently than teacher-created formative
assessments. Other types of evidence were less frequently selected and varied somewhat by school level.

94

Q12. Do you adjust your lesson plans based on student performance data?
Figure 60
Other*
3%
No
7%

%
Yes
90%

Analysis: Nearly all teachers indicated that they adjust their lesson plans based on student
performance data.
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Table 12
n

Percent

Yes

1557

90%

No

119

7%

Other

46

3%

Total

1722

100%
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Figure 61

Yes

No
Othe

91%

94%

90%

88%

6%

4%

7%

3% 11%

CKEC
(n = 234)

3%

GRREC
(n = 264)

2%

KEDC
(n = 148)

KVEC
(n = 170)

1%

89%

92%

5%
6%

6%

NKCES
(n = 98)

OVEC
(n = 364)

88%

89%

2%

7%
SESC
(n = 242)

4%

10% 2%
WKEC
(n = 202)

Analysis: Over 85 percent of teachers in each cooperative indicated that they adjust their lesson plans based on student performance
data. KVEC had the highest percentage of teachers who shared that they do not adjust lesson plans based on student performance
data.
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Figure 62

Yes

89%

93%

No
Othe

5%
Elementary School

2%

9%
Middle School

2%

89%

85%

8%

3%
12%

High School

3%

Other

Analysis: At all levels—especially at the elementary school level—the vast majority of teachers indicated that they adjust their lesson
plans based on student performance data. Teachers who worked at other levels had the largest percentage of teachers who selected
other (see Appendix C for write-in responses to this survey item) in regard to whether they adjust their lesson plans based on student
performance.
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Q13. How often are students provided the opportunity to self-reflect or provide peer
feedback on work performed in your class?
Figure 63
Daily

Once a semester

Weekly

Annually

Monthly

Never

Every other month

1%
4%
22%

5%
4%

%

20%

44%

Analysis: Teachers most often indicated that students are provided the opportunity to self-reflect
or provide peer feedback on work performed in class on a weekly basis. This was followed by
over a fifth of teachers who indicated this opportunity is provided on a daily basis and a fifth of
teachers who selected monthly.
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Table 13
n

Percent

Daily

384

22%

Weekly

761

44%

Monthly

345

20%

Every other month

64

4%

Once a semester

83

5%

Annually

21

1%

Never

64

4%

Total

1722

100%

100

Figure 64
Daily

Once a semester

Weekly

Annually

Monthly

Never

Every other month

20%

15%

19%

24%

24%

17%

23%

29%

43%
41%

48%

43%

42%

49%

49%

40%

18%
24%

18%

21%

4%
8%
3%

3%
5%
4%

CKEC
(n = 234)

GRREC
(n = 264)

2%

KEDC
(n = 148)

7%
1%

5%
3%
KVEC
(n = 170)

20%

6%

16%
4%
6%
3%

22%

1%
2%

2%

8%

3%
3%
3%

NKCES
(n = 98)

OVEC
(n = 364)

19%
2%

3%
2%
SESC
(n = 242)

2%

5%
6%

1%

6%

2%

WKEC
(n = 202)

Analysis: In all cooperatives, teachers most often indicated that they provide the opportunity for students to self-reflect or provide peer
feedback on work performed in class on a weekly basis, followed by either on a daily basis or monthly basis, depending on the
cooperative. A higher percentage of NKCES teachers reported that they never provide this opportunity to students.
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Figure 65
Daily

Once a semester

Weekly

Annually

Monthly

Never

Every other month

17%

21%

26%

39%

46%

40%

47%
37%

21%

25%

14%
3%
4%
4%
Elementary School

12%
1%

5%
6%
4%

4%
5%
4%

Middle School

High School

1%

1%

1%
3%

7%
Other

Analysis: Teacher responses regarding how often they provide the opportunity for students to self-reflect or provide peer feedback on
work performed in class were fairly consistent between the middle and high school levels. Teachers at the elementary school level or
teachers who worked at other levels tended to provide this opportunity slightly more frequently, with around three-quarters of teachers
selecting either daily or weekly basis.
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Focus Group Data
The spring focus groups included four open-ended questions:
1) Feedback and Coaching Support
a. To start, did you receive feedback and coaching from your principal or
assistant principal last year and so far this year?
b. Was the feedback actionable and timely? Was it useful?
c. Was the feedback conversation consistent with your paper evaluation?
d. Were there connections to the Kentucky Framework for Teaching?
2) How do you provide specific and meaningful feedback to students?1
3) How are teachers creating other student voice feedback systems in their
classrooms?
4) Describe the artifacts/evidence of student learning you collect. How do you use
these formative and summative artifacts/evidence to advance student learning and
refine your teacher practice?
HSG collected responses from focus groups and SurveyGizmo (referred to throughout this portion
of the report as “survey answers”). HSG then sent the results to Magnolia Consulting for analysis.
After receiving the focus group data, Magnolia Consulting cleaned and prepared it for coding in
Atlas.ti, a qualitative data analysis software. Atlas.ti allows users to divide data into segments,
attach codes to the segments, and find and display all instances of similarly coded segments for
analysis (Miles & Huberman, 1994).2 This enables efficient data organization and analysis. Next
Magnolia Consulting conducted a content analysis of the data, which involved identifying,
organizing, and categorizing recurring themes in the survey answers (Patton, 2015).3 Magnolia
Consulting staff regularly met to review existing codes, to discuss emerging codes, and to
establish interrater agreement on recurring themes.
For this report, Magnolia Consulting presents categorized, recurring themes in Tables 14–21 with
associated text describing each theme.

1

There was a discrepancy in the wording between the SurveyGizmo online survey question and the in-person focus group question.
The wording for the in-person focus groups was, “How do you provide actionable feedback to students?”
2
Miles, M. B. & Huberman, A. M. (1994). Qualitative Data Analysis (2nd ed.). Thousand Oaks, CA: Sage Publications.
3 Patton, M. C. (2015). Qualitative Research and Evaluation Methods (4th ed.). Thousand Oaks, CA: Sage Publications.
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FG Q1a: To start, did you receive feedback and coaching from your principal or assistant
principal last year and so far this year?
Table 14
Administrator Feedback and Coaching
RECEIVED FEEDBACK FROM ADMINISTRATORS (N = 537)

“Yes, in our post observations we get

Teachers reported that, typically after an observation, the
principal or assistant principal relays feedback to them.

feedback. Before that meeting we
also get our script to review so we
have stuff to discuss in our post
meeting.”
“Yes, I received feedback and had a
nice one-to-one conversation with my
assistant principal around my practice
in my classroom as a result of the
observation.”

HAVE NOT RECEIVED FEEDBACK FROM ADMINISTRATORS (N = 132)

Teachers commented that administrators have not provided
them with any feedback this year or for many years.

“[I] haven't had any feedback from my
principal in two years. Period.”
“I have not received any coaching or
feedback from an administrator in my
building in the last 5 years.”

RECEIVED ADMINISTRATOR FEEDBACK LAST YEAR (N = 66)

Teachers indicated that administrators provided feedback
last year. Some of these teachers further explained that
administrators offered feedback both this year and last year,
whereas other teachers reported only receiving feedback in
the previous year.

“My principal and assistant principal
both did observations last year. They
were very thorough in the reflection
meeting about each standard and
how I met or achieved those
standards…”
“I did last year, but haven't yet this
year.”

ADMINISTRATORS PROVIDE LITTLE OR NO COACHING (N = 58)
Teachers noted that administrators are sharing feedback,
but are providing little or no coaching.

“Yes I have received feedback but
little coaching or action planning.”
“Feedback yes; coaching no.”
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FG Q1b: Was the feedback actionable and timely? Was it useful?
Table 15
Utility of Feedback
FEEDBACK WAS USEFUL (N = 174)

Teachers expressed appreciation for the usefulness of the
feedback. Through administrator feedback, teachers
shared that they obtain detailed information about their
strengths and areas of improvement, and also receive new
strategies for the classroom.

“It was very useful as my principal
gave me a few new activities that I
could use in my classroom, a couple
which would benefit student voice.”
“It was useful in that it gave me
constructive criticism for questioning
techniques and praise for PowerPoint
lecture with group interaction and
reinforcement activities.”

FEEDBACK WAS TIMELY (N = 173)

Teachers indicated that they receive timely feedback, often
occurring immediately or shortly following an administrator
observation.

“The feedback that I have received
was usually within the same day,
regarding specific activities and ideas
in my lessons…”
“Yes it was timely always, either that
day or the following.”

FEEDBACK WAS NOT USEFUL (N = 90)

Teachers questioned the usefulness of administrator
feedback, especially when it does not inform their
instructional practice.

“The feedback was exactly what I had
thought from my own observations.
Even though it was delivered in a
timely manner, it was not really
useful.”
“I have not used any feedback from
the walk-throughs to change my
instructional practices.”

FEEDBACK WAS ACTIONABLE (N = 55)

Teachers noted that they receive actionable feedback with
implementable strategies.

“Quick strategies that are easily
implemented.”
“It helps the teacher assistant and
myself to fix any errors that need to
be addressed.”
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FG Q1c: Was the feedback conversation consistent with your paper evaluation?
Table 16
Consistency with Paper Evaluation
YES. FEEDBACK WAS CONSISTENT WITH PAPER EVALUATION (N = 433)
The majority of teachers reported consistencies between
the feedback conversation and their paper evaluation.
Several teachers explained that their paper evaluation often
guides the feedback conversation.

“Exactly, they were pretty much the
same. Maybe a time or two she would
share something that maybe wasn't
written on the form.”
“Feedback conversation based on
paper evaluation.”

NO. FEEDBACK WAS NOT CONSISTENT WITH PAPER EVALUATION (N = 49)

Other teachers reported various differences between the
feedback conversation and the paper evaluation.

“The feedback was more concerned
with dealings outside of the
classroom.”
“No, paper always looks worse than
what they tell me in person.”
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FG Q1d: Were there connections to the Kentucky Framework for Teaching?
Table 17
Connections to Kentucky Framework
YES. THERE WERE CONNECTIONS TO THE KENTUCKY FRAMEWORK FOR TEACHING (N = 478)

The majority of teachers confirmed that their evaluation
includes connections to the Kentucky Framework for
Teaching.

“Yes, all 4 domains addressed. For
example- Domain 2 - classroom
procedures- students were in charge
of transitions and had roles to help
manage the classroom.”
“Yes, the feedback and scoring of
domains were based on the
Framework document.”

NO. THERE WERE NO CONNECTIONS TO THE KENTUCKY FRAMEWORK FOR TEACHING (N = 46)

Other teachers reported that their evaluation lacks
connections to the Kentucky Framework for Teaching.

“I brought my framework with me and
it was never mentioned in the
process.”
“No, I don't know where the criteria
came from...stone ages perhaps.”
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FG Q2: How do you provide specific and meaningful feedback to students?
Table 18
Providing Student Feedback
VERBALLY (N = 506)

The majority of teachers reported that they provide
students with verbal feedback through individual
conferences, small group conversations, and whole-class
discussion. Through verbal feedback, teachers reported
that they discuss specific issues with individual students
and share strengths and areas of improvement with the
entire class.

“Much of the feedback my students
receive comes in the form of
conversations. As a math teacher, its
easier for me to provide necessary
feedback in this form as we look at
their individual work.”
“I give whole class feedback about
weaknesses/common errors I see in
their work and provide them with
opportunities to correct these or retest
to demonstrate mastery.”

FORMATIVELY (N = 326)

Teachers shared that they primarily offer formative
feedback to students, which focuses on strategies for
learning from mistakes. Teachers also added that they
frequently give students opportunities to correct their work.

“We have classroom discussions
about how we can improve together.
What we all need to work [on].
Students self reflect after a
summative assessment, on what they
did well and what they need to work
on.”
“Students have to fix misconceptions
before they turn it in for a final grade.”

IN WRITTEN FORM (N = 315)
Teachers reported that they share written feedback with
students through comments or notes on student papers
and assessments. Teachers added that written feedback
provides students with additional information about their
performance, as well as strategies for improvement.

“If they write a paper I give detailed
comments on how they can
communicate that skill next time.”
“I write detailed notes on assignments
instead of just a grade.”

THROUGH ASSESSMENTS (N = 190)

Teachers stated that they regularly provide assessmentrelated feedback to students on quizzes, tests, and rubrics.

“I speak with my students regarding
formative and summative
assessments. I want to be sure I
understand where they are getting
confused.”
“One of my goals for this year, I use a
lot of rubrics so that gives them a lot
of feedback.”

ON A REGULAR BASIS (N = 102)
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Providing Student Feedback

Teachers commented on the importance of providing
students with regular feedback, which includes immediate,
or instantaneous feedback, on a daily basis.

“It [Feedback] has to be very
immediate, if it's not immediate it's not
effective.”
“As appropriate for my specific
students, I give students daily
feedback immediately after working
as well as on behavior.”
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FG Q3: How are teachers creating other student voice feedback systems in their
classrooms?
Table 19
Student Voice Feedback Systems
SOLICITING STUDENT REFLECTIONS ABOUT INSTRUCTION AND/OR ASSESSMENT (N = 150)

Teachers indicated that they are creating other student
voice feedback systems by soliciting student feedback
about lessons, instructional practices, and assessments.
Based on student feedback, teachers reported that they
occasionally modify instruction.

“I let my students reflect on each unit
we do. I let them tell me the most
helpful lessons we did and let them
tell me the skills they feel they still
need more help on.”
“I do a paper form at the end of the
school year to get student input for
my teaching practices.”

UNSURE (N = 144)
Teachers conveyed that they do not know if they or other
teachers are providing additional student voice feedback
systems.

“I have no idea what other teachers
are doing. They teach differently than
I do.”
“I do not know enough about this to
answer it completely.”

HAVING DISCUSSIONS OR CONVERSATIONS WITH STUDENTS (N = 135)

Teachers reported that they are talking with students during
individual conferences and whole-class discussion to obtain
more student voice feedback. During these conversations,
teachers indicated that they are asking students for their
feedback about specific lessons and their learning
preferences.

“We have a morning meeting when I
greet them and give them info about
what's going on during the day, and
ask for feedback.”
“I am constantly asking students for
feedback. We usually have informal
conversations on the structure of the
class and what they would like to see
in their learning and we work together
to find a way to meet their goals.”

USING ADDITIONAL STUDENT SURVEYS (N = 117)

In addition to the Kentucky Professional Growth and
Effectiveness System (PGES) Student Voice Survey,
teachers indicated that they are using other surveys to
obtain student voice feedback. Teachers reported
questioning students in these other surveys about
instruction and classroom culture.

“I use simple survey questions every
now and then to see what the
students like, don't like, want
changed, etc.”
“I have been using a survey/interview
from a book, called STUDENT
VOICE. It helps me to see if they feel
like they belong, are engaged, and
feel like their voice is heard.”
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Student Voice Feedback Systems
REQUESTING WRITTEN REFLECTIONS (N = 117)

Teachers indicated that written reflections serve as another
format for obtaining student voice feedback. Teachers
shared that students provide written feedback in a variety of
ways, including exit slips, anonymous notes, journal entries,
and assignments.

“Frequently I have exit slips with what
did you think about this activity, how
can this activity be improved, is there
anything you need to tell me.... On at
least a once a week exit slip.”
“Have an anonymous place for
students to place a note that says
they are having trouble with
something in class or if they see any
social issues they need to report.
They have a voice.”
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FG Q4: Describe the artifacts/evidence of student learning you collect. How do you use
these formative and summative artifacts/evidence to advance student learning and refine
your teacher practice?
Table 20
Student Artifacts
ASSESSMENT-RELATED ARTIFACTS (N = 423)

Teachers reported that they collect assessment-related
artifacts on an ongoing basis, including formative and
summative assessments, quizzes, tests, and oral
evaluations. Teachers also shared that they typically
administer pre- and post-tests to students.

“You have the tests you give and
quizzes, then also standardized tests.
We give pre and post tests in math…”
“We collect weekly math quizzes that
guide our upcoming instruction, end
of chapter assessments and quarterly
assessments in addition to MAPS and
KPREP scores.”

STUDENT WRITING SAMPLES (N = 167)
Teachers stated that they gathered student writing samples
such as essays, poems, articles, extended response
answers, and writing prompts. Teachers also added that
student writing samples are compiled in folders or binders.

“Mostly written products: essays,
poems, and responses to questions.”
“I keep various writing pieces and
some extended response pieces in a
writing folder.”

BELL RINGERS OR EXIT/ENTRY SLIPS (N = 96)

Teachers indicated that they collect bell ringers and
exit/entry slips from students on a regular basis.

“Looking at what their performance
records are such as grades or project
papers, entrance/exit slips.”
“I do exit slips on a daily basis.”

STUDENT PROJECTS OR PRESENTATIONS (N = 66)
Teachers commented that student projects or presentations
serve as additional representations of student learning.

“Projects based in units of study.”
“Most of the course is performance
and project based learning.”
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Appendix A
Survey and Focus Group Questions
The following is the Kentucky Spring 2016 survey and focus group questions.
KY Spring 2016 Survey

Hope Street Group, as an independent nonprofit, is facilitating the collection of data from teachers
in Kentucky to help inform a number of decisions the Kentucky Department of Education (KDE)
will make over the next six to 12 months. All responses are collected anonymously. Your
willingness to respond to these questions is appreciated.

1) What action(s) is your school taking to understand the implications of student voice
survey data as part of the Professional Growth and Effectiveness System? Choose all that
apply:*
[ ] Certified staff hold school-wide meetings to reflect on student voice results.
[ ] Teachers and administrators discuss student voice results during conferences.
[ ] Teachers reflect on student voice results independently.
[ ] Teams of teachers reflect on student voice results during formal meetings.
[ ] Teachers discuss student voice results informally.
[ ] Staff use student voice results to inform professional learning.
[ ] Teachers reflect on student voice results with students.
[ ] Teachers seek new solutions for improving instruction.
[ ] Students lead discussions around the topics identified by the student voice survey.
[ ] Nothing has been done with the data because the questions are unclear.
[ ] Student voice data does not influence my decision-making.
[ ] My school does not use student voice data.
[ ] I have not seen my student voice data.
[ ] Other:: _________________________________________________
2) How has student voice survey data analysis with your administrator led to changes in
your classroom or practice? Choose all that apply:*
[ ] Data analysis with my administrator led to direct action and change in my classroom learning
environment.
[ ] Data analysis with my administrator led to increased reflection about my practice.
[ ] Data analysis with my administrator led to improvement in instruction.
[ ] Data analysis with my administrator has not led to a change in my practice.
[ ] I have not engaged in data analysis with my administrator.
[ ] I have not engaged in data analysis because I have not seen the student voice survey results.
[ ] It is difficult to engage in data analysis because the data is not presented to me in a way that
is useful to my professional growth.
[ ] I have not reviewed student voice data with my administrator.
[ ] Other:: _________________________________________________
3) How did you use student voice surveys when creating your Professional Growth Plans
(PGP)?*
113

( ) I used student voice data/results to develop one of my PGP goals.
( ) Student voice data/results were the primary focus of my professional growth and learning.
( ) Student voice data/results were a secondary focus of my professional growth and learning.
( ) Student voice data resulted in change in my classroom practice, but were not directly connected
to my PGP.
( ) I did not use student voice data/results to create my PGP.
( ) Other:: _________________________________________________
4) How do student voice survey results compare to other TPGES evidence and data in the
following areas?:*
Helpfulness (select one)
( ) Student voice survey results are more helpful to my professional growth than other
effectiveness data.
( ) Student voice survey results are just as helpful to my professional growth as other effectiveness
data.
( ) Student voice survey results are not as helpful to my professional growth as other effectiveness
data.
Relatedness (select one)
( ) Student voice survey results are clearly related to other effectiveness data.
( ) Student voice survey results are not clearly related to other effectiveness data.
Reflections (select one)
( ) Student voice survey results are more accurate reflections of my teacher practice than other
strands of teacher effectiveness data.
( ) Student voice survey results are equally accurate reflections of my teacher practice than other
strands of teacher effectiveness data.
( ) Student voice survey results are less accurate reflections of my teacher practice than other
strands of teacher effectiveness data.

5) To what extent do you feel you have the knowledge to create professional learning
experiences for your peers? Choose all that apply:*
[ ] I am confident that I have the knowledge to create professional learning experiences for my
professional learning community.
[ ] I am confident that I have the knowledge to create professional learning experiences for
teachers at my school.
[ ] I am confident that I have the knowledge to create professional learning experiences for
teachers across my district.
[ ] I am confident that I have the knowledge to create professional learning experiences for
teachers outside my district.
[ ] I have some knowledge to create professional learning experiences for my peers.
[ ] I am not confident that I have the knowledge to create professional learning experiences for
my peers.
[ ] I am still learning from my peers and do not feel ready to create professional learning
experiences for my peers.
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6) To what extent do you feel you have the skills to create professional learning
experiences for your peers? Choose all that apply:*
[ ] I am confident that I have the skills to create professional learning experiences for my
professional learning community.
[ ] I am confident that I have the skills to create professional learning experiences for teachers at
my school.
[ ] I am confident that I have the skills to create professional learning experiences for teachers
across my district.
[ ] I am confident that I have the skills to create professional learning experiences for teachers
outside my district.
[ ] I have some skills to create professional learning experiences for my peers.
[ ] I do not feel confident that I have the skills to create professional learning experiences for my
peers.
[ ] I am still learning from my peers and do not feel ready to create professional learning
experiences for my peers.
7) Over the past year, how often were you given the opportunity to lead professional
learning in your school or district?*
( ) Daily
( ) Weekly
( ) Monthly
( ) Every other month
( ) Once a semester
( ) Once a year
( ) Never
( ) I am not interested in leading professional learning
8) Where do you most often find your professional learning? Choose all that apply:*
[ ] Coworker/Teacher-developed and -led professional learning
[ ] Face-to-face professional learning provided by a member of my professional learning
community
[ ] Face-to-face professional learning provided by my district/school
[ ] Face-to-face professional learning provided by my regional education cooperative
[ ] Face-to-face professional learning provided by an organization outside the district/school
[ ] Virtual or internet-based professional learning
[ ] Independent reading of articles, books, etc.
[ ] Micro-credentialed professional learning
[ ] Other:: _________________________________________________
9) How is your district and school creating opportunities for teachers to personalize their
professional learning? Choose all that apply:*
[ ] Providing personalized professional learning based on need or Professional Growth Plan of
the teacher
[ ] Encouraging professional learning communities to submit professional learning plans and
counting that time as acceptable professional development credit
[ ] Providing professional learning embedded within the school day
[ ] Providing professional learning during faculty meetings
[ ] Providing professional learning after the school day is finished
[ ] Providing professional learning based on faculty surveys
[ ] Providing virtual learning options, including::
_________________________________________________
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[ ] I am not aware of personalized professional learning opportunities in my school or district
[ ] Other:: _________________________________________________

10) What do you learn about your instructional practice from assessing in-class student
performance data? I learned how to identify…* Choose all that apply:
[ ] Effective and ineffective instructional strategies
[ ] What students know
[ ] The effectiveness of teacher-designed instruction
[ ] Students’ areas of improvement
[ ] The effectiveness of teacher-made assessments
[ ] Students’ extent of mastery
[ ] Students’ misconceptions
[ ] Other:: _________________________________________________
11) What evidence of student learning is most helpful to informing the next steps for each
student? Choose the three most helpful options from the list below:*
[ ] Commercial formative assessments
[ ] Teacher-created formative assessments
[ ] State assessment results
[ ] In-class summative assessments
[ ] Student work samples
[ ] Reports generated from computer-based programs
[ ] Extended responses
[ ] Writing prompts/pieces
[ ] Performance tasks
[ ] Student self-analysis
[ ] Other:: _________________________________________________
12) Do you adjust your lesson plans based on student performance data?*
( ) Yes
( ) No
( ) Other
12a) In what ways do you adjust your lesson plans based on student performance data?*
____________________________________________
____________________________________________
____________________________________________
____________________________________________
13) How often are students provided the opportunity to self-reflect or provide peer
feedback on work performed in your class?*
( ) Daily
( ) Weekly
( ) Monthly
( ) Every other month
( ) Once a semester
( ) Annually
( ) Never
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Demographics
14) What is your gender?*
( ) Male
( ) Female
15) What is your age range?*
( ) Younger than 30
( ) 30-49
( ) 50-54
( ) 55 or older
16) What is the highest degree you earned?*
( ) Bachelor’s Degree
( ) Master’s Degree
( ) Higher than a Master’s Degree
17) How many years have you been teaching?*
( ) Less than 4 years
( ) 4-9 years
( ) 10-14 years
( ) 15 years or more
18) Which school district do you work in?*
( ) KY School for the Blind
( ) KY School for the Deaf
( ) Model Laboratory School
( ) Adair County
( ) Allen County
( ) Anchorage Independent (Jefferson County)
( ) Anderson County
( ) Ashland Independent (Boyd County)
( ) Augusta Independent (Bracken County)
( ) Ballard County
( ) Barbourville Independent (Knox County)
( ) Bardstown Independent (Nelson County)
( ) Barren County
( ) Bath County
( ) Beechwood Independent (Kenton County)
( ) Bell County
( ) Bellevue Independent (Campbell County)
( ) Berea Independent (Madison County)
( ) Boone County
( ) Bourbon County
( ) Bowling Green Independent (Warren County)
( ) Boyd County
( ) Boyle County
( ) Bracken County
( ) Breathitt County
( ) Breckinridge County
( ) Bullitt County
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( ) Burgin Independent (Mercer County)
( ) Butler County
( ) Caldwell County
( ) Calloway County
( ) Campbell County
( ) Campbellsville Independent (Taylor County)
( ) Carlisle County
( ) Carroll County
( ) Carter County
( ) Casey County
( ) Caverna Independent (Barren County)
( ) Christian County
( ) Clark County
( ) Clay County
( ) Clinton County
( ) Cloverport Independent (Breckinridge County)
( ) Corbin Independent (Whitley County)
( ) Covington Independent (Kenton County)
( ) Crittenden County
( ) Cumberland County
( ) Danville Independent (Boyle County)
( ) Daviess County
( ) Dawson Springs Independent (Hopkins County)
( ) Dayton Independent (Campbell County)
( ) East Bernstadt Independent (Laurel County)
( ) Edmonson County
( ) Elizabethtown Independent (Hardin County)
( ) Elliott County
( ) Eminence Independent (Henry County)
( ) Erlanger-Elsmere Independent (Kenton County)
( ) Estill County
( ) Fairview Independent (Boyd County)
( ) Fayette County
( ) Fleming County
( ) Floyd County
( ) Frankfort Independent (Franklin County)
( ) Franklin County
( ) Ft. Thomas Independent (Campbell County)
( ) Fulton County
( ) Fulton Independent (Fulton County)
( ) Gallatin County
( ) Garrard County
( ) Glasgow Independent (Barren County)
( ) Grant County
( ) Graves County
( ) Grayson County
( ) Green County
( ) Greenup County
( ) Hancock County
( ) Hardin County
( ) Harlan County
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( ) Harlan Independent (Harlan County)
( ) Harrison County
( ) Hart County
( ) Hazard Independent (Perry County)
( ) Henderson County
( ) Henry County
( ) Hickman County
( ) Hopkins County
( ) Jackson County
( ) Jackson Independent (Breathitt County)
( ) Jefferson County
( ) Jenkins Independent
( ) Jessamine County
( ) Johnson County
( ) Kenton County
( ) Knott County
( ) Knox County
( ) LaRue County
( ) Laurel County
( ) Lawrence County
( ) Lee County
( ) Leslie County
( ) Letcher County
( ) Lewis County
( ) Lincoln County
( ) Livingston County
( ) Logan County
( ) Ludlow Independent (Kenton County)
( ) Lyon County
( ) Madison County
( ) Magoffin County
( ) Marion County
( ) Marshall County
( ) Martin County
( ) Mason County
( ) Mayfield Independent (Graves County)
( ) McCracken County
( ) McCreary County
( ) McLean County
( ) Meade County
( ) Menifee County
( ) Mercer County
( ) Metcalfe County
( ) Middlesboro Independent (Bell County)
( ) Monroe County
( ) Montgomery County
( ) Morgan County
( ) Muhlenberg County
( ) Murray Independent (Calloway County)
( ) Nelson County
( ) Newport Independent (Campbell County)
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( ) Nicholas County
( ) Ohio County
( ) Oldham County
( ) Owen County
( ) Owensboro Independent (Daviess County)
( ) Owsley County
( ) Paducah Independent (McCracken County)
( ) Paintsville Independent (Johnson County)
( ) Paris Independent (Bourbon County)
( ) Pendleton County
( ) Perry County
( ) Pike County
( ) Pikeville Independent (Pike County)
( ) Pineville Independent (Bell County)
( ) Powell County
( ) Pulaski County
( ) Raceland-Worthington Independent (Greenup County)
( ) Robertson County
( ) Rockcastle County
( ) Rowan County
( ) Russell County
( ) Russell Independent (Greenup County)
( ) Russellville Independent (Logan County)
( ) Science Hill Independent (Pulaski County)
( ) Scott County
( ) Shelby County
( ) Silver Grove Independent (Campbell County)
( ) Simpson County
( ) Somerset Independent (Pulaski County)
( ) Southgate Independent (Campbell County)
( ) Spencer County
( ) Taylor County
( ) Todd County
( ) Trigg County
( ) Trimble County
( ) Union County
( ) Walton-Verona Independent (Boone County)
( ) Warren County
( ) Washington County
( ) Wayne County
( ) Webster County
( ) West Point Independent (Hardin County)
( ) Whitley County
( ) Williamsburg Independent (Whitley County)
( ) Williamstown Independent (Grant County)
( ) Wolfe County
( ) Woodford County
19) At which level do you teach?*
[ ] Elementary School
[ ] Middle School
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[ ] High School
[ ] Other:: _________________________________________________

20) On the next page, we provide an opportunity for you to share more about these topic
areas. These final four questions are optional. Would you like to provide additional
feedback?*
( ) Yes
( ) No

21) Feedback and Coaching Support
a. To start, did you receive feedback and coaching from your principal or assistant
principal last year and so far this year?
____________________________________________
____________________________________________
____________________________________________
____________________________________________
b. Was the feedback actionable and timely? Was it useful?
____________________________________________
____________________________________________
____________________________________________
____________________________________________
c. Was the feedback conversation consistent with your paper evaluation?
____________________________________________
____________________________________________
____________________________________________
____________________________________________
d. Were there connections to the Kentucky Framework for Teaching?
____________________________________________
____________________________________________
____________________________________________
____________________________________________
22) How do you provide specific and meaningful feedback to students?
____________________________________________
____________________________________________
____________________________________________
____________________________________________

23) How are teachers creating other student voice feedback systems in their classrooms?
____________________________________________
____________________________________________
____________________________________________
____________________________________________
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24) Describe the artifacts/evidence of student learning you collect. How do you use these
formative and summative artifacts/evidence to advance student learning and refine your
teacher practice?
____________________________________________
____________________________________________
____________________________________________
____________________________________________

Thank you for completing this survey. Your input is valued. If you have questions about the State
Teacher Fellowship, please contact: brad@hopestreetgroup.org If you would like to be contacted
about how you can contribute to the work of the State Teacher Fellowship, visit:
https://270.knackhq.com/hsg-test#plnsign-upform/.
HSG is looking for new State Teacher Fellows. If you are interested in applying, please
visit: apply.hopestreetgroup.org
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Appendix B
Demographic Questions
What is your gender?
Figure 66

Male
20%

%
Female
80%

Table 21
n

Percent

Male
Female

336
1386

20%
80%

Total

1722

100%
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What is your age range?
Figure 67

Younger than
55 or older
30
14%
9%

50–54
16%

%
30–49
61%

Table 22
n

Percent

Younger than 30
30–49

160
1059

9%
61%

50–54

268

16%

55 or older

235

14%

Total

1722

100%
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What is the highest degree you earned?
Figure 68
Bachelor’s
Degree
8%

Higher than
a Master’s
Degree
40%

%

Master’s
Degree
52%

Table 23
n

Percent

145
896

8%
52%

Higher than a Master’s 681
Degree

40%

Total

100%

Bachelor’s Degree
Master’s Degree

1722
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How many years have you been teaching?
Figure 69
Less than
4 years
8%

15 years or
more
52%

4–9 years
20%

%

10–14 years
21%

Table 24
Less than 4 years
4–9 years
10–14 years
15 years or more
Total

n
139
340
355
888
1722

Percent
8%
20%
21%
52%
100%

126

Which Cooperatives do respondents work in?
Table 25
Cooperatives

n

Percent

CKEC

234

14%

GRREC

264

15%

KEDC

148

9%

KVEC

170

10%

NKCES

98

6%

OVEC

364

21%

SESC

242

14%

WKEC

202

12%
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At which level do you teach?
Figure 70

High School

35%

Middle School

29%

Elementary School

Other*

37%

4%

Table 26
Unchecked

Checked

n

Percent

n

Percent

Elementary School
Middle School

1082
1229

63%
71%

640
493

37%
29%

High School

1119

65%

603

35%

Other

1655

96%

67

4%
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On the next page, we provide an opportunity for you to share more about these topic areas.
These final six questions are optional. Would you like to provide additional feedback?
Figure 71 indicates the number of respondents who elected to respond to the focus group
questions via SurveyGizmo. The responses they provided are analyzed and included in Focus
Group Tables 14–20.
Figure 71

Yes
27%

%
No
73%

Table 27

No
Yes
Total

n

Percent

1254
462
1716

73%
27%
100%
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Appendix C
Text Box Responses
Text box responses from questions 1, 2, 3, 8, 9, 10, 11 and 12 are included in this appendix.
Text box responses from Q1: What action(s) is your school taking to understand the implications
of student voice survey data as part of the Professional Growth and Effectiveness System?
Choose all that apply:*
*This option allowed teachers to specify school actions in a text box. The text from those text
boxes is below. The text was copied directly from the text boxes and has not been edited or
altered in any way.


























I received my student voice data today and completed the survey this evening.
does not apply to preK
I teach a grade in which students do not take this survey.
Don’t know
primary-n/a
My students don’t do student voice for me because of the numbers. I have no idea what
my school does with the information. Not informed
Not seen data for current school year.
I know where the results are but do not know what we are doing with it. The students do
not understand the discipline question at third grade.
I teach primary so I do not have my own data to review.
Not accurate results from an 8 year old student
I teach a K/1st at this grade level my students do not participate in such \\
I am a primary teacher and do not use student voice surveys.
We do not collect student voice data because it is a PK-2 school.
I only did an informal student survey on my own.
nothing
Even though we do these things, I am not sure how effective or purposeful the survey is
and how effective it is with schools that are departmentalized. Who do the students reflect
on??
At my school, the admin chooses which class will complete my survey. Currently, it is my
‘at-risk’ class, a group who is not likely to truly even understand the questions, much less
answer them honestly.
my students don’t have that component to complete
The questions are contradicting.
My students are too young to take the student voice survey.
I work in all of the schools so I see different things occuring.
I thought we could not discuss results with other teachers--we sign a form that says we
can be fired if we do!!!!
The way the statements are written and how they are given makes most of my results
invalid and difficult to use. I reflect on them and use what I can.
Total waste of time.
I am in a lower grade, and therefore do not get student voice survey data
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We are unable to reflect on data to change decision-making because we were told of
results last week and some of the teachers are unable to view school results.
Student Voice Surveys are not required for my certified position and were not administered
to my students
new teacher and I have not seen the student voice data
We just completed this and the results have not been returned to us.
ELL teachers and students did not participate. We are 10% of our student population in
this building. Why are we not included?
These questions are too hard for many students and they can’t understand them enough
to correctly answer.
I do not have student voice surveys done for me.
Teacher reflections are turned in to administration
I don’t have data because I don’t have a classroom perse as I am a resource teacher
My school does not reflect on the results of the Student Voice Survey
I am with the afterschool program and do not see what happens during the day
There is ambiguity, and many students don’t take them seriously, so those factors
complicate things.
I teach primary
Teachers only view results on one class chosen by administration
My certification doesn’t require the student voice.
Students take the survey, but the info is not effectively reflected upon.
I am OPGEG and haven’t done student voice yet.
It was incorrectly given so it had to be regiven with students I do not directly teach but are
on my roster
I haven’t recieved my results back yet.
Nothing formal has been done because people feel the questions are unclear.
Student Voice Data not received
My first year at this school
We have done very little with the student voice survey beyond being informed when the
window for giving it was and that it could be seen.
I have gone through Student Voice results with my students, and many of them have
expressed that the questions asked are more so about their behavior that they should be
responsible for instead of behavior that I am responsible for as their teacher.
nothing has been done with the data and teachers haven’t been shown the questions to
know if they are unclear or not
I haven’t seen it yet and am not sure of our school’s plan to share it, but I believe it will be
thoroughly reviewed and analyzed by the faculty at some point.
An administrator sent a grde level email stating the results were scanned. Teachers then
did as they saw fit. I reviewed my data, discussed in PLC and discussed with my students
Some data was misleading because there was a coteacher in the room and students were
confused as to which teacher they were evaluating.
None of this has been required, but myself and other teachers independently do these
things.
Only completed by 1 of my 4 classes
I have seen students use the data to help change/inform our school.
I have been given the results. I filed it in my TPGES binder.
This whole student voice survey is very absurd. We are letting teenagers determine part
of our PROFESSIONAL evaluations. Do not get me wrong, there are a small group of
students who will give some very good feedback and insight. But, the majority of teena
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I am a non-classroom, itinerant teacher, so I rarely hear about the student voice survey
that students take in any of the schools I am assigned to.
Our school, to my knowledge, does not reflect on this. I have never seen the results.
This is the first year students are completing a student voice on special education teachers
unsure
I do not feel the statements are clear enough for a 9 year old to evaluate.
I teach Kindergarten and it is very difficult to allow student voice to influence.
I saw last year’s results, however only 12 of my 30 students were surveyed and my special
needs students who are assigned a reader in their IEP’s were not read to, even though I
requested it three times.
Student voice has been presented as a small piece of the PGES.
We had such problems with CIITS last year.
I am unsure of the accountability I have to my results of the survey. I believe this could be
a constructive tool, yet I haven’t seen how my administration is dealing with the data. I self
reflect on the data and adjust as necessary.
Overall response percentages were reviewed briefly at a full staff meeting.
school just going thru the motions
I don’t have enough students to give a student voice survey.
I have not seen my SV data for this year.
We are told we are not allowed to discuss the data with ANYONE. PERIOD. It is strictly
confidential and our jobs are threatened if we say anything about it.
We have not yet done the survey this year; however, the school did not use the data from
last year. We received an e-mail with a link to see our individual results.
This does not pertain to my positon
It is extremely wrong to look at this data when you students don’t read well or understand
the question. They completely missed the mark with one of the best teachers and top
notch with discipline. Also, students feel that this is place to get even or ba
I don’t know what my school plans to do with this data
we dont do that
I am exempt
will be given on 3/9
I’m not certain what other processes there are regarding to Student Voice Surveys.
We have not seen this data as of yet
It is only talked about in larger sense. For example, what all the data says we need to
improve as a faculty. I have never seen my data have not been told how to access it.
Based on last year’s data
I did not receive any data because not enough I am a special education teacher and the
class that the data was collected in was a resource class with only 5
Administration told entire faculty that it was unreliable and only as good as a student’s
most recent mood or student teacher interaction.
We have a faculty meeting where results are discussed. I teach the younger grades and
have not been asked to do anything else with the data.
Nothing is done with them in my school. Only the teacher looks at them and does whatever
they think is best with the data.
NA for K students
I have not seen my student voice data for 2015-2016
I have not been advised about what they will do with the data yet
We are in the process of giving it and still developing reflection systems and action steps.
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My caseload was too low last year; so my students were unable to take a survey in order
to give me feedback.
I do not use student voice data for kindergarten students.
Some questions are unclear or survey leaves out categories. . written feedback not verbal
or peer feed back in class is surveyed.
I do not participate in student voice surveys as an MIT.
These will not effect my instruction
Not important, just another check box
I am a primary teacher and my student’s do not take this survey
some students do not understand the vocaublary in the questions...
my class is too young for the student voice surveys
I am not aware
My kids don’t do the survey about me because there are less than 10 of them.
Student growth surveys are a waste of time.
My school does not use student voice for students k-2.
don’t know
unkown. My class does not take student voice surveys
I have not received my Student Voice for this year so all of my answers will be based on
last year’s results
I teach k- so we don’t do student voice
I am a special education teacher without the required 10 students in one class to complete
the student voice survey.
Some embrace it, but others do not use the data and are not encouraged to do so
I have looked at 2014-2015 survey results...I think we were in a trial phase
My grade level does not use it (2nd)
Last year I saw my data, but this year I am still waiting, that it why I checked the last box.
We don’t use the data, because this is just another fake way to hold us accountable for
our jobs
Nothing is being done with student voice. I conducted my own student voice survey and
reflected on the results.
I have not yet seen my student voice data for this year, but we did discuss and reflect on
the results last year.
Of you have disfunctionate students and the other class is gifted the data is obtained is
not compatible. Words used ate not defined and too ambiguous for lower level students.
Something was mentioned...that a meeting would be set up but I have yet to have one.
I am a kindergarten teacher, so I do not collect student voice data.
Do not collect student voice data at my grade level
Just finished. No data received yet
My primary students don’t partake in the survey
Administrators do not utilize SVS
I know they took it during Library, but no one has given me any data
I have less than 10 students so will not see data
I have seen NO research that sjows this data is reliable. In contrast, I *have* sen multiple
research reports showing lack of reliability in responses.
We are in the process of doing some of all the things mentioned above. As of today, it is
too premature to check these items.
my students do not do student voice surveys.
I am on OPGES, and this is the first year students have surveyed about my practice. I
don’t have results yet.
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Preschool - 2nd school
We dont do in elemetary k-2
I have seen my student voice data.
I do not feel that the one set of questions apply to all content areas. Not a true survey of
my content area of elementary physical education.
This year’s data is not available. Not sure how I can answer this question.
Data has been used to inform the KTIP process
this is from last year, did not take this year because of retiring
unsure
Teachers have the option to share their results in their PLCs.
I personally take student voice surveys with a grain of salt. First of all each class I teach
has a different personality depending on the mixture of students, so survey answers would
vary depending on the class. Second, Charolette Danielson is a preten
We haven’t given our student voice survey yet
We have less than 10 students in our classes and therefore the student voice survey is
not given through the district. Also, our student population changes daily.
Mr. D.Harris jumps on us if it is not high
Students have taken survey, but data has not been shared yet.

Text box responses from Q2: How has student voice survey data analysis with your
administrator led to changes in your classroom or practice? Choose all that apply:*
*This option allowed teachers to specify how student voice data analysis impacted classroom or
practice changes in a text box. The text from those text boxes is below. The text was copied
directly from the text boxes and has not been edited or altered in any way.




















Don’t know
See previous response
Last year, I reviewed my student voice data independently.
I do not have student voice data since I teach primary.
I do not agree with this as accurate data
N/a
Don’t know yet
I do not use student voice surveys.
We do not collect student voice data.
I was not allowed to formally do a survey, due to small class size.
Student voice results are more reflective of whether or not a student likes school and/or core
classes, than of whether or not teachers are effective teachers.
the questions are not quality-- not useful to me
We do not do student voice surverys.
NA
Students give high scores to teachers that they think are their cool friends. They give low
scores to teachers of classes where they have earned low grades.
In my position I rarely get the oppertunity to review data from the students.
Data that comes from 13 out of 80 of my students is not helpful....
I don’t do student voice survey.
Student voice data is merely shared briefly at a staff meeting and I am unaware of any action
thereafter.
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not at all
My score was very high, so I tried to keep doing what I was doing.
Student Voice Surveys are not required for my certified position and were not administired to
my students
We just received them and have not had time to take action.
ELL teachers and students did not participate. We are 10% of our student population in this
building. Why are we not included?
My administrator understands that student voice is not clear, students cannot accurately
answer them with enough certainty to use the results.
I do not have student voice surveys done for me.
I haven’t individually gone over data with my principal, but it has led to reflection on my
practices and I hope led to an improvement in my instruction methods.
I am with the afterschool program and do not see what happens during the day
I teach primary
I have never heard of this topic.
I have not yet completed my formal observation. It will be next week. I anticipate they will be
mentioned.
I have high scores, so changes or discussions are not necessary.
adm used in my mid yr eval
N/A
I am OPGES
Student Voice data not recieved
My first year at this school
I do not participate at my level
student voice data is not used at my grade level (Second Grade)
no regular class
student voice data not yet available
I teach primary grades.
No, see the comment on #1.
I don’t have a classroom, so this question is not applicable to me. Plus, I haven’t participated
in any discussions about student voice.
I am a Special Ed. Teacher and therefore do not do this with my students.
I am not a classroom teacher. (instructional coach)
The student-voice survey doesn’t give an accurate representation of the classroom
environment. The survey is extremely subjective - if a class likes a teacher, they will score
better or vice versa
A great deal of the data is not applicable because of the area that I teach
Students haven’t taken one
Overall response percentages were reviewed briefly at a full staff meeting.
school just going thru the motions
The results were shared with me.
There is no DATA. My student didn’t take it.
My OPGES is not back yet
My administrator does not understand it and can not explain it.
My position does not use student voice data
waiting on additional data
No change needed
we dont do that
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I am exempt
We implemented a school program that encouraged more positive comments than negative.
I can not be positive that this was a result of the student voice data throughout the building,
but it did effect the data from my students.
My students did not have to take it due to small number of students in my classes.
Current year unavailable
I did not receive data due to not having enough students in my resource class to complete the
survey
There is no student voice survey for the grade I teach.
I have a class size of under 10 students and do not participate.
My students have not taken the survey.
I have not seen my results but will with an administrator.
I requested another team to work with as a collaborator so I could team teach.
I have not reviewed it with my administrator yet, but will be doing this soon.
NA for K students
I disagree with my data
My caseload was too low last year; so my students were unable to take a survey in order to
give me feedback.
I am a second grade teacher and they do not take a student voice data.
this is just my first time administering it
Too complicated , vague questions for kids. Can be biased on the kids part.
We don’t have the student voice survey in Preschool.
Have not admin Voice survey yet
I am not a teacher.
I don’t have student voice data.
In progress
But we intend to go over the results at a later time to incorporate into our professional growth
goals
Here is another example of the state chasing their own tail.
I am a primary teacher and my student’s do not take this survey
my class is too young for the student voice surveys
not aplicable
I am not aware
I do not get survey results.
Student growth surveys are a waste of time.
Our school does not use student voice for students k-2.
Special Ed teachers data is skewed..... Depending on the class polled. Statements hard to
understand.
As a preschool teacher, we do not do the Student voice data
As a special education teacher, I do not have enough students on my caseload to receive
data.
My administrator does not use data
I do not have student voice data
I teach k
I have reviewed my student voice data and will use the results to help drive the decisions I
make for ways I provide services to my students.
We have not yet reveiwed data, but will do so this month.
SPED, no student voice surveys since implementation
136








































I am a special education teacher without the required 10 students in one class to complete
the student voice survey.
NA
I would prefer to look at the results after the end of the term so that I can be as unbiased as
possible between and within my classes.
No survey was completed on me due to my position
I did not have students to do a student voice survey on me.
I have not reviewed this year’s student voice data with my administrator yet, but last year I did
analyze the results and it led to improvement in instruction and increased reflection.
The questions asked aren’t set up for music teachers
Kindergarten
I was given a breakdown of the data to analyze independently.
I am a kindergarten teacher so I do not collect student voice data.
While reflecting on the data, I have not changed as the data were not collected properly. That
is, there was no random sample of students taken; results were collected from a single class.
Do not collect student voice data at my grade level
My students didn’t take it
The number of students is only a fraction of all my students. I feel that this data would be more
beneficial if all my students were surveyed.
2nd grade teacher
Data analysis did not lead to change because we could not figure out what to change because
the questions are unclear.
This is the first year kindergarten has been included in this and we don’t have our results yet.
there are none in primary
no student survey for kindergarten
I am not in the classroom.
Too early in the process to determine.
I am an administrator
I am on OPGES, and this is the first year students have surveyed about my practice. I don’t
have results yet.
My students do not take the survey. I teach students with Multiple Disabilities and they are not
able to answer the questions.
I am a preschool teacher and we do not participate in the student voice survey.
Preschool - 2nd school
I have not reviewed this year’s voice data.
Question the validity of student voice surveys. Some of our best teachers who are getting
results had the lowest scores.
We do not use-I work at a school for children with special needs
Not Applicable at my grade at this time
Instruction is appropriate
I teach Kindergarten and my students do not take.
The data is not yet available to teachers as of March 4, 2016.
Teacher reflection is an on-going process that impacts decisions in every classroom.
Teachers are masters at \\
We haven’t given our student voice survey yet
We have not received student voice data because we have less than 10 students per class
and also because our student population changes daily.
I am not a classroom teacher.
have not seen it
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Text box responses from Q3: How did you use student voice surveys when creating your
Professional Growth Plans (PGP)?*
*This option allowed teachers to specify how student voice surveys were used in creating
Professional Growth Plans in a text box. The text from those text boxes is below. The text was
copied directly from the text boxes and has not been edited or altered in any way.





































I just received data today.
I assisted my KTIP intern with it.
haven’t seen
did not get to see the student befor doing my PGP
I teach primary.
N/a
Don’t know yet
My students do not complete student voice surveys.
We do not collect student voice data.
Couldn’t use it because I could not do a formal student voice survey.
I’m a brand new teacher so I did not have this information at the time
No data has been provided to me
Data from students I have had for two months I do not see as valid
How about using the student voice program money to shore up the KTRS system insted of
using it for yet another useless program
I have not seen the data.
Student Voice Surveys are not required for my certified position and were not administered to
my students
haven’t seen the data
I do not use them because they do not reflect the practice in my classroom.
I work with RTI students so I do not have to fill out this paper work.
Just completed this and have not received feedback.
I do not have student voice surveys done for me.
Student voice surveys were not returned - not a core teacher
I am in preschool so we don’t use student voice because my children are 3 and 4 year old.
I didn’t have the surveys when I developed it.
I have not seen any results and at this school I probably will not
I am with the afterschool program and do not see what happens durin the day
I teach primary
PGP is a stupid waste of time. Quit making useless CRAP for teachers to do and track and
monitor. POINTLESS GARBAGE PAPERWORK. I know what to do, I know how to make the
kids reach their goals, what I don’t get is time to live
i haven’t had the opportunity to use, since I haven’t seen it.
I did not have a survey last year
results were not shared with us
see above; interesting to see student perspective; however, should NOT be part of a teacher’s
evaluation.
N/A
I am OPGES
Student Voice Data not received
N/a
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The student voice survey results are very vague and are hard to use to impact instruction.
Survey hasn’t been sent for review yet.
not used at my grade level
I consider what my students say in my classroom decisions but currently one of highest scores
is classroom climate. This year is was not one of my goals
I use them, but I don’t use them extensively. See the comment on #1.
Students had not taken the survey by the time we created our PGPs
I am not a classroom teacher.
The first question a student asked me about these--’Can this get a teacher I don’t like fired?’
Makes me not have much faith.
My PGP was created before the Student Voice Survey.
I can’t use it because I don’t have it.
Last year, I taught 2nd grade, so I had no student voice data.
I do not have my OPGES results back yet
I did no tuse the data to create my PGP because 1--the school ‘suggests’ a focus for the PGP
and 2-I did not find the data useful becasue it was given to students who had been in my class
for two weeks.
This is my first year doing student voice survey
My selected group of students have not taken student voice. How can this data be used for
creating PGP when student voice comes after the due date of the PGP
waiting on additional data
I have not reviewed it yet
we dont do that
I am exempt
I did not have student voice results because I did not have enough students to complete the
survey (resource classroom with less than 10 students) to receive results
There is no student voice survey for the grade I teach.
I have not seen my data.
I will use them once I’ve seen them.
NA for K students
This is my first year to have Student Voice Survery’s
again this is my first time giving it and we are incomplete at this time
We were asked to fill out our PGP before our current student voice survey results. Last year,
my students filled out the survey based on another teacher, so the data was incorrect.
I don’t have student voice data.
In progress
to be done at a later time
I use industry standards combined with years of experience to develop my PGP. Student
talking about their feelings is not very relevant and probably counter productive.
my class is too young for the student voice surveys
not aplicable
To my knowledge this survey does not apply to me
I do not get survey results.
Our school does not use student voice for students k-2.
As a special education teacher, I do not have enough students on my caseload to receive
data.
I teach k
My PGP was created before students even took the SVS.
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I was confused on how to access it in a manner that I could get back to it to reference.
Have not seen student voice data
I do not have Student Voice data from last year
My student voice data has not been available to view.
I used the student voice data from last year to create my PGP. This year’s results were not
available when the PGP was due
First grade
I never knew this was an option.
I am a kindergarten teacher so I do not collect student voice data.
It was taken from Reading class which was not my Math class.
Do not collect student voice data at my grade level
We just finished the first voice survey. Pgps were done in August
there are none in primary
I have not received my data
Too early in the process to determine.
I am an administrator
I am on OPGES, and this is the first year students have surveyed about my practice. I don’t
have results yet.
Preschool - 2nd school
Last year’s student voice data was a disaster as far as the computer program from the state
did not survey the correct students from the correct classes
These results are to subjective. As a parent on mashpotoato and meatloaf night I am mom of
the year but every Monday night - take out the trash night I am worse mom of the year. I do
not feel that these questions are fair to the students or to teachers.
We do not use-I work at a school for children with special needs
I teach Kindergarten and my students don’t take.
Principal makes one schoolwide PGP for all faculty
I use student data to drive my instruction, data that I am constantly taking in both formative
and summative form. This influences the areas in which I feel I need growth. A one-day
snapshot of how 15% of my students arbitrarily rate me (if they like me
We have not received student voice data because we have less than 10 students per class
and also because our student population changes daily.
I am not a classroom teacher
have not seen it

Text box responses from Q8: Where do you most often find your professional learning? Choose
all that apply:*
*This option allowed teachers to specify where teachers most of find professional learning in a
text box. The text from those text boxes is below. The text was copied directly from the text boxes
and has not been edited or altered in any way.








The KySTE conference, specifically
national conferences
ECET
Is professional learning professional development? This is not a term we use at our school.
independent travel, self-guided technology training, curriculum development
meeting with peers across multiple districts in our area
Louisville Writing Project
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Industry
seminars
conferences
National board certification process
FIX KTRS!
Summer institutes and conferences in my content area
attending selected conferences
collaborating with my peer teachers in my field of study
Grad School
By far from my peers is the best way.
Childcare Council of Kentucky
blind leading the blind is really no help to anyone. Get a subject matter expert to do the
job right. Teacher led PD is almost always useless. I’m a second career teacher, and the
lack of professionalism in teachers today is appalling to me. Call me
some mandated district PD (testing requirement, etc.)
college classes
Don’t engage in any.
Conferences with my content area teachers across the state
Kentucky History Center Conferences, McConnell Civics at U of L, and Liberty Fund
All PD is provided in house by our district.
MAT program
completing Rank I classes
conferences
Meeting informally with my co-teachers
Twitter chats
District plans it
Doctorate program
Twitter
Weeklong Annual Teacher Conference
ECET/KYCtEPS
Independent searches for answers or materials on the internet, Twitter, etc.
summer workshops
University and independent research combined with industry standards that are updated
in real time
years of experience
Whatever one-size-fits-all PD our district decides upon and can afford
Self directed
I feel like I could benefit from professional learning provided by other organizations outside
by school district if I were allowed to attend.
GEAR UP
Please reword question it says MOST often but then says select all? Maybe have numbers
instead 1-5?
personal conversations with friends across the state
Local workshops at my university
Facebook, Twitter
professional organizational conferences
conferences
Twitter
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Networking with cohorts
Mentors @ Bellarmine U
Masters program which I think SHOULD count for PD
Twitter
‘most often’ is not really a ‘choose all that apply’ question-- MOST is a superlative.
calling/ talking with other professionals
community events
The professional learning provided by the state and the district is completely useless. They
have learned to micromanage common sense.
KEA
Occasionally our district has pd for our content area
Discussions with other teachers.
State professional organization in my content area
It really doesn’t matter as long as I fill my quota of hours of professional development.
National Writing Project
Videos

Text box responses from Q9: How is your district and school creating opportunities for teachers
to personalize their professional learning? Choose all that apply:*
*This option allowed teachers to specify the virtual learning options provided by their district and
school in a text box. The text from those text boxes is below. The text was copied directly from
the text boxes and has not been edited or altered in any way.

























Central and Online
Smekens
Videos
Online learning, book studies
Google Certification
Skype sessions
District online
PD360
curriculum
Online training handmade by district leaders
technology
podcasts and webinars
KYVL
Online options
JCPS Voice
Online courses
Arts Integration Course from Design Lab, offered by District Curriculum Specialist
PD360
Snow day professional learning online
Online pd ops
Testing
curriculum team meetings on mondo boards
KET
JCPSVoice
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PD360
PD360
Virtual PLC’s within the district.
Pd 360
daily 5, reading a-z
webinars
online training on prek assessment program
You may go find your own PD.
online courses created by the school
pd360
district mandated videos
Online PD
edWeb
KET
PD
book study
google docs
Teaching Channel
webinars
Reading and Sharing Professional Literature online
VOICE
Jcps voice
Virtual
CIITS
Via Skype based on grade level and content
We are sent several Skype and other virtual pd
Virtual PLC’s
JCPS Voice
PD360, other free virtual PD options; Twitter chats
Pd360
PD 360
nsta
PD360
edcamp
The use of CANVAS LMS to provide PL for teachers to work independently.
Edivation
JCPSVoice
PBS Teacherline
GAFE
JCPSVoice

*This option allowed teachers to specify how their district and school are creating teacher
opportunities in a text box. The text from those text boxes is below. The text was copied directly
from the text boxes and has not been edited or altered in any way.



Professional learning is always after school during faculty meetings or on our own time.
workshops in my subject
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on my own time
District Wide trainings
All PD’s are already set - we do not get the opportunity to personalize our PD’s to what
we need.
Flex PD so that it actually pertains to my teaching and learning
I wonder why we are required to have 12 days of PD when other districts in the state only
require 24 hours.
optional PD opportunities offered each month
FIX KTRS
offering small conferences
Working together in grade level content groups.
new teacher less than a month into teaching
Whatever our small district wants us to do.
Providing mandatory professional learning that does not suit me or my professional
learning community.
school provides PPL district does not
Member of a PLC at school
The afterschool programs in my county further their professional development from the
Childcare Council of Kentucky
My district must have some bad teachers. I thought we were here to teach the kids, my
mistake, we pull teachers 3 or 4 times a month out of the classroom for PD. Throw in the
ones for leadership PD, data analysis PD, underwater basketweaving PD and some
Summer pd
opportunities based upon district admin. choice
PD Academies
summer PD
providing their choice of learning
Teacher equivalant days at the beginning of the year
Flex days with preplanned activities already in place
Most provided by the district do not relate to my content and tend to just be about extra
work for teachers. With all of the extra, we don’t have the time to really concentrate on
individual student learning (unfortunately)
professional learning during planning periods and 1/2 with subs covering classrooms
Through conferences
When we try, the time is devoured by ‘required’ trainings.
There is no personalization of professional learning opportunities.
allowing teachers to self-select professional development. District will cover registration
but not travel expenses.
My SCHOOL does not have personalized professional learning opportunities.
I teach writing and we have no district opprortunities for professional learing in this area
Summer PL opportunities
Providing sub pay for teachers to attend professional conferences.
Professional development on days where students are not in school
outside agencies concerning my curriculum
PD by attending conferences.
lots of offerings, almost none are relevant to anything going on in the classroom; usually
led by ass-kissing nincompoops
administrators are still ‘requiring’ more PD hours even if teachers have already completed
their 24 hours of PD :(
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Besides what is scheduled at the beginning of the year, we do not have many opportunities
for professional learning.
PD is planned for entire factulty at end of the year. Except for specific PD provided by
GEAR UP during the year
I know they exist but what they are willing to pay or assist with I am not sure.
During our planning periods.
Sometimes I wish teachers were called upon more frequently to host small little sessions
during faculty meetings-- but it seems that we are inundated with ‘mandatory’ info that
could better be flipped, ie ACT-testing-administration videos.
I’m allowed to attend the Regional Education Cooperative’s professional learning
community meetings.
The district plans PD based on district assessment data. There is some input from
teachers, but very little.
professional learning is rarely personalized even when in faculty meetings or after school
provided by regional organization
We have asked and gotten denied
great pd academy
Lesson plan development during the summer
they are not offered in my district so when the question says aware, i am very aware
Most Professional Learning is done on our own time and of our own accord, outside of
school (events, trainings at other locations led by other groups)
Professional learning days
We are responsible for our own
supportive of professional learning outside of the district
Teachers find it on their ien
Building-wide PD
You have to ogo find your own Professional Learning
We have to do most PD hours during the summer before school starts. We do not have a
say in what it’s about.
Most of our professional learning is based on school need as a whole.
PD on non-school PD days
Providing PD days for all staff to attend led by teachers in the district and topics related to
needs of teachers
One size fits all approach does not make better teachers. We must move to a model that
enriches teachers practices. All teachers are not first year or the latter.
Encouraging participation in regional opportunities
My district does not personalize professional learning. They mandate meetings during
school (planning periods) and after school to provide professional learning lectures
organized by the state.
PD Days
In Physical Education not to many opportunities
Principal plans one PD for all teachers regardless of content area or need
My district has required PD that doesn’t relate to my PGP.
District wide professional learning during growth days. These are mandated and I am not
sure were they are coming from.
PD during planning time
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Text box responses from Q10: What do you learn about your instructional practice from
assessing in-class student performance data? I learned how to identify…* Choose all that apply:
*This option allowed teachers to specify what they learn a text box. The text from those text boxes
is below. The text was copied directly from the text boxes and has not been edited or altered in
any way.


































the preschool classroom changes on a daily basis...what we are able to assess depends
on the behaviors that the students have on a day to day basis
n/a
I do not assess students
FIX KTRS
Students ability to listen; follow directions; and use time wisely
n/a
n/a
I am in the afterschool program and do not kow what happens during the day
Not much
Come watch a band director one day if you want to see how to assess. We’ve been doing
it for a long time and we know what we’re doing.
N/A
DOK level of teaching and learning
nothing
Nothing
knowledge transfer, instructional design model choices
correlation between attendance and student growth
What I need to re-teach
note areas of concern
This knowledge came from a Graduate Level course that I took for my Rank 1; NOT from
PD from my district.
depends on the students, if the students actually attend school regularly and put forth
effort then you can tell a lot from their in-class performance data, but when students don’t
come to school or when they come and choose not to do anything at all i
constant comparative, in-class assessment is vital to success in a mass education
environment
I do not use much data
student misunderstanding
based on the way I set up my gradebook I can see my shortcomings as well
Nothing Yet
I see students thinking it is a way to hurt teachers. If a teacher is strict, they use it
vindictively.
if students like you or don’t; It depends on the class and students; Take as a grain of salt;
There is some thruth
Patterns in performance or skill level for grouping
next steps
REFLECTION, REFLECTION, REFLECTION
not a classroom teacher
None
I am not a classroom teacher
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Text box responses from Q11: What evidence of student learning is most helpful to informing
the next steps for each student? Choose the three most helpful options from the list below:*
*This option allowed teachers to specify what evidence is most helpful in a text box. The text from
those text boxes is below. The text was copied directly from the text boxes and has not been
edited or altered in any way.



























teacher observations
State assessments are generally never helpful!
n/a
discussion interaction
pre and post unit quizes
Technology to the rescue.
FIX KTRS
Ongoing progress monitoring - analyzing daily treatment notes
I am in the afterschool program and not sure what happens during the school day
commercial or industry-based summative assessments
Verbal discussions
Exit Slips assessing learning targets
none, only none applies
Grade cam....it helps to see what questions are missed by whom (it is more time efficient)
Each individual lesson with students.
exit slips
Industry Certificates
None of this is shared.
Teacher observation! My knowledge should count for something
Skills assessments
Assessment by fellow students
nationally normed tests
district formative assessments
Running records
teacher observation
INFORMAL CRITERION CHECKS

Text box responses from Q12: In what ways do you adjust your lesson plans based on student
performance data?*
*This question allowed teachers to specify the ways they adjust lesson plans. The text was copied
directly from the text boxes and has not been edited or altered in any way.
 Reteach standards not mastered
 If I see that students didn't get a standard, I will alter my plans to re teach or teach a
different way.
 Allow more time or reteaching on a topic/standard.
 I go over things they have trouble with.
 based on student performance, we determine if students learned the skill or if we need to
reteach
 Reteach if necessary
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Centers and One-On-One Teaching Standards More technology use of standards and
multiple choice Reading Fluency and Vocab (Context Clues)
either raise or lower levels or objectives
I make small groups for re-teaching or enrichment opportunities.
Students are placed into groups that are based on prior knowledge, misconceptions, or
missing skills throughout the course of a unit.
instructional strategies
If students don't grasp a concept I try teaching it a different way.
Determine the need for reteaching and use different strategies
Provide more focused tasks, more formative assessments and more student reflection.
It depends on the results...
If the majority of the class doesn't do well on an assessment, then I would need to do a
reteach of the lesson and try again.
Pacing and what needs to be retaught
If students are obviously not grasping ideas I try to make them clearer.
Review topics of weakness.
How we move forward in future lessons is based on how student's perform on current
lessons and assessments.
I clicked 'Other' by mistake...won't let me move forward until I record something here. :-)
reteach concepts in an alternative way if the assessment students are not learning
I decide on content that needs reteaching.
If a student doesn't understand, I re-teach them. If the majority fails the test, I re-teach/reassess
adjust accordingly - one on one interactions with individual students
Planning interventions and, when necessary, whole-class re-teaching.
Give more individual instruction, adjust requirements
I re-teach certain concepts as needed or address misconceptions with the class or
individually as needed.
change as needed
whole class remediation review and discuss areas of misconceptions
I can differentiate based on results.
Re-teach, re-assess, modify for next semester/year.
I will reteach whatever parts of the lesson that the students struggled with.
Reteaching skills
Our pacing changes depending on student mastery.
quizzes and test scores
reexamine areas not understood extended time for certain concepts
if a majority didn't get something..I go back and re-teach
Data helps me to create summative assessment. It also helps me correct misconceptions.
It also helps me determine how much prior knowledge students have.
differentiation to meet student individual needs and whole class needs as well
Based on student performance data, some lessons need to be altered in order to reteach
a topic using a different instructional strategy. I base small groups on the results of data
also and may decide to do small groups due to unexpected data results.
Retracting/enrichment activities
Provide RTI for students not performing to standard
I provide more extensive differentiation to more closely align my lessons to fit individual
student needs.
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I adjust my lesson by extending it or making notes for parts that I can omit next time I
teach it.
I use performance data to create small groups then provide re-teaching or enriching
experiences as well as RTI opportunities.
make reflection notes for the next time I teach the lesson, also re-teach standards or
concepts that weren't mastered
I like to teach to mastery, so my students' performance determines pace and re-teaching
of lessons
extend the lesson or skip ahead and reteach where needed
reteach
Teach and re-teach based on student performance
Pacing of lessons, learning targets- reteach what isn't mastered.
If students aren't showing mastery, those areas are retaught. If students show mastery
very quickly, those areas are not stressed as much.
Rehearsals are planned based on mastery or gaps in knowledge demonstrated in the
previous rehearsal.
If they already know the standard I find hands-on activities that challenge them or of the
data tells me I need to find another way to teach that skill or standard.
Reteach content when needed. Target homework for 'iffy' concepts. Reveiw certain topcis
indepth,
Make modifications to improve performance
Re-teach using different strategies
Pacing
I will stay longer on a topic of understanding is not there.
Based on data, lessons are adjusted to accommodate students current skill level.
Assessments Re teach
RTI and enrichment
Either by reteaching or doing more advanced work, whichever is needed.
Reteach
Look at teaching strategies - what was area of misconception, how do I need to represent
as they did not get it the first time. Also, analysis of assessment questions - was there
vocabulary that needs to be addressed.
Sometimes I have to re-teach previously learned material or teach the content in a different
way.
I may reteach if a significant number missed the concept. I may provide individual support.
Depends on the skill.
I try to modify my lesson to make it challenging for higher level students, and modified for
students who may have difficulties.
Based on student feedback and formative assessments, I adjust instruction, reteach,
remediate, reassess, etc.
Reteach concepts to small groups. If majority doesn't understand, plan another lesson
with different strategies.
Reteach certain concepts, adjust teaching style, form small groups based on weaknesses
and strengths
reteach or move past a concept
Re-teach when needed or move on when something is mastered
Reteaching of concepts Resource adjustment Lesson Presentation Changes: move to a
performance based assessment
We use reteaching, modify warm ups and do interventions.
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I either pull small groups based on student needs, revisit or enhance previous instruction,
present the concepts in a different way, provide additional guided and independent
practice, as well as provide remediation.
Design instruction, address misconceptions, re-teach, RTI
stay on topic longer,reteach it using different strategies
I will spiral back to a concept that students struggled to understand. I will evaluate my
method of teaching in order to address every student's needs. I will provide one on one
tutoring.
I will spend more time on a subject if it seems a large portion of the class missed it.
Extensions or peer reviews
I sometimes reteach or take what has been taught and break it down.
Reteaching
Decide on core instruction, interventions and enrichment based on mastery of standards.
flashbacks reassessment
Reteach, regroup, extend
By reteaching if the student didn't get the unit.
Differentiation, accelerated lessons for students meeting mastery levels, reteaching skills
and concepts for students who are not reaching mastery, direct instruction based on
specific needs
Reteach and use intervention strategies as needed based on data
I must review or reteach
re teaching
I tend to adjust mid-lesson depending on immediate formative feedback. I reteach if that
data shows need or reteach a small group if needed.
I work with small groups to remediate or reteach a concept that my students may not have
gotten the first time.
Change teaching of a concept based on student questions and analysis of student work
I will reteach content to those that do not understand. I have those that understand do
higher level work.
Rate and pace of teaching . Adapt teaching to students strength and learning styles.
If students need reteaching based in the formative assessments I have given, I make sure
to cover that standard or misconception again before moving on. This may look like a
simple quick reteaching of the skill or I will pull a game or activity to allow the students
more practice. Many of my small group work is determined by the students performance
on formative assessments. This allows me to target specific skill work for my small groups
which are individually based on student performance.
Based on student performance data, I adjust my lesson plans for better student
understanding and success.
I may reevaluate our pacing guide to scaffold and build on where my students currently
are and what needs to be completed to reach mastery according to Descartes
Differentiate
Change of lessons
I look for ways students are still struggling and re-teach those concepts.
I decide what skills need to be revisited and how to approach it in a different manner as
well as plan for effective lessons for students to participate in that have mastered a skill.
Small groups created for differentiated instruction. Review and remedial lessons.
Enrichment lessons
I tailor instruction based off of student data.
If students are uncertain during questions / reviews, we review the areas of uncertainty.
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Differ-for each student
Daily instruction practices may change depending on student performance data from small
group, independent or whole group instruction and lesson plans are adjusted continuously
depending on data results.
Pull focus groups to address student needs. Change instruction/add instruction in a given
area to better reach struggling students. Pull from various resources.
Incorporte more practice or reteaching sections for those students who have yet to master
the content.
Extend or shorten the unit depends on how the class is doing on formatives
build in extra time for review/reteaching; build in differentiated review/ extension activities
Students are grouped/re-grouped based on formative assessments. Slow progress may
result in a slower teaching pace/re-teaching of skills/increased small-group instruction.
Quicker pace may result in extension activities.
If students don't do well on the assessment task, I reteach.
Based on the data I can identify who and what has been learned/ mastered and who and
what still needs more work.
Reteach, entichment
I put students in groups based on their level of mastery. Some students are able to move
to higher level content, some students receive more practice, some students stay with me
to be re-taught material. There are times when I know that I can move ahead based on
student performance and other times when I know that I need to spend more time on a
specific topic.
I use student performance data to show me which skills students have mastered and which
they have not. If I notice a whole-class deficiency, I teach and/or reteach the entire class.
If deficiencies occur in small groups of students, I differentiate through stations and/or
independent work. If students have mastered the skill, I enrich through independent
projects or advanced-level instruction.
Let's me know if I need to reteach a concept
Reteach, retest, readjust plans-strategies and activities.
I students don't understand a concept, we will go back and reteach the concept.
Reteach / additional instruction - whole class or small group/ individual help
Students have created personal learning plans. Their lessons and practice are based on
their performance and needs identified by continuous formative assessment.
To adjust lessons if student shave misconceptions. To review material that students have
not mastered.
Assessments and performance tasks decide whether I continue on with new material or
review and revisit.
Revise activities or directions Toss an activity Collaborate to improve the activity/pacing
Focus on areas where students are struggling. Give more one-on-one support or find a
different way to explain.
Either re teach or move to a deeper understanding of a topic
Reteaching, restructuring, regrouping, reanalysis
Based upon whether students have mastered the material will determine the rate that I
move on from a certain topic. Also, once students show understanding of a topic I will
extend their learning through various extension activities.
Whether to retract or enrich
Student grouping, retracting snd extending
Reteach when necessary
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If the majority of students do not understand the material (as seen through classwork or
exit slips) I will reteach the next day.
If students do not perform well on a particular topic, I will go back and reteach that content
and give students the opportunity for additional practice.
Re teach a lesson for the ones that need it.
I reteach the concepts.
I decide whether I need to repeat lessons or go on to the next step
Depending on results, I may reteach, enrich or develop small groups for remediation.
Reteach in a different way provide more guided practice paring students with other
students who have mastered the skills
If a class doesn't do well in a standard or a lab, I go back and reteach it differently.
I individualize the instruction based on the each students performance. They may receive
reteaching with a different style of learning or advance the topic to higher difficulty.
I have had to adjust the following days lessons based on the need to reteach some or all
aspects of a lesson
Reteach a lesson if scores are low, move forward if the students master content early, add
additional differentiation on lessons
Student performance data lets me know whether to re-teach. It lets me know where
students are lacking skills
If they succeed too easily, I increase the rigor.
differentiation/individualized learning
Review concepts as needed, advance instruction beyond concepts already mastered and
individualize lesson activities based on student understandings demonstrated on
performance data
Student performance data determines whether I move forward or present the same
information in a different way.
Extensions ReTeaching Self-Reflection
IF students are doing poorly there may be more practice provided or instruction given
differently.
Decide whether to move on with instruction or to re-teach concepts to students; also
decide which students need re-teaching in what.
.
If the performance is too low, I adapt the lesson to reach that student at that level they are
at and then work my way up with them to mastery of the concept.
Re-teach, re-group, re-assess, scaffold
Reteaching misconceptions.
Cycling difficult concepts back through materials Reteaching concepts where large
numbers of students do not show mastery Tutoring and pull out for students who need
extra help
re-teach and re-test as needed from pre-assessments I find out what I need to reinforce,
and what can just be a quick review
IF it's wrong, I correct immediately.
Reteach
I reteach concepts that majority of my students clearly do not understand.
I use formative assessments to guide instruction.
Focus on power standards based on student needs and interest.
Target skills, extended learning opportunities
Based upon assessment data collected each week.
Small groups Review Reteach
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To target areas that still need attention and review
Retracting modeling and additional practice is embedded into plans
I use formative and diagnostic data to plan lessons based on skills and students' needs
such as approaches to learning like motivation, engagement, task persistence, etc.
Areas for focus Where to invest funds/time Nextsteps
Structured in class RTi time with students that need it. Go back reteach about common
misconceptions and material that is not mastered.
if they don't know the data, I reteach it
Reteaching, small group instruction, moving beyond a subject that has been mastered,
providing more concrete examples of abstract concepts, review
Re-teach and one on one instruction
If the students have not mastered the content I'm teaching, I continue to include it in future
lessons.
Differentiation
Adjusting lessons to 'front load' or redesign pacing for content.
Whether I need to reteach, preteach or move on. There are always several levels going
on at the same time, so groups are fluid.
reteach
Do review and flashbacks when a lot of students miss the concept.
I adjust my plans to help the students achieve their goals.
Reteach lesson that large numbers of students failed to master.
It informs my design and implementation of intervention and differentiation.
More or less based off of specific classes
I reteach skills within another unit, extend the practice opportunities ( formative
assessments)
Reteach material if necessary
I analyze my student data, to determine where to go next, or to decide if my students need
additional time or support in order to master a skill
To address each new or diverse need as it develops or as it needs to be addressed
Scaffolding activities to meet the needs of students.
The pace may need to be slowed down or sped up based on student assessments (reteaching/enrichment activities)
Reteach add more specific material add specific video
Additional time reviewing or reteaching, as needed
I use performance data from classroom observations & assessments to plan my next steps
of instruction.
If my plan does not seem to be working I change it and reteach in a different manner.
I focus more of my material unto areas in which students tend to perform low.
If students are not mastering a concept, I reteach it.
I provide another chance to obtain the correct response to a similar question.
It helps me know what I need to reteach, what gaps a student may be missing that I need
to add to the lesson, and what doesn't work with a student, or what I need to prepare for
the next lesson.
I advance at a pace set by student performance, and prioritize based on their strengths
and weaknesses.
Student performance data drives all next steps for instruction. It informs me of whether the
student needs more instruction and practice, whether they are ready to move on with
content, or if they need to be challenged beyond grade level content.
Provide more detailed information about the subject matter for better understanding.
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Pace and content
If students are struggling with a skill, I re-teach, model, differentiate the level, and be sure
to provide accommodations if the student has an IEP.
Re teach concepts that were not mastered
Re teach if needed Teach in another way if needed Differentiate if needed
Making sure all students are engaged and understanding what is being taught.
reteach toward mastery
Do we need an extra day, do we need to teach a different way, do I need to recommend
tutoring, etc.
Change materials based on the student needs
Re-teach when I need to . . try something new & different
I spend more time on materials they haven't mastered. I address misconceptions. Provide
more time or small group. Think of different ways to teach it
This varies, depending upon a number of factors. I am continuously observing my
students, administering exit slips and performance tasks....when I note students who have
misconceptions, those students are pulled for reteaching the concept in a modified way or
using a different strategy. If the entire class is having difficulty with a concept, I may pull
back to reteaching the previous lesson or reteaching a former skill or strategy. In essence,
I reflect upon what my students need and adjust the lesson based on that.
FIX KTRS
Content will be re-taught if student mastery is not at a desirable level.
Research with a different strategy
reteaching
Students are given pre-tests at the beginning of the term to assess current status and
areas of improvement needed. I also utilize formative assessments to guide current levels
of understanding and then use the data to reteach when necessary or differentiate learning
when possible.
Reteach if necessary or move on if mastered
I slow down/speed up, remove/add activities, or regroup students based on a student's
mastery of a concept and/or misconceptions I see in their work. I also decide what to
review later using student performance data.
re teach something in a different way, add more visuals, possibly add a new activity
If students do not perform well on assessments, I will reteach the content to the whole
class or individual students.
I reiterate concepts if necessary, I show relations in the concepts, I use peer tutors, and I
use share/pairs when needed.
-reteach -Teach in a different way -Find extensions that strengthen the point/content -Tie
in to other concepts that students have a better handle on
re-teaching
I base their text level upon the accuracy rate each day.
Many times I reteach the lesson a different way or try to extend and explain better.
In some areas, I would re-teach targets that the students may have missed. In other cases,
I would spend time one-on-one for student remediation or enrichment.
Reteach areas that have not been mastered.
Reteaching as well as enrichment based on data
I modify the lesson to the individual student based on their academic needs as ascertained
by assessments
Reteach material if necessary or change to a different approach to gain same outcome.
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I reteach in different ways, teach in small groups as needed, bring in other resources-whatever it takes to lead all of my students to mastery.
I change instructional strategies and add or remove learning targets based on
performance data.
Remediation or Extended learning opportunities.
I may re-teach or move on depending on if the students master the concept.
When an activity or lesson does not produce the expected results, something will be
altered so that the next time the lesson / activity is used (hopefully), the results will be as
expected.
I may move on to another topic early if the class has mastered the current skill, or I may
extend a unit if there is still a lack of mastery.
I may need to re teach the lesson in parts to allow for better performance
Depends on the data, but could lead to reteaching materials
Identify reteaching or enrichment opportunities
reteaching material, planning centers
I provide differentiated instruction based on formative assessments. RIT Band instruction
is also used to best meet individual needs of students.
I may have to level what I'm teaching or re-teach certain areas.
When I see that the students are all missing the same problem or even just a few of them,
I pull them aside and reteach. If it is whole class I do not count that problem, reteach whole
class in another way then reassess.
Reteach, more hands on visual activities
Not in an typical classroom setting.
reteaching; meeting with individual students who not have achieved mastery to help them
redo assignments; providing enrichment activities for students who have mastered content
I reteach if the concept is not mastered.
Re-teach topics Include new variety of instructional methods or review materials based on
what I saw during data review
Depends on the lesson
If students are struggling with a concept, I will adjust my lesson plans to allow time to
revisit that concept. I also focus on redesigning the lesson surrounding that concept to
engage other types of learners.
l
It varies depending on the data.
n/a
make it indivisualized
reteach, clarity,
rate of delivery (adding instruction) different activities / changing activities
If all students have not mastered a concept I individualize for that student as to not leave
them behind on that concept.
Review the areas that the students didn't understand.
Re-teaching or differentiating
reteach
I alter testing formats and prior knowledge lessons.
Reviewing concepts, extending learning.
We teach to mastery so if students do not master the content we reteach.
This depends on the emerging needs of the students. This question cannot be answered
as a blanket statement.
Remediate when assessments show a lack of mastery in essential skills
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Sometimes you must modify for students who are not on grade level
I may reteach a topic or move more quickly depending on depth of understanding. I may
also increase the level of DOK.
Reteaching, changing the format or breaking it down to smaller steps
Based on student performance, I, along with my co-teachers, determine when topics need
to be revisited, retaught, or when students are ready to move on with success.
Advance or slow down the content, re-teach when necessary, explain content in different
ways.
If it is obvious students do not comprehend the material, reteaching in a different manner
is necessary.
Adjusting the lesson or activity to differeinate my instructions to meet the needs of the
students.
Star assessment determines my groups
It informs pacing, reteaching needs, and the style of instruction to be used
I collaborate
Re-teach techniques
I Identify problem areas or misconceptions, reteach using different strategies, and
reassess for mastery.
develop a more individualized approach to learning plan for the concept of weakness;
simplified language (vocabulary); break down the components to the concept; model thinkalouds, etc.
Their performance dictates what areas I revisit and revise to aid in their understanding.
If students are not performing at 80% or better, re-teaching utilizing a different strategy is
tried to enhance mastery of content.
Revisit deficiencies Reteach concepts Peer teachers
If students have not mastered a skill based on assessment data, I reteach using a different
strategy.
This helps me decide if I need to continue teaching a specific lesson or if we can move on
to something new.
I wait to plan the next days leasons based on assessments from The day before. Mid
course corrections are essential.
One way is through various writing content area strategies. Another is through a
conference with our literacy coach.
remediation
reteach moments and topics not covered because of time issues.
I re-evaluate the lessons for that content, or create additional lessons to cover the content.
Post pone test, offer more practice, rework lessons, tutor one-on-one
The pace must be adjusted according to mastery time and effort on the students part as
all classes vary in degree of ability.
I revisit material that students have troubles with and revisit how I teach that material
based on the data.
Change instruction
I provide a reteach opportunity
Re-teach the areas of misconception or are not at mastery level. Give more time to
individuals who need it. Use a different teaching strategy or instruction to help my students
understand. Ask my students to tell me what they need.
Must find ways to differentiate when students do not master concepts.
Reteaching things students did not grasp well on assessments, slow down in some
classes and pick up speed in others based on class needs as well as individuals needs.
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Reteach, change the way material is presented
extended class ,direct one to one instruction, more examples, group work, focus on
specific topics
-reteach if necessary
wwwwwwwwwww
Provided reteaching for students that need it, and provide enrichment activities that know
the content and can go in more depth
Extended work on items not clear. Re- teaching concepts. Clarification on concepts.
I try to target the student who scored below an 80% on a given target to reteach the subject
content.
re-teach as needed
review standards that were not meet during assessment
Reteach, review, teach to mastery
Allow time for remediation or reteaching.
nm,nm,
Reteaching, rewriting plans, assessments
based on the data I have, I can change the upcoming units, know what to use for extra
practice, and what areas we can move quickly through.
I revisit part of the lesson if need be, or we move on to something new if the students are
ready.
reteaching and student led teaching
Reteaching and recovering missed concepts.
At the end of the day, sometimes during the lesson.
vvvv
Small group and individualized instruction, lessons are based on what a student is ready
to work on
I scaffold differently and change my level of prompting - for instance I may provide a verbal
and visual prompt and questioning techniques or break the task down into simpler step by
step directions.
If the children are having any trouble then I know I have to go back and reteach the
concept.
I reflected on my plans and added some more steps in reteaching the assignment and I
decided to take out included more models and examples.
N
I would if I was the lead teacher in the room.
I do not see student data.
Reteach concepts and skills not mastered
next steps
Modify pace of lessons Differentiate based on students' needs
I tailor it to meet my students needs.
I don't have to do lesson plans
Meet their needs
I will continue to review lessons when the majority of my students aren't showing growth.
Increased skill reinforcement activities Adjusted time frame Types of questioning
If students are not grasping a concept, I will adjust my lessons to include that concept in
future instruction.
lesson plans are changed to meet the individual needs of my students.
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I daily reflect upon my formative assessments and adjust my lesson plans based on the
data. Sometimes I will review, perhaps retract using different instruction, or if a class
shows that they already know the material skip lessons.
Seeing who needs remediation and who needs to move ahead.
Identify weaknesses and strengths and reteach.
Change classroom requirements to address student need; alter daily instruction based on
previous day's feedback.
Altering the types of assessments provided, especially formative assessments.
through reflection, I may re-teach in another manner
reteach, RTI
Try to teach it a different way or meet with a student or groups of students at a different
time to address misconceptions.
reteach, identify RTI, retest
continue work on a concept focus on a need indicated by work samples
Since all their work comes from their achievement of objectives on their IEP, we work and
then analyze our performance each time they come to speech. The student is actively
involved in looking at their performance and in setting goals for the skills that we need to
continue to achieve their individual goals.
.
Depending on the results of student performance I may reteach the content, or I may
create different activities in order for the student to have more differentiated instruction so
they be able to learn the content.
Skip things they already know, re-teach things they don't, repeat use strategies that have
worked in the past.
I adjust my lesson plans based on student performance data in many ways; for example,
we review the concepts, re-teach when necessary, use multiple intelligence to meet the
needs of my students, and reassess students needs and abilities.
When formative data shows student misconceptions I will plan to address the learning
target differently in a future lesson.
If students do not comprehend a topic, there may be some reteaching in a new manner
involved. Also, many times I do an open notes quiz first to make sure that the students
understand the information and that if they do not perform well, it is a matter of not studying
as necessary.
I do not adjust my plans to data but to individual students abilities and homework in my
afterschool class.
Changed timelines, adjusted instruction
Task sequencing, resource selections, question design, formative assessment use,
summative assessment alignment with targets and standards, student task relevance,
identifying explicit skills, concepts, and practices that need expansion or enhancement.
re-teaching
I re-teach material that students don't understand in a different way.
If they are not understanding a topic on either their assignments or quizzes, I try to reteach
that topic through daily warm-ups.
Flexible grouping changes based on data; if data shows a skill was not mastered, I will
reteach instead of moving on to a new topic
it depends on the knowledge or skill, if no one understands, I adjust...if a student can't do
a skill, they continue practicing until they master it--but we move on as a class because
the understanding is there
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Reteaching if needed Small group instruction for specific populations of the classroom
Mini lesson to highlight area of concern Recheck progress
Re-teach, choose different activities that approach content from a different perspective.
If need be, I can go back and reteach or review a concept that is not as clear.
I will pause for remediation or allocate more time for things the students are struggling
with.
I will include the areas they are struggling with in a different teaching method or reteach
the lesson I taught before in a smaller group setting while the others work independently
on another task.
repeating instruction in a different way to enable students to get the standards with a
different approach
Pretesting helps focus the instruction for the unit. I differentiate the instruction and
interventions based on data.
I might change the strategy/delivery of material or change the pacing.
Have to re adjust when students do not understand the skill taught.
reteaching
Reteaching the concept or finding another way to present the concept if there are
misconceptions or students that are not understanding the concept.
What a stupid question. ANY teacher worth anything knows their kids and knows if they
can move forward or need to revist a topic. The fact you ask this is insulting or evidence
we have lame teachers
I use data where the student didn't perform well to drive instruction in that area. This is
done on an individual basis.
Change questioning, create hands interactive practice (such as scavenger hunt, matching
cards, domino activities, & etc), and then reassess.
Reteach or extension activities
I use a graphic organizer where students fall into three areas Wow, got it, and not yet. I
base instruction for each student by where they fall.
I reteach skills or misconception in small groups
identify students for tiered instructional support.
I sometimes add a lesson to help students understand or have more practice with a
concept.
As I analyse student work I am able to create small groups with like needs and determine
next steps for my planning for mini lessons and pacing.
I modify my methodology and include more items related to their weak points to reach
mastery.
My lessons are adjusted according to the data. It allows me to see if students are
pereforming to the level I find acceptable.
Ability grouped students by MAP RIT bands. Designed instruction specific to the needs of
each rotation during the day according to grade level ability.
Adapt instruction to student needs based on misconceptions.
I use their pretests to gauge their prior knowledge before each unit. During the unit if they
are show they understand the content I have the students complete an extended response
or other activity. If they show mastery on that then I move own to the next section. After
the summative test I hold mini conferences with students where we reflect of their overall
progress.
Idk
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I determine what material needs to be re taught or needs more student experiences. I
decide how the next target will be affected and adjust lessons, activities, and amount of
time spent in areas of study.
Self reflection
Reteach if necessary or develop new plans to go further into topics depending upon need
and / or interest.
I adjust by retracting and by breaking groups up according to understanding for the
research part and enhance learning.
Pacing, depth, repeating crucial background skills
If my student performance data indicates that students continue to have misconceptions
of a concept, I look for activities and lessons that will teach the concept differently using
visuals, technology, manipulatives or kinesthetic approaches.
Reteaching
I change methods of delivery.
Reteach where needed; give feedback individually to each student on how to
improve/reach proficiency
Content area coverage sometimes needs additional time for continued practice and
mastery of skills.
I try to modify my tests if grades are too high or too low. I also add in some special
challenging projects from time to time.
I try other ways to get material across.
Retract and differentiate
lesson plans reflect student needs based on performance data.
Depends on what the issue is
I differentiate based on student need.
I re-teach or do a different activity. I create small groups that need different content.
It helps me decide whether I need to reinforce or reteach a skill or concept.
Based on student performance data, I adjust my lesson plans to reteach skills and lessons
that students do not master, etc.
reteach some lessons - at times from a different perspective, change of intended activities
mid-class based on student feedback, responses
Reteaching
Sequencing of lessons, length of topics being taught, how the material is covered
If students have not mastered the concept, I reteach
Reteach, accelerate, or differentiate.
Plans to re-teach and/or move forward more quickly based on student success
reteaching areas that are not mastered
Reflections
group/tutor sessions
I know whether I need to reteach or move on based on their data.
When less than 60% of the students reach mastery I take a look at where the issues are
and try to reteach the content in an alternate manner.
Remediation, Extensions, change the lesson completely, change the pace of the lessons,
etc.
I consistently reteach, and regroup for skill intervention based on daily data.
I focus more on certain skills based on student performance.
If I dont get the level of achievement I desire, I reteach
Use steps to solve problems
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I adjust for the next classes lesson based on the effectiveness of the fist classes response
to the lesson.
regrouping re-teaching clarifying misconceptions differentiated instructions
reteaching activities, conferencing to hear the misconceptions, demonstrating how they
solved the problem (math)
Adjust timing and reteach.
Making sure to provide different ways of learning for those who do not master content.
Pre-test. If student answers 80% of a pre test provide student with an independent
assignment.
Data is used to identify areas that required reteaching.
Based on the data, I will go back and teach what is not understood.
After misconceptions are identified, I adjust my lesson plans to provide remediation or
enrichment.
If students are at mastery, we move on, if not, I reformulated the lesson, and reteach for
understsnding.
slow up, repeat, review, large group/small group
Pacing, reteaching, etc.
We use grade cam with purposeful answers in order to determine students
misunderstandings. We then readjust our plans for the following week to address the
misunderstandings.
Student performance data informs me what areas are needed to be retaught, areas in
which students are ready for content to be extended, student misconceptions, and areas
in which teacher lessons were appropriate or less appropriate.
Differentiation reteaching with different strategies
I make learning targets more specific to addressing skills students haven't mastered or to
clarify misconceptions. I also adjust for text complexity to challenge students
appropriately.
vary strategies, change instruction, reteach, or change differentiation groups
I sort in four categories of mastery. I start by looking at the students who demonstrate
mastery, to analyze what strategies they used to help them be successful, then make
decisions as far as how to use that information to plan for my other categories and shifts.
Sometimes I have to repeat a lesson or unit.
N/A
If students have not learned the concept we continue to go over the material until most
students have grasped it.
reteaching
to allow mastery
Review/reteach skills which are not to mastery
Remediation on content - student led, or more practice with skills to acquire mastery level
Modify or simplify the lesson for better sucess.
Expanded questions and additional open response
Strengthen areas of misconception, expand on areas that draw student interest.
differentiation
remediation or teach the lesson a different way
I decide if the learning target needs to stay the same or if we ready to move on; It helps
me decide on students that need Tier I interventions and small group work.
After the analyzing the data, I determine the needs of the student and provide them the
tools and the opportunity they need to find success. That comes in a variety of forms and
depends on the student.
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n
New plans may include reteaching or mini-lessons for a skill or concept. Allow time for
class discussion/student reflection based on the data.
Use different manipulatives to insure their understanding
Re-teach/review as needed to improve understanding
I will reteach or teach skills students are lacking. I may also use a totally different strategy
to reteach.
By looking at what a student knows or what mistakes a student is making I can adjust my
mini lesson to accommodate those needs.
assessments
More teaching
Focus on areas of most difficulty shown by student performance.
I will either slow down and review what was a weak area or proceed if students have
mastered material.
re-teach, reinforce, pace
Not any more. The content has been watered down to fit the general intellect of students
in this building and realistically cannot go any further without cheapening the subject.
I do not move on from a topic until I feel the majority of the students have truly mastered
the topic. I will work individually with the remaining students to ensure their mastery. Each
week some of our formative assessments come in the form of bellringers and those shape
my learning for the next day/week.
reteach, different teaching strategy
Sometimes - will review and reteach if necessary
RE-teaching, change of instructional strategy, etc.
try to put more emphasis on weak areas
Adjustments are made based on demonstration of knowledge/understanding by the
students. May need to reteach or differentiate instruction.
If the students have a misconception- I reteach or I present the material in another way.
Implement what ever is needed to help them understand the content.
rewrite some of my assessments, do different activities for different students and classes
I change my instruction daily based on the needs of my students. I use exit slips to see
who has it so they can move on, who needs a little more work and who needs one on one
instruction.
Spend more time on lessons to be certain mastery is achieved
I reteach if needed and teach the concept in a different way. We also use strategies that
the students have shown to be more engaged while doing. Lastly, we adjust the flashbacks
given each day to continue practicing concepts they were lower in.
Progress of the lesdon
Reteaching, pacing, grouping, etc
U
Reteaching if standards are not mastered.
I assess the effectiveness of my teaching strategies and decide when to move on from a
topic or when to reteach.
I use their interest in selecting how and what units to teach.
Grouping. Next steps.
Reteaching concepts and skills when needed,
My assessments push my instruction whether it is to challenge students, intervene, or
reteach the whole group as well as when to move to new content.
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Depending on the data, I might: -Reteach -Create a differentiated lesson to target specific
areas of weakness -Identify students for RTI -Review -Modify future assessment -Modify
lesson content, text, delivery or strategy
Individualized instruction
Modified lessons based on student needs.
Rearrange presentations Reteach when necessary
I try to change areas that need adjustments.
Re-teach content.
Especially when reteaching/intervening
Reteach what's not mastered by my students
Sometimes. Don't always have time to adjust.
R
Adjust to student needs
I plan units that are the most neede
I create individualize strategies to ensure all my students are being successful I work on
new ways of presenting material and lessons that students need reinforcement of learning
Reteach what is not Mastered.
Formative planning and time line to summative assessments
I adjust for reteaching of concepts that are not grasped, I work with data to see where I
need to make my instruction more difficult and where it needs to be less difficult.
Rate and rigor. Peer grouping. Reflective writing
Lessons, content
Mastery of skills determine extension lessons and skills not mastered call for reteaching
of that skill
Skills taught or retaught
Areas they have not mastered or are still confused on.
Reteaching concepts that weren't mastered Focusing on concepts students don't know
and taking the things they do know to the next level
differentiating the instruction based on MAP scores
I us assessments to focus on skills that some of my students struggle on.
When time allows we go back over the performance and make corrections and discuss
how we could improve the first time around
When time allows we go back over the performance and make corrections and discuss
how to make the work better and improve.
I pull small groups based on common misconceptions and areas of needs.
Allow for reteach or small group instruction the next day.
Pacing, and or differentiated plans according to learning styles, grouping
Reteach; approach from a new angle; try different learning style.
at times - depends on topic/strand being taught and TIME
If I need to go back and reteach something I do, or if students seem to understand I will
move forward. I will pull small groups and work with those who need to be challenged or
need extra support.
re-teaching, re-assessing, using other methods to reinforce learning
reteach new assessments use of plus/delta
Reteach/Accelerate
I reteach when necessary.
Usually it is just to re-teach (in a different manner) one concept that doesn't seem clear to
the majority of students.
Reteach, take more time, ready to go on to the next topic
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Making modifications and reteaching concepts
I can better differentiate instruction with student performance data.
Students are grouped for centers based on the skills they need to work on.
reteach if needed/offer more practice/enrich /provide other resources to allow individual
growth...
My class is a performance-based class, so every part of my instruction is directly related
to a constant stream of student performance data.
Teacher provides differentiation based on individual student needs.
Differentiate Instruction, Skills groups, reteaching
pacing
I revisit problematic concepts
Daily - based on exit slip mastery - if under 50% of the class scores under a 2 I know it
wasn't the student, it was the lesson or the delivery
addressing student misconceptions
Too numerous to completely list; my plans are driven by student performance. I reteach,
remediate in small groups or one-on-one, and many others.
Differentiate for those students who have mastery of standards, RTI with students who
still have difficulty or misconceptions about the standards
Reteach groups of students when needed.
I make long range plans but refine my focus and practice as needed based on
assessment.
next steps, reteaching
Analysis of data drives future instruction
If students do not display competency on formal assessments I go back and reteach topics
that students did not understand or clear up misconceptions.
reteaching needed skills to mastery after formative assessments, focus on specific areas
of concern reflected via school assessment and MAP/FAST testing
refine the data
Go back to reteach misconceptions.
Pace of lesson Re-teaching of important concept Reinforcement of additional connections
I determine which students need RTI on the learning targets assessed. I determine the
next steps in my learning target progression based on performance data. Also, my PLC
uses performance data to determine our learning target progression and RTI plans.
Assessment data shows me what students know or don't know. It helps me to plan for
differentiation, organizing small groups, reteaching or moving forward ...
I adjust according to mastery/failure.
If the students have grasped the concepts, I back up and reteach using a different strategy.
If it's just a few students, I work with them individually or give them homework that will help
them grasp the concepts.
Student performance helps me determine if reteaching needs to occur, and if I need to
change my approach.
x
I may need to reteach a concept, or stay on that topic for a longer duration.
daily--each class period
Present information in a different way. Provide another way for students to show mastery.
spend more time on specific concepts if students are struggling or have misconceptions
Extending a unit once student misconceptions are identified or moving more quickly if
students appear to show mastery earlier than anticipated by the plans.
Reteach
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reteaching areas with the most misconceptions.
I will either reteach a concept or accelerate my plans depending upon the student
performance data.
I plan lessons for those moving on and plan review lessons not yet at mastery.
Reteach in small groups, using alternative teaching strategies, more student time to
practice concepts.
I use performance data to see if I need to reteach or pull skills based groups.
I sometimes have to extend the time I originally planned and to reteach before going on.
I identify areas to reteach
small group
Reteach when needed Provide additional support in specific areas through schoology and
extra practice Mini lesson topics
Providing additional supports for struggling students and opportunities for students who
are ready to move on.
I change my plans to address areas that I had given equal time to, but now require more
time. I change my plans to address areas that were not even part of the current curriculum
calendar, but manifested themselves.
Adjust teaching strategies, student feedback
Reteaching and enrichment
Various ways.
By remediating or moving to the next level if everybody is ready
timing and activities
Ongoing formative assessment is an essential part of lesson planning! Most Enduring
Skills are gained through a sequence of increasingly complex & involved classroom
experiences. Without data from formative assessments, it is almost impossible to teach
the needed content to your class effectively. Without this data, it is also nearly impossible
to measure student progress, growth, & success.
Using the formative assessments for next-day teaching.
Spend more time when there is misconception, and speed up if they've got it.
I decide what needs to be retaught & how I can change my instruction to fit the needs of
my students.
By providing alternative resources/materials to students, along with different was to
assess learning.
I change my lesson plans to reflect mastery or lack of mastery of content.
I write weekly lesson plans. However, after each class, I reflect on student performance
and then either revise lesson plans to include remediation or acceleration based on their
needs.
Reteaching, pacing, small group instruction, selection of interventions, emphasis
If I need to go back and re-teach, I will do that in small groups (or whole class), skip
sections they understand and have mastered, etc.
Re-teach concepts the following day or make plans to intentionally focus of instruction with
concepts students were struggling with embedded.
Provide more detailed instruction or projects if needed.
Reteaching for mastery after formative assessment.
I reteach or look for another strategy to teach the lesson, if the students didn't understand
they may need more instruction or different instruction. This also applies to letting me know
if content is too easy or if they are ready to move on.
adjust to student levels
Focus or redirect my plans in problem areas.
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When my students complete writing pieces, I score them using a rubric and give minilessons based on their weaknesses.
change student learning activities and instructional methods. modify assessments
may change groups or re-teach if needed
Reteaching or a variety of activities to reach different learning types to see if there is
improvement.
I use performance data as a tool to move back through content that has been
misconstrued or not fully understood by students. I note their misconceptions, we discuss
them, and work together to increase understanding.
looking for mastery
Lesson plans are adjusted according to results of student mastery and student weakness.
Flexible groups are utilized according to student need.
All students are expected to reach a benchmark of at least 70% on each target - if not I
intervene within 1-2 days since I quiz at least twice a week.
reteach when necessary, different approaches
Reteach/modify lessons
I use different teaching techniques
I help teachers adjust their lesson plans based on their formative assessment data.
Based on the results of content mastered.
I know if I need to re-teach or focus more on certain areas of the learning by evaluating
the work of my students.
According to their IEP's
Information is frequently retaught or presented in different formats when students are not
showing mastery on their formative assessments.
When students test, I break down the test by questions and determine the questions that
has a high percentage of students getting an incorrect response. We go over this to see
the misconceptions and this is retaught. Also, we go over all the questions on the test and
literally dissect our dbqs as an entire class.
Reteach concepts. In reteaching I present the information in another format -reinforcement activities (games, groups).
Reteaching and using less understood data as bellringer activities.
either reteach or move on
vary pace, pick up extra skills, etc.
When analyzing music or learning a new song, if I see that students are not mastering the
material I will alter my teaching style and also spend more time on the lesson and material
if necessary.
Change instruction, whole group and small group.
I am creating individual work for students in areas they do not master on a practice EOC
test.
Performance data helps me to plan which items I will teach based on how well they did. If
they are struggling in certain areas then I will reteach or revisit again. This also is based
on individual students, it's a plan of action for each based on where they are and what
they score.
Reteaching, adjust timing of lessons, more practice, one to one conferencing, reassess.
My instruction in small groups and while class teaching is based on student data
I adjust pacing, depth, provide remediation and extension
If they are not getting a concept, I reteach it. Sometimes we have to go back and start
over. Sometimes only a few need extra practice
Retract what they don't know
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Reteach and target specific content
Re-teach content using different strategies individualized to student needs.
If students don't understand a concept I come up with alternative strategies to teach the
idea or maybe that student just needs a little extra time. Using small groups is a great way
to differentiate for these situations.
Differentiation and Rigor
I have to adjust the lessons by how fast or slow the students are learning the content.
Reteaching, finding new methods and materials to reteach content.
What concepts does each student needs more instruction in. This is the justification for
mini lessons and reviews
Reteach, differentiate through vocabulary, note taking steategies, chunking
If students are struggling on a concept I modify my lessons to fit their needs. If students
don't understand a skill needed to master a certain concept and my plans show that I am
moving on, I am going to change it to reflect extra practice on that skill to improve
stundents understanding before moving on tothe next lesson.
I use a standard based grading system in which assessments are based on individual
standards. Classroom instruction is continually adjusted based on the results of
assessments
Re-teach.....extra day on lesson....work with students on the side while others move to
other targets
I create more activities in the areas they are weak in.
Retracting of content or moving forward if mastery has been achieved
Reteach, extend the lesson, small group skill focused
Based on the individual lesson on a daily basis.
Determine the need for reteaching certain skills and to analyze growth of my students. I
always compare pre and post data to determine mastery.
Try and be flexible
Research best practices for areas that need help.
reteach, refine, and retest
If students show that they need more practice with a concept, I will provide varied
experiences when tackling the content the next time. Conversely, I will provide
intervention/ enrichment groups if needed.
Plan for reteaching
differentiation
I extend the time spent if whole group is lagging on mastery. If only a few i provide small
group or 1 on 1 help
Re teach using different strategies
I decide what I need to go back and review.
Reteaching, differentiating,
I look to see what concepts the students are missing and if it's the majority, I re-teach
whole group, but maybe in a different way. If it's a few, I do small group/stations with them
while the others move on.
differentiate and tier lessons especially when content can be advanced or modified.
If students have not mastered the content, I will find another way to deliver the content
before moving on.
Based on student performance, I either backtrack to where student misconceptions are or
go forward for more challenging work.
It determines who I pull into small groups for further practice and how I group students for
the next steps lessons.
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additional time and reptitions
If I see that my students need more time on a particular assignment, then I adjust
accordingly. If they are low in a certain skill, I find alternative ways of teaching this skill or
break it down by strategies.
reteach if needed
re-teach and re-assess
Address misconceptions, bell work content, revisit issues, know when to move on.
Identify gaps and reteach. Approach content differently. Extend lessons.
Provide more examples, more explanation.
Time spent on spedific areas.
Reteaching and reinforcement
reteaching, student input
I look at student work samples to guide the 'big picture' concepts that are woven within the
smaller lessons/objectives.
Small-group instruction/RTI Review
As often as needed to insure proficiency of student performance and understanding.
The students performance decides the speed at which content can be taught or whether
it needs to be retaught.
Mastery
Reteach or move ahead based on mastery
Formative assessment drives summative assessment
Spend more or less time on standards based on student mastery.
Re-teach/extension activities every other week (depending on data results)
I identify what students need to learn before moving on to the next unit.
I look for new and creative ways to teach skills they haven't mastered, before moving on
to the next lessons. I look for supplementary tools and materials to make sure students
know the skill and material.
Address/reteach misconceptions and congratulation/acknowledge mastery
I reteach when needed and accelerate when I can, I change the focus of the lesson, I also
find a new way to present material
Find remedial lessons that help supplement the learning standard being taught.
The student performance data allows me create lesson for all students
I either reteach areas or can move ahead to higher levels depending on the data.
I often repeat lesson concepts in a different fashion depending on student needs, work in
small groups, or allow students who are excelling the opportunity to move on to enrichment
activities while I work with at risk students.
adjusting pacing, adding to my sequencing, add enrichment, ect.
I have gone back and spent more time on concepts that I thought were mastered. I have
added time into lesson plans to cover concepts in greater depth than originally planned.
Areas not improved
If students struggle with a task I reteach it and/or approach it from a different direction.
I use different strategies with different classes.
I have to decide what intervention is needed, how long it will take, and who needs it.
When students don't understand a concept, I reteach and review that concept.
Simply or create more challenging work include concrete examples work as groups
Insure that the questions are from a common core base, reteach
If the Student(s) receive Modification and/or Accommodations, I make sure those are in
place.
if I need to reteach or spend more time on content the students are not understanding
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I modify to make assignments more interesting to my students. I break the material into
smaller-easier to understand parts.
Using better examples or more engaging activities
review standards not mastered
Material that needs to be presented again in a different format
Plan to revisit or review topics
a
I will have students go back and work on any content that do not seem to grasp.
readjust the lesson
Reteach when needed
Tailoring the types of questions used, altering the activities of individuals
MAP data in reading comprehension tells me which skills I should focus more on and
which skills are already mastered.
depends
Lots of ways
reteaching
to suit what they needed/clear misconceptions
Plan for reteaching as needed; pre-assessment data is used to determine how much
time/attention need to be given to specific pieces of content
Adjust depending on levels students are functioning on.
More review
reteaching if needed
tweak remediation based on data
Re-teaching, modify pacing, one-one-one or small group instruction
Slow down, restate information, create a different lesson to work on the same skills that
students are still needing to develop.
review, time on each topic
Increase or decrease the level of cognitive learning
Reteaching, new lessons,
Depends on the standard.
By reteaching areas that students may have struggled on assessment
ADJUST LEVEL OF DIFFICULTY TO ALIGN WITH THEIR PERFORMANCE LEVEL
re-teach or work in small groups to cover content again
Reteaching, editing lessons for next year, recovery exercises
With special education I always have to look at data and adjust lessons.
If a lesson goes not as well as expected then they typically will not benefit and it will show
on a test or during a formative assessment.
I may reteach certain content in a different manner or create small learning target groups
based upon students' weaknesses.
It depends on the lesson, the time frame available and the number of students who need
interventions. If a majority are struggling, I adjust the entire lesson.
more guided practice or hands on learning more modeling
ADDED TIME ect.
I focus on what the student based data says students are weak in.
Need for reteaching or review.
I differentiate based on student data.
Grouping students based on area of needed improvement Heterogeneous grouping for
review assignments Identifying need for whole class reteach of specific topics
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I look for areas of weaknesses to focus on during bellringer/class time.
It drives my instructions. It tells me when to move on, present something differently, or
reteach a skills or concept.
making it more understandable
Their performance determines how I reteach a concept.
Lesson plans are created based on the standards until students achieve mastery.
By reviewing as needed
I create mini lessons based on common problematic areas.
I reteach based on data to small groups of students that need the reteaching and I allow
students that have proved mastery to move on to new or additional learning. I do not
believe in whole-group retesting. I feel it is a waste of everyone's time.
I reteach the content through the bell ringer at the beginning of class.
Definite areas of weakness are focused on more.
More or less activities Higher - order activities
Differentiate, scaffold, re-teach and assess
I adjust my lesson plans to re-teach and review content if student performance data shows
students did not meet mastery.
adjusted to learning styles and reading level
Add lessons to cover holes in curriculum
Reteach a concept, review a topic, retakes on sections of a test, review older material to
keep it fresh in students' minds, modify the lesson depending on how it worked or did not
work previously
I use student performance data to change the pace of my lesson or to modify the structure
of my lessons for the next year.
I change them for the following year since I only see my students once a week and have
so much content to get in.
I write modified lesson plans to reflect the ability level of my students with moderate to
severe disabilities
Re-teaching Class discussions Review days Additional resources coupled with direct
instruction and the model-lead-test strategy
Shift in emphasis, retarget class goals, adjust time lines
Which areas to recover and which they have mastered
re teaching
I am the school counselor so I have 'standard' classroom guidance lessons. Some include
assessments some do not.
RE TEACH, ADJUST WAYS OF TEACHING, ADJUST ASSIGNMENTS
I use the T.AB.E. to see the levels at which my students perform.
Multiple points of entry are altered according to data patterns leading to alignment to
learning preferences
I speed up or slow down our pace. I review things that students don't master. I present
instruction in different ways if they don't understand the first way I presented info.
Revise units if students do not meet 80% mastery as a class
We adjust our curriculum to add re-teaching time after assessments to address concepts
that the students have not mastered.
Interventions for those who do not get it
Daily
I change what I am teaching based upon the level of mastery
reteach, review if needed
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I use formative assessments, summative assessments, students work samples, extended
responses, data from computer generated assessment results such as Waggle and
Discovery Education to adjust what concepts and skills.
I use data to correct misconceptions, reteach content that is not mastered, and
differentiate lessons based on needs found in the data.
Learning styles and retractimg if necessary
Implementation of RTI strategies
Change questions. Re-teach concepts. Move students on and hold others until standard
met. Differentiation.
Added more work samples for better understanding
As a GT teacher I base my lessons and units on the areas of giftedness and design tasks
that reflect student interest and needs to meet the needs of gifted students in the
classroom and outside of the classroom
We will slow down or speed up curriculum plans based on performance
re teach content
make sure that a student know that I care and that they have a voice
Reteach skills, repeated practice
Return to a concept and try a different way to approach and teach the topic for better
understanding.
reteach the material if there is time.
Reteach, enrichment, etc.
Focusing on what students need help with.
Putting students in individualized groups that are based on standards missed.
Review more, go over things again, re teach differently
Recreate lesson and reteach in a differentiated or multiple intelligence fashion to reach
the students who did not grasp concepts and skills.
I may go in to more detail and spend more time in a particular area. In addition, I will
change the strategy.
I change lesson plans based on areas students' need to improve upon.
Re teach if subject matter isn't understood.
Re-teach when needed and explain misconceptions. Introduce new strategies or methods
to imporve understanding.
remediation practices, differentiation of assessments
advancing criteria
Re teach, go slower, reassess
I watch for student misconceptions of the target/skill at hand. I also look at the learning
activities students (formative assessment) to see which students are mastering the skills
and adjust accordingly.
reteach, or extend instruction based on class achievement. change lesson format or style
of instruction
Reteach the concepts if necessary
I differentiate instruction based on what students have mastered.
Student understanding and learning styles
alternative assessments: meeting ilp directives
Reteach using different strategies
what needs to be retaught when I can move forward misconceptions
Break the topic down more or slow the pace.
individualization school readiness brigance information
Deciding whether to go on or review the current information
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I can work on area's students need help on if I know their weaknesses.
The student performance data tells me areas of strength and weakness for each students.
Remediation and enrichment groups are formed. Sometimes a topic is extended for
another day or partial day. Lessons are tweaked daily based on student data.
use student assessment data to plan for RTI period
Re-teach using different methods.
I may reteach, take a new approach, move faster, move slower...anything that will help
students have a deeper understanding of material.
Look at instruction and daily classroom assessments.
Pacing
Students that are above grade level I provide lessons that allows them to work above
grade level. Individualized instruction that is modified to meet each student needs.
time more challenging information
When results are analyzed, I pull small groups to reteach when needed. For students how
show mastery of content, I provide enrichment opportunities to extend their learning. I
discuss with individual students how they can positively or negatively impact their own
success.
Find other strategies to retract the content
I look at misconceptions/errors and adjust plans to reteach whole group or reteach
individuals in small groups.
Re-teaching; examine question design; student discussion.
Retest hung or use a different strategy
This has taken too much of my time.
If the students do not fully understand the content and are not able to apply it to a project
to show mastery, I re-teach it in a different way. Usually, I help them create a whole group
project walking them through the steps, and then allow them to create something
independently.
i may speed up or slow down the pace of instruction or regroup students for review,
reteaching or additional practice.
Differentiate and reteach
When I examine data and see that students have not mastered the skill/standard we have
been focused on, I go back and find more effective , engaging instructional strategies and
delivery systems...
I don't know if you would call it data because I don't often crunch the numbers, but I
constantly look at student performance to adjust instruction.
Lesson plans are a bit of a guide for how I want the week/month/unit to go, but really I
take the knowledge and speed of learning from the students. If they are really struggling
with a concept, we spend more time. If they seem to understand quickly, we spend less
time. I take time to focus on test prep and help the kids feel ready to test at the end of unit.
Teaching is not about just getting through a unit, but about watching the kids learn new
ideas and new ways of thinking.
Determine reinforcement and differentiated exercises, additional 1 on 1; work partners;
additional instruction.
It depends on what the data indicates. I will know what to concentrate on during direct
instruction
Na
If students are not mastering the material, I will reteach. If students have mastered
material, I will move on.
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Review or reteach material if students cannot perform or create from a lesson. Model
performance , behaviors or techniques for students; one on one if needed.
Reteaching, spiral review, new approaches, addressing student misconceptions
Create additional activities when needed, reteach concepts, change activities to target
focused skills, adjust timing when needed, add additional tasks that break down
challenging concepts, etc.
I teach small groups based on IEP goals so it is easy to revamp and present material in a
different way.
The lesson plans can completely change based on student performance. Revamp if
needed or move faster if they're getting it
If students have a good understanding of something I don't spend as much time on those
concepts as I do when they are struggling. I utilize the work they turn into me to determine
the amount of individualized attention he/she may need to really get a grasp for what I am
teaching
Include additional work days if needed before a test (based on practice test information).
Re-teach, extend, group to meet students' needs.
Reteach areas of concern. More in depth learning and a variety of learning styles
Reteach material Clear up misconceptions
Revise strategies
I remediate based upon student mastery
By looking at the results I am able to streamline instruction to meet my students needs.
More hands on activities, reflection by both students & self, using technology more.
Spending more time on skills not mastered. Only spend time on Common Core skills, not
things that are not rigorous and relevant.
I create small groups to reteach, teach same concept in different manner, spend more
time and bring in new manipulatives.
I often look for reteaching strategies, develop new assessments, and offer extended time.
Groupings Morning work reteaching Homework practice Small group lessons extensions
and remediation
Create focus groups, differentiate lessons, review and retract, reassess
Decisions to reteach or proceed.
Changing lessons, meeting face to face, small group
If students need extended time to finish work, or clarification in something taught of a
prompt or cue to assist in understanding instructional material, I try to find a way to provide
it.
Extend if necessary, review if necessary
I might reteach or I might skip ahead.
It determines how to proceed - what to reteach individually or as a class.
Flashback data gives me a daily understanding of how I need to adjust instruction, and
whether that adjustment needs to be made for a small group of students or for the entire
class. Outputs (writing prompt at the end of a target) allow me to live score and face
student misconceptions immediately and plan ahead based on the information gathered.
Possible reteaching, reviewing, or create a new lesson to teach the material in a different
manner.
Groups and redesign my lessons and reteach
Differentiate small group based on skill levels
Identify misunderstandings and then address in class, pull groups with similar issues and
understandings, developing lessons that clear misconceptions for whole group.
Pacing of standards being taught, Small group instruction
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I determine from data whether to move on to another topic, or to do further instruction -whole class instruction or small group or individual instruction.
Students' strengths and passion -From assessments I develop opening assignments to re-teach what is missed and
develop centers to help with mastery. Also for big gaps I plan schedule a day or two to
teach it again differently.
Scaffold the LT, modify the task, regroup students and teach different instructional
strategies
I see what I might need to retract.
I may have to reteach a strategy that the students did not get on the first teaching.
Skill level, extensions of activity, and variety of activities that show connections from skill
level to real world sports
Reteach, remediate, small group work, differentitation
If students are not ready to move on, I reteach and/or find other activities. Then reassess
when ready.
I review information that students show through formative assessment is needed. I extend
time to re-teach material that is needed if students formative assessments show that they
need more time with material
I know when I need to review or reteach a concept. I know when the students are ready
to move on to the next level.
Retest have and differentiation
Reteach when necessary. Discuss misconceptions with students. Provide enrichment
opportunities when necessary.
Spiraling topics, re-teach, student partners to review and reflect on work
Data drives instruction.
What needs to be retaught and what needs to be extended.
Points to reteach.
I recoach areas of misconceptions
Re teach, pacing, modify lessons, enrichment and remediation
Plan for re-teach if needed, amount of time spent on a topic, whether or not the student is
ready to move ahead at his/her own pace
To match pre-test skills of students
Remediation plans for students needing extra instruction.
Re-teaching, usually with a different battery of approaches.
Individual student needs.
Implement a variety of strategies based on student performance; additional practice for
mastery of skills;
Modify approach, delivery of instruction, lexile levels and difficulty of content based on
student performance data
Our PLC will review data and change lessons according to student misconceptions and
what they still don't know.
Drives what student groups are needed and the focus of skills for those groups
Skip or add practice excercises, extend time on needed concepts.
If students score low on a formative or sumative assessment, I may go back and reteach
the sections where they missed the most questions. If several students are having difficulty
with a problem, I may have them peer teach.
.
Re-teach concept if students do not master information.
Retract and retest, also reintroduce in bell ringers
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I may need to break information down into smaller steps. I also try to find ways to make
the content more real life and user friendly.
Duration
I analyze what needs are to be focused on and try to implement them in my instructions.
Reteaching of concepts if necessary, often in a different manner.
if students are struggling with a concept, I reteach one on one or small group. If only a
small group is ready to go one, they have challenge activities or group work while I reteach
the rest.
Small group, retract, vary the activities , provide different demonstration
I change my pacing.
reteach/retest
Do a mini review lesson and/or model expected product with teacher feedback comments
on student work
Assessment results are the tools I consider when reflecting and deciding if more time is
needed in an area of the unit.
I adjust my lesson plans based on classroom performance or assessments.
adjust pacing
groups, topics
I will shorten or lengthen lessons based on data I receive if they need more or less help. I
will make some item hands on if I feel they need more experience with a topic.
Whether or not to reteach
Look to see why students did not perform well on assessment. Was it something that I did
not do a good job teaching? Should I have postponed the test and done another formative
assessment?
I work with students based on their needs during Intervention times.
I individualize instruction, set up tutoring groups, provided new assessments for
improvement, and conference with students about their needs.
Content Process Procedure
Revisit skills that are not mastered. Increase the challenges for those who master the skill
quickly.
If the students do not have the concept then I go back and re-teach a different way to get
the concept across to them.
reteaching or recycling concepts that were not mastered
It depends on the skill tested.
No longer teaching kids in the classroom. I support PLC with developing more strategies
based upon assessment data.
Reviewing and re-teaching misconceptions. Allowing for repetitive practice
Reteaching of concepts as needed.
Correct places of poorly communicated concepts.
It helps me set up/change groupings for my classroom
Reteaching
Re-teach lesson, change how the lesson is taught, more hands on activities
Student performance data results tell me if the majority of my students have mastered the
content taught. If the majority are struggling I find new ways to re-teach the lesson to clarify
misconceptions. I ask the kids to tell me what they don't understand.
Slow the pace of the lesson Re-teach concepts; may break down into smaller steps, etc.
Give extra instructional time to students in need
what to reteach and when to accelerate
More time to learn, work with concepts; or move onto next topic if they've got it already
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I go ahead or re-teach based on student performance data. I use SOLO taxonomy to have
students identify where they are at the beginning of the unit and where they are in the
middle and end of the unit.
I will reteach if needed.
I change the way I teach a standard if students are getting it the first way
Retract of needed
Differentiate based on results
I adjust my lesson plans from student data by analyzing questions missed/ questions
correct. If students commonly miss a specific question, i design my lessons to address
misconceptions.
Reteach, slow down or modify as indicated as a need
I sometimes adjust lesson plans based on student performance data. I am working on
getting better at differentiating revision/extension based on performance data, and still
need to use student performance data to drive my instruction more often.
pacing
Pacing of unit for each class. Addition of extended work or alternate assignments. Addition
of extra practice/review.
n/a
re-teach content, recycle vocabulary and grammar concepts, create more opportunities
for students to practice certain skills
I may have moved too quickly or I may have not communicated the content clearly (clearly
to me, not to my students.)
Reteach, change instructional activities
if MY STUDENTS ARE DOING POORLY I WILL RE-TEACH AND RE-ASSESS. If they
are all scoring too high my assessments need to be more challenging.
Learning what needs to be retaught or revised or what methods worked versus didn't work.
Extra review reteach incorporating subject into other areas grouping
Students are grouped and regrouped based on skills.
I identify areas of growth for students, as well as areas for reteaching or intervention.
Determine level of rigor
I spend more time on concepts that students do not master, or that I see need to be
retaught in a different way. I also make time to work with small groups of students who
may need more remediation.
change way of instructing
I tailor the lesson to where the students are academically. I leave flexibility for re-teaching.
Reteach, mid-course corrections. Grouping peers for cooperative learning
In PE, if students are having a hard time with a skill, I'll re-teach the skill a few weeks later
using a different lesson, but reinforcing the previous lesson.
Reteach if needed.
Reteaching and Enrichment
Flexible grouping, reteaching
more emphasis on concepts that students are weak in
reteaching concepts, skills and information, changing the pacing of new and review
materials, scaffolding or chunking of big concepts into smaller more digestible bites,
teaching of basic skills (EX- writing clear sentences) that allow student to express
information articulately.
I reteach the information in a different way to reach all learning styles.
Provide remediation opportunities. Try alternative strategies.
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I know when to redirect student learning, when to address misconceptions, and what
instructional strategies work best with each class.
Reteach
Consider to re-teach the material again with different strategy
Re-teach concepts if necessary, spend additional time on concepts when needed.
.
Modified notes Re-teaching
/
May have to reteach content or change lessons for next unit to re-examine the content.
Reteach Change the formative assessments given Change the instructional strategies
used
If my kids so not understand a concept, I go back and reteach, so we may not do we
planned lesson for that next day.
Modeling, scaffolding, re-teaching, group/pair help
I work on their weaknesses.
Reteaching concepts they di not understand.
There is re-teaching whenever necessary.
I may go back and spend additional time on a topic if assessments show a large
percentage of the class has not achieved mastery.
Whether to reteach or move to the next steps. What strategies worked and which didn't.
Who has it and who doesn't.
k
Scale it back or take baby steps. Break it down to smaller lessons.
re-teaching with different styles
daily focus/objective
reteach
Review the target or bring it in during the wo workshop
Reteach or strengthen certain areas.
I reverse to where the student is and reteach to get the skills to move on.
Create individualized material for student needs.
Re-teaching learning targets. Checking for understanding of what's being asked.
Addressing misconceptions based on data.
If the majority of students do not perform at or above average, I will reteach or change the
way the lesson is organized.
I know areas I need to reteach after viewing student performance data.
the assessment results decided the next steps for subsequent lessons
I do daily summative assessments...if they don't get the idea, I spend more time the next
day reviewing before I start a new idea.
if something need to be retaught and students have not mastered, I reteach and adjust
plans
Weekly, sometimes daily depending on the data.
Reteach
Based on student performance data, I change my lesson plan to differentiate each
students needs.
Analysis of performance data informs next steps for instruction, encourage reflection on
effectiveness, allows for differentiation.
Reteach skills and sometimes retest using different testing documents
change the way questions are asked if they are not clear. Give more examples.
I may need to scaffold the learning more than I orginally anticipated.
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Retakes Reteaching as needed based on the standards
reteach use different ways to present material use differentiation based no students' needs
I adjust accordingly
Re teaching Lesson design
knowledge, skills and behavior
I adjust it based on their performance. We will typically add writing assignments that help
to illustrate their understanding of the subject material.
I spend a day or two reteaching concepts that my students are having trouble with.
I may slow down instruction, go back to previous lessons, or reteach entire concepts.
Modify instruction as needed based on student results/ feedback.
Reteach material or move more quickly through material
Accordingly.
I often have to add in additional days and forms if instructions to insure students are
grasping the concepts.
Small groups Reteaching Moving quicker or slower
knowing when to move on to the next topic addressing and correcting misconceptions
learning which methods of instruction yield the highest student performance
I can divide students into groups based on how they perform on in class work
create new activities for review reteach concepts
N/A
to schedule time to reteach or practice a particular skill set or topic.
reteach or move on
Sometimes reteach, sometimes teach the content a new way, peer tutoring,
what to reteach and when to go on to the next topic
Reteach skills, teach new content using PSP accommodations
I reteach, review, or devise a new method to teach information the students have not
mastered.
May need to change level of reading once I receive their new Lexile scores
weekly
reteach concepts using another strategy; small group work and individualized independent
work
helps me choose what to teach and how to teach it
If they get it wrong, I reteach or adjust the question for clarity.
Re-teach if needed.
identified areas of need discovered through student performance data for individual
students
I use student performance data to decide if I need to reteach or continue on to new topics.
pacing
Different tier 3 interviention strategies
Reteach- in a new way.
Reteaching
reteach when needed
Level of rigor, individualization
Pre-testing helps to determine which skills the students have mastered and which I need
to spend time in instruction. Post-test help determine if I will need to go back and reteach
the concepts another way or if I can move onto another concept.
I may need to remediate, review, or individualize.

178






































Difficulty. Whether whole group, small group, partners, or independent based on previous
lessons.
Change pace of lessons Add needed info to lessons Re-teach
I may have to re-teach skills the students did not comprehend.
If it ain't broke,don't fix it. If it ain't working, change it up.
Differentiated instructional practices
I change instruction and reteach according to outcomes.
Exit slips etc.
If they are having trouble take an extra day and also review before the next session.
Reteach what the students need.
reteach, extend lessons/units
Reteaching and RTI
Student performance data determines how much time I spend on certain topics and what
I review.
I reteach standards based on the standard that showed the lowest achievement.
Occasionally I differentiate homework for students who need review. I group students
based on performance data, depending on the lesson.
If the majority of students misunderstand a concept, I know that I have not done a thorough
job of teaching.
Reteaching or enrichment
to accommodate student expectations
Reteach, Small groups for misconceptions, Move at faster rate for concepts that are
understood
difficulty of the reading material, reteach of skills not mastered, reteach with a different
method for math concepts not mastered
I may reteach a skill/concept in a different way or spend time reviewing content with an
activity.
While I give assessments at the end of a unit, I will revisit and flashback to those concepts
on which students performed less than proficient. Often I have extended the unit revisiting
the concepts until mastery.
reteaching, instructional groups, peer tutors, pull out
Reteaching Enrichment Skipping concepts already mastered
adjust time spent on unit as well as add material
With myself being a special education teacher my lesson plans are constantly being
update due to data that I collect. I will design lessons that fit the need of my students.
I extended time for the lesson if needed.
Re-teaching, occasional opportunities for retesting
Reteach or move on, whichever is necessary
I look for any misconceptions or struggles in their daily work to determine if an area is
needing clarified or if my instruction needs to change to better serve my students.
I put more emphasis on reading if they are not reading well. the same with writing
Retracting and pacing
modify things, add to lesson or take things from lesson
-What information will be taught in the future -Whether to continue a topic or move on Types of teaching strategies used
Reteaching or additional practice of concepts. One on one instruction.
I extend lessons if needed or pass by things everyone clearly knows as to not waste time.
Reteach a topic or move at a faster pace.
Re-teaching, re-evaluating methods
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If the student data shows that they are struggling with a concept then I usually spend more
time on the topic. I also may have to explain the information in another way.
Reteach concepts
I chose this as a 'sometimes' option. Depends on what it is, time of year etc
Students mastery of learning target; if not, then reteach different ways or target only the
students who did not master.
Slow down or speed up pacing.
Reteaching
areas of needs
Reteach as applicable
reteach as needed
different way of presentation; rewording of questions; length of coverage of material
Go back and reteach skills.
Add review lessons, change reading groups to group students who need certain skills in
small group, add/change homework
If students do poorly on an assessment I will reteach the area they need either in RTI or
in class if students do very well then a may move a little faster or push their level of thinking
to make them use higher order thinking skills
scaffold information use a variety of answering techniques
I adjust the pace of the unit. Spending more time if needed to master content, moving on
if all material is mastered.
Whether I need to reteach a target or not.
Made sure to be more intentional about formative assessments and daily instruction
Review and reteach in a different way for the students who are struggling to understand
the material.
Grouping/reteaching
Reteaching Additional practice Pretests are used to determine what students already
know (doesn't need as much time)... Pacing
More time spent reviewing weaker areas.
reteach/teach/small groups
Repeating/reteaching, differentiating by groups based on mastery of content (enriching
when needed)
Reteach, extension,move on
More time, reflections, giving students time to correct mistakes.
My daily lessons are always adjusted as to if the students understood the material or not.
revisit material
Pace and instructional strategies may be adjusted based on students' performance.
I completely change lesson plans when needed. At times, I go back and re-teach. In other
times, we move past standards that I see are already mastered.
Whether it is the reintroduction or reinforcement of difficult concepts that students did not
realize, I try to make sure I get most students to a reasonable range of mastery before
attempting something new.
pacing, next steps, etc.
Moving forward or backwards depending on student performance.
Reteach or move on to the next phase.
Reteach if they did not get the concept.
reteach- retest- review
Adjust formative assessment to better prepare students or reword summative if tricky
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Reteach the lesson in small group and design an activity that address the content with a
different approach.
Teach/reteach. Slow down. Augment.
I am a SLP and do not do lesson plans. The students IEP's are considered my lesson
plans.
Lesson plans are developed as a group, we adjust as necessary.
I determine areas for growth
Seeing what the next days lesson should be- where should I go next? What did they get/
not get?
revise based on mastery
Helps me determine if material needs retaught or if we can move on
continue to another day if needed, slow down a lesson, speed up, etc...
Scaffold more or less in the next lesson.
Revisit content and modify to fit student learning as needed
I analyze progress daily and create new lessons often incorporating student work samples
into my lessons. Student performance data helps me clarify misconceptions.
Mini lessons, add new units, spend more time on units that I see they struggle with, assign
lessons in study island in lacking areas
Change the way I teach
Not sure
If they are not scoring well as a whole, I know I need to go over that topic again.
Helps in re-teaching strategies.
Differentiating instruction and remediating.
For reteaching of subjects and to provide extended learning opportunities/reflection
I will put my lowering performing students / matched with higher performing students.
Helps me know how long to dwell on topics.
Mostly the speed at which we approach material and the amount of practice required for
mastery.
Reteach
If they do not understand lessons, I extend and find new ways to teach that lesson.
Create strategy groups for students who need to work on specific skill
Reteaching material not mastered.
Look at varying differentiation styles with activities
Reteach or review
reteaching/RTI
I change lesson lengths, provide more or less practice, provide RTI groups with small
group instruction over the concept.
I teach to the needs of the students.
modeling proficient work
If the students did poorly we will take another day or two to review; use RTI time to improve
understanding; reteach. If the students did well or score high on a pre-assessment they
will move more quickly through the content or have more challenging activities.
I must adjust to reteach, to move forward, to clear up misconceptions.
Either increase time to bring up performance or if performance is high consider decreasing
the time on the topic to shift time to lower performing concepts.
Spend more time on a topic if misconceptions are found. Move on more quickly and
increase rigor if everyone is on board.
I always take the time to revisit concepts that students have misconceptions about. I adjust
my lesson plans to make sure I cover the misconception thoroughly.
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We may provide more time to review, change teaching strategies or reteach as necessary
based on student performance data.
Whatever ways I need to in order for students to learn better and show growth
re-teaching
Re-teaching problem areas
I adjust what I teach or how I design a lesson or activity based on what my students need
the most help with. For instance, recently I rearranged an entire unit of study in my
winmath course because my students have shown a weakness in their ability to explain
their thought process in solving math problems, especially with multiple steps and multiple
data resources necessary in solving the problem. So, I rearranged how the unit was layed
out in order to provide the opportunity for students to improve those skills through peer
brainstorming and partner activities.
I may need to spend more time on a certain topic than I had previously anticipated, if the
students assessments do not show they have mastered the concept.
Find different ways to present info. Reteach
re-teaching/reviewing
review topics that students have shown that they are struggling with.
Reteaching of missed concepts. Clarification of misconceptions.
If concepts need to be readdressed I do.
extend the unit day a day for reteaching
When my students have a misconception it must be retaught!
reteach when needed
I aide the teacher, so I can't change lesson plans.... but I do reevaluate and regroup
students that I work with based on in class performance as well as testing data.
Reteaching or incorporating different strategies
Reteach concepts to small group who didn't seem to pick up on the information.
I give extended time on creative projects to ensure that each student really applies
themselves and are successful with the creative objective (in photoshop or premiere pro
work)
reteach, form small groups
If the students do not exhibit understanding of a concept, I will revisit that same concept
within another lesson.
Re-teach what is not mastered @ 80%
Go back to misconceptions
if additional time needs to be spent on various content
I do not move on unless I have 80% proficiency.
It helps me know when I need to re-teach, offer enrichment or remediate.
Based on student performance data, I may need to re-teach the concept or find a new way
to teach the concept and give more practice in a skill.
Sometimes I need to go back and reteach/review concepts.
Students immediately receive intervention.
Reteaching, adjusting teaching methods, peer teaching
l
Reateaching
I use the feedback to amend my practices.
Differentiation, standards mastery-reteaching
I choose to reteach with different strategies, provide additional practice, reduce time spent
on concepts that students master, create small groups for instruction based on individual
students' needs, and seek support from colleagues based on data.
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By determining which methods are most successful. While I also try to replicate strategies
which increase engagement, I balance that with strategies which prove most effective.
Review of materials not mastered
Do not teach a 'class' but use feedback to adjust practices and processes of working with
my students.
Based on mastery level, I constantly am reviewing and revising areas of concern.
I will re-teach content if students did not master topic assessed. I will change instructional
method if students did not master content.
peer grouping
Change the pace
if students consistently miss the same problems then i may reteach the lesson
na
Review any misconceptions. Reteach using a different strategy. Look at the strategy used
and modify based on student needs. Allow for corrections.
Varied activities. Varied method of delivery.
curriculum compacting, acceleration, implementation of differentiated strategies and
opportunities for independent study
Adjust instructional time (more or less time on a topic) based on standards based grading.
Adjust modality and type of assignment given. Provide more opportunities to learn over a
period of time. Retest and adjust assignments again.
Daily
Reteaching, reviewing, methods of delivery, assessment
Remediation, addressing misconceptions
If the student(s) take a summative assessment and there is not at least 80% mastery then
I need to rethink moving on. Or I usually try to embed that skill in the morning work or and
exit slip so that we are continually going over it.
Go back and review standards that need to be retaught.
reteach as necessary
I may go back and reteach if they are not grasping a particular concept.
I sometimes re-clarify problematic areas or design a new practice to help clear up
problematic areas. Sometimes I end up re-teaching a lesson in a different way or I may
focus on one issue area.
I review formative assessment data and adjust my plans to meet the needs of students.
When performance data indicates a need, I adjust my lesson plans to meet that need.
re-focus on area of need
Adjust pacing, scope, and sequence
I am able to identify areas of weaknesses (or strengths), from observing students while
they discuss with partner/group talk, and through their own written work. By knowing this,
I am able to redirect my instruction to meet the needs of my students.
Reteach if data is not adequate in another way.
Individualize lessons based on current levels of knowledge
Reteach--try new strategies Evaluate effectiveness of strategies used for that content
Concentrate on the areas that need to be focused on and improved.
continuous monitoring
reteaching lessons in a different way; provided further instruction if the assessments show
there is a need; new worksheets and quizzes when test scores or formative assessments
are poor; new strategies and/or methods of instruction when struggles are shown
I incorporate ideas that were not well learned into future assignments to help strengthen
understanding.
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Re-teaching, clarifying concepts, continued practice
MAP scores determine level of independent assignments.
Adjust time/pace Alter instructional strategies presented
Reteach group work for instruction and understanding formative study groups
Reteaching or extending my lessons
If students did not understand a concept we will spend another day on it and my next
lesson plan will be pushed back another day.
I review standards that were weak areas over the next few weeks. I spiral content back to
weaker aereas.
Sometimes I need to reteach if mastery is not shown by a majority of the students.
I am not a teacher
When I have more than one class of the same content, I will see how the lesson has gone
with the first class and when I see things that need to be changed I change them for the
next class accordingly. I often talk to students that have had ah ha moments and ask them
what would have helped them learn the concept more quickly or better.
modify instruction to meet needs
I adjust based on lexile levels and formative and sumative assessments. I will reteach and
use multiple strategies.
I make adjustments to the next week's lessons from the data.
We will review any material that the students were struggling with in a different manner
than the first time that I taught it.
If students know the content then I can spend more time on the pieces that they struggle
with and only touch base on other concepts. If students perform highly on a preassessment then I can add extensions in for them.
I decide whether or not to re teach based on what they know.
Re-teaching, scaffolding, differentiation
time-what needs covered more or less what needs revisited if something unexpected
happens during lesson I reflect on what to do .
Re-teaching misconceptions.
Reteaching if needed or extensions
May require re-teaching content areas that were not attained
I do not move on until students have mastered the standard that I am assessing.
If the concept was not mastered and students either self-assessed that they understood
or didn't understand, I reteach.
Areas of weakness that need extra help. Areas of strength that need a challenge.
Re-teach content not understood
If students do poorly on an assignment, I will go back, adjust my practices, reteach, and
then reassess.
We may reteach or go over it with each student or keep going depending on the results.
Re-teach; individualized instruction; peer tutoring; alternative presentation; etc.
I use it to guide my instruction for the following days
Re-teach each when necessary and go back and teach missing content when needed.
Change instructional practice
Retract concepts that are not mastered either to the whole class or small groups.
I use performance data to dictate small group assignments and the content taught within
those small group settings.
Re-teach if necessary. Change lesson for next day based upon needed skill practice.
Create engaging activities to reinforce understanding of skill.
I individualize instruction
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I will not cover the topic in a lesson, but in a flashback instead if content is already known.
If it is not then I will follow more in depth lesson plans.
Extend instruction/practice so students can become more confident in mastery When
reading student writing- developing quick mini lessons from trouble areas- which results
in re-arranging schedule for these lessons/guided revision.
If needed, concepts will be re-taught before moving on.
Guides my entire practice
Reteaching after formative assessments, reviewing content identified as a weakness prior
to the next learning check
Reteach content where necessary
Reteach areas of concern.
more one on one for RTI data
Student performance data lets me know how much review I need to add to each lesson
plan. Or, I may need to stay on a specific topic for an extra week. For example: Addition.
I had a low level class and I had to slow down and stay on addition longer than the teachers
who have higher level math groups.
If i find students have not mastered subject I have to go back and re teach
I use the daily exit tickets in math to adjust my teaching.
Based on performance data, I adjust my plans to include opportunities for students to work
on areas where their performance showed gaps. I pull resources and ideas from
colleagues to help better instruct my students.
Reflection for retracting. Adjusting to better fit the learning objective or standard. Adjusting
to fit a learning style or address mislearning.
Individualized intervention/enrichment strategies (as needed) or sometimes not moving
on with instruction if the majority of students need more time.
I work on the musical passages they are struggling with.
Re-teach
Re teach using different method and materials.
I may choose a different phonics or comprehension lesson if I determine students need
more practice on a previously taught skill
I reteach when student performance data shows weaknesses in student learning.
When I give a formative and see the results i then create small groups for intervention.
To address standards not met
If I see that my student(s) are struggling with the content then I will reteach part of the
lesson to help them comprehend the outcome. There is no point in continuing the lesson
if the students are not understanding. If I see the students are ready to move faster then
I'll ask my rigorous questions and continue at the pace that they need.
Performance data can be broken down to tell mastery of specific skills. You reteach skills
that are identified as not yet mastered. Spiraling skills is important as well.
Help students in areas they are struggling. Creating experiences of giving students
additional practice or enrichment.
I t lets me know if I need to reteach a lesson.
After analysis of test I can more personalize the learning for my students. Others will move
on while I can try a new approach for others that need remediation.
Reteaching, review, remediation
Lessons are personalized depending on student performance.
I am able to determine if I need to re-teach using another strategy, and what specific area
I need to re-teach.
My instruction is driven by what my students' needs are based on various assessments.
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determine if need to re-teach or provide more higher level tasks.
If students aren't grasping the skill, I reteach skill for better understanding using different
techniques.
I modify and implement the lessons using different teaching strategies.
As an itinerant teacher, I constantly adjust my lessons based on information from
assessments. My lessons are often individual and relate to IEP goals.
Areas that are below level are given more time and attention, with more emphasis on the
basics of the concepts as well as extending concepts. Many times students do not get the
basics and these need to be addressed, before building on misconceptions or errors in
thinking and calculating.
Reteaching when formative assessments point out weaknesses; creating small group
practice to develop mastery of concepts
Determines what and how content or misconceptions need to readdressed or for students
to have more practice on.
Reteach, revise materials, add m I re or less information if needed
Re-teach, mid-course correction, acceleration
Student performance data allows me to see if I need to re-teach concepts or move more
quickly with instruction.
Review/reteach. Refining objectives.
I can see how they sing or play in real time and know if I need to adjust my direction, or
address a different part.
More time, reteach using different materials, small group
Re-teaching, alternate assignments, alternate assessments
Varies based on students needs.
If they are not learning based in formative assessments I reteach using different methods.
Provide reteach activities if lack of mastery is evident, or increase thinking and knowledge
by providing higher level thinking/activities if mastery exist.
Reteaching
Daily...it's a must
I teach the same subject across multiple grade levels. I use the data and student projects
to adjust the lesson for the next group. Such as adding guided practice or simplfying a
step. If it is too way I can as more challenge for the next group.
Research or expand on content as needed
Reteach areas in a new way based on exit slio results and class discussions during
activities; this continues until targets are mastered. Development of different levels of the
concept are integrated and the speed I can progress is determined by the rate they
develop. Pacing guides can be a challenge.
I reteach a lesson as needed based on student assessment results.
Reteach or redesign lessons.
Mostly re-teach content that they don't understand.
I know to adjust to embed more review.
Zone of proximity
I adjust what I do in class, not the lesson plan per se. If something isn't working, I abandon
ship and try a new tact. Whether it is changing learning style or groupings, etc.
I go into differentiation mode and group students accordingly.
Re teaching if needed, going in more depth, if pre assessment shows knowledge moving
past content
This is a physical education classes so performance rubrics are updated in relationship to
outcome based skill levels of the students.
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If I see that a majority of my students scored low on a certain skill then I will need to retract
in a different way or provide instruction in intervention groups.
Individual learning levels.
More instruction / different instruction in particular areas, remediation, small groups,
reteaching
After evaluating student performance data, I will either extend the lesson or move on
based on what my students need.
See need for researching critical skills
As a class, we target the standard(s) that we have low performance on and develop
strategies to master said standard(s). This targeting can be layered on top of (or in
connection with) the English skill we are learning at the time, or the targeting takes place
a few minutes at the beginning or end of class. The length of time depends on the degree
of the misconception or skill deficiency.
At times, I have to re-visit or reteach a concept.
If I see an area that my students haven't mastered or do not yet feel comfortable with, I
continue with the lessons/activities until they achieve success.
If students aren't learning, adjustments must be made.
If 50% of my class did not master the standard learned that day, I will not move on until I
have changed the lesson and more students have shown mastery.
Reteaching Enriching RTI
I spend more time on particular standards and grammar grammar if my MAP scores
indicate my students are deficient in certain areas.
It depends on the areas that need adjustment.
Reteach lessons. Mini misconception lessons.
Look to see where they are in relation to the standard and then look at the standard
progression to adjust.
If students do not understand, I reteach the lesson using a different techique.
Change or reteach
Examples: adding more of a particular skill if that area was weak, taking out an activity
that wasn't effective, adding technology
Pacing, flashbacks, review, hands on labs, learning centers, etc.
I diversify, reteach allow students to practice for mastery.
Re-teaching, if needed, based on data
Reflections. Re-teaching strategies
Weak areas get more focus. Students with disabilities get altered assignments to meet
their needs. This isn't the case on standardized tests though where students with learning
disabilities are expected to perform as well as regular Ed. Students or the school is
punished-- stupid.
Student engagement activities
Differentiate process and product
RTI and reteaching. Noted changes for next year
I use my formative assessments to drive instruction. How my students do on formative
assessments determines upcoming lessons for the whole class, for groups of students
and individual students.
Slow down or speed up. Reteach. Modify
If misconceptions arise, lessons or concepts are revisited before moving on.
If over 20% of the class miss the skill or concept, I re-teach the subsequent skills and the
skill/concept. Until everyone can describe and/or perform the skill/concept correctly.
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Include review questions on next day's warm ups. Create another lesson for review then
another formative assessment.
I use running records to help decide when my guided reading groups are ready to progress
to the next level of leveled texts. I use brief daily sight word assessments to decide when
my guided reading groups have mastered a sight word and when I need to reteach. I use
daily performance on writing pieces, along with a stages of writing checklist, to decide
which skills to focus on with each student during daily writing conferencing. I use formative
assessment on math tasks and unit assessments to decide which students need extra
support with a particular topic in my flexible Tier 2 group.
More time is spent on areas that students do not score very well.
Either remediate or provide enrichment
If a student does not understand the standard being taught, I back up reteach and find a
different way to reteach providing a variety of materials to use so the student will
understand the standard.
Extension beyond mastery and remediation until mastery is achieved.
I adjust my lesson plans if the data suggest students need more or less instruction on a
standard. I change not only the duration but also the type of instruction bases on data.
If they 'get it,' I know that I can move on. If they don't 'get it,' I know that I need to reteach.
Re teach using a different presentation method.
I am special education so it drives what I pre teach or focus on during my resource time.
Retract or add instructional strategies
Grouping and regrouping students based on formative assessment data;
Making
decisions about when to finish a unit and when I need to extend it Making decisions about
what components to reteach or re-address in subsequent units
Small groups for reteaching for some and extension activities for others
Reteach, differentiate levels based on needs/ ability
I may reteach a lesson or find an alternate to teach a lesson.
Lessons are either slowed or done at a faster pace depending on how well the content is
learned each day. If student show more interest in a topic than anticipated, we spend
extended time on that topic expiring their areas of interest.
Intervention, build fluency skills, practice more
As I see formative assessments coming back as students not showing mastery on a
standard/skill I will go back and reteach. I also base my small groups that I pull throughout
instruction based on how students do on a formative assessment rather than waiting on
independent practice, summation assessment or homework.
If students don't reach 80% on each test question we reteach the material at another point
in our curriculum.
NWEA - Map I will research areas of weaknesses on the NWEA then incorporate
strategies that will effectively help my students to become stronger and more confident
about those topics.
Extra time, individualized instruction
some times with some students you need to slow down and redirect how you are teaching
so that they can better understand what is required. Meeting the needs of the student at
their ability level.
I adjust instructional strategies, groupings, materials and resources, and methods of
assessing.
Reteaching, incorporatirang new ststrategies
id gaps to re address weaknesses and better able to pace new info
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I create lessons to aid in understanding the concepts to creating lessons to expand on
what they know
Re-write activities, re-write labs and assessments items.
If there is a need to cover an objective longer, then I review the material.
Rewriting questions or prompts so students understand better.
Go faster, slower, reteach
If I need to spend time reteaching, that is reflected in my lesson plans. I also meet with
the instructional coach and peers to discuss various strategies and change out the
materials used as needed, which is also reflected in lesson plans.
it helps me provide enrichment activities,'plan for modifications/adaptations of activities
and assessments, and plan for remedial groupings.
Enhance or enrich
Reteaching
Reteach when students are not displaying mastery during formative and summative
assessment
change type of assignment type of teaching
Differentiate lessons based on mastery of skills, providing extra and supplement formative
assessments based on needs
When I have 70% of my students demonstrate mastery of skills on formative assessments,
I give the summative assessmemt. Using clickers, I address misconceptions immediately.
I also practice live scoring to address individual problems students have with writing. I
often preview practice texts for students who struggle with reading comprehension before
they answer the test questions.
If I need to reteach, provide hands on opportunities, provide small group or one on one
and or allow students to move on.
Take time to review the topics more.
Reteaching, adjusting curriculum
How to teach concepts differently to close gaps in understanding and achieve better
results
Daily review (flashbacks) are gauged depending on students' performance. I modify
instructional strategies and pacing based on students' performances.
Student performance data determines the next steps for instruction in terms of pacing
(acceleration or remediation), grouping (enabling students to work together to master
specific targets), and individualized learning plans.
Reteach or enrich as needed
I use performance data to know when to reteach a skill or if I can move on to another skill.
Our school has focus groups in which the instruction is specifically based on students
needs. The groups change constantly.
Retesch in a different way material not fully understood at first
.
Review of skills not mastered and alternative ways to reach students to ensure mastery
Alter pacing, form groups for reteaching, change planned activity, increase or decrease
level of support
Review lessons and strategies SDI.
re-teaching; differentiation (small group instruction); breaking down the standard into more
mini-tasks, etc.
Adjust to make students learn.
I adjust pacing, instructional techniques, re-teaching, and grouping based on my
assessment data.
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Based on student performance data, I adjust lessons by differentiating strategies after
reviewing performance. Depending up number of students and mastery, I decide on how
to deliver my reteaching strategies.
Reteaching
Alignment
If students do not understand the matter, I find a new way to explain.
Provide additional opportunities for students to demonstrate knowledge and
understanding on formative assessments.
Review information Reteach Reassess Try a different strategy
Spending more time on a skill deficit.
I will go back and look at the lesson again until mastery has taken place.
To meet students needs
I may change pacing, groupings, how I present the material, provide more practice time,
or any number of things.
Reteaching concepts when necessary.
I evaluate their errors to see what concepts they misunderstood and I address that content
the next day by reteaching it in a new and different way. I also allow time for the students
to practice using that content or applying that skill.
slow down and remediate
It allows me to assess the effectiveness of the lesson I presented. If majority of class
seemed unsure of what the lesson entailed, I knew I needed to approach the content and
presentation in a different manner.
If students didn't quite understand the content or have some misconceptions, I can
address the content further.
individual and group plans for flex-groups based on need
Review when necessary and provide enrichment opportunities.
reteaching, differentiation, enrichment
If I see students aren't understanding a concept, I try to reteach in a different way
Continue to teach before futher assessing, go back and reteach, think of another way to
get the information across to students
Adding vocabulary ' understanding' lessons when needed according to data When my
students struggle for insight, then I place time to explore and find answers and
improvement for the tasks I assign Changing tasks and assignments to reach for a higher
understanding
I provide students the opportunity to make corrections to assignments and provide the
time in class to do so. I also will reteach material/content in a different form if many
students struggled on an assignment.
Reteaching or extensions
I reteach a topic if the majority of the students don't master it.
reteach the content
Reteach topics
Group students within my class to match their needs. Change lesson plan to
accommodate student needs.
Add alternate means to demonstrate content.
I decide whether or not to continue the same topic/lesson the next day. I also decided if I
need to change my strategy for teaching...if they aren't getting it I have to try something
else.
I reteach as needed. I may reteach to the whole class, individuals or differentiate for
groups depending on the needs determined with the formative assessment data.
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Adjust the requirements based on what the students can accomplish.
I reteach if necessary; speed up/ slow down; change later lessons to accomodate needs
in reading/ writing....
I re-teach skills/knowledge to either whole class or small groups/individuals. I re-evaluate
assignment instructions and revise when needed. I modify my project plans as needed.
Group work, reviews
small groups are pulled based on performance data to assist students in developing their
knowledge. Or if a skill/concept needs to be retaught to the entire class rather than a
portion.
Review teachers' data and confer/make suggestions.
I decide what needs further explanation. What they understand and what I need to reteach
whether in small group or whole group.
Depends on what the data says. If I need to revisit, then I do that. If it says I was effective,
I make notes and move on. If it says I can just touch upon misconceptions of a few
students, I do that.
Target the next mini-lesson, adjust how much time to spend in a spiraled part of the
curriculum, create different models, use different learning activities to afford students
practice where needed.
Reteach Vary teaching strategies Incorporate activities for all kinds of learning
When I see that students have not mastered a skill, I re-teach and then re-test.
I reteach or give chances to correct mistakes frequently
The student's performance decides what I teach next or whether we spend a little more
time on a certain skill or topic.
Re-teaching skills not at mastery, Skipping lessons if students pass pre-tests at mastery.
If students cannot perform the work from today, we cannot go on to the work for tomorrow,
we have to back up and reteach the material until the students are understanding.
I will take things out or add things in to meet student needs.
reteach lessons, skip lessons that already show mastery
reteach and teach in different ways
re-teaching, alternate approach, postponing summative assessments
Modify/inform next steps in curriculum instruction based on student performance
I will reteach as necessary. I also will group in some classes in order to give some students
more practice at certain skills.
Insert reteaching in the plan Revising assessments Adjusting content
for purposes of reteaching
Data driven based on student need according to standards.
Differintiation of instructions, length of lesson, types of assessment, etc.
More time given to a task that demonstrates increased difficulty, spiraling of old materials
needed for understanding or competence in another area. Supplemental materials.
BY doing more formative assessments as we continue with the lesson and by trying to
appeal to more diverse learning styles.
pulling small groups that need intervention
We do a lot of computer work.
This survey is too long.
alter the calendar and reinforce skills when needed
Reteach either with same or different strategies, deeper level if already reached mastery
at grade level standards
Increase practice for students still in the development stage of a learning target.

191



































Reteaching misconceptions or concepts that were not understood. Providing extensions.
Redesign lessons.
Tempo of unit, performance based assessments.
I review concepts as needed, even ones that are not part of a course's curriculum but that
are foundational to it.
review concepts, skip things already known, reteach in a different manner
focus on areas of need
If students aren't mastering 75-80% of them, then I know we need to reinforce that skill or
target.
I learned to adjust my vocabulary to test vocabulary. I now interchange terms such as text,
passage, story, etc. I find out what vocabulary is commonly used on the required
district/state tests and use that wording in my oral and written teaching and assessments.
Re-teaching, Questioning, Review
If I need to repeat a skill I will upon seeing their performance in certain areas.
If students show that they have not mastered the skill taught that day, I will revise my
lesson and reteach in a different way.
If I need to reteach something or review I make sure I take the time during the lessons to
do so.
I may repeat a lesson or reteach it in a different way. I may slow down or speed up
depending on how well the students are comprehending a lesson.
Work with colleagues to design lessons for specific areas needed for student learning.
Reteach when necessary. Move on whenever possible.
Pacing, reteaching
If students do not do well, I will reteach content.
interests what they understood what they did't understand misconceptions
It is dependent upon the students within the class.
reteach content, pair students for collaborative work, etc.
If the students did not reach mastery, I know that I must differentiate instruction and
reteach that portion of the lesson again.
If they are struggling with a concept I find a new approach. I'll move more quickly or deeply
if they have the concept. I reflect on what I'm seeing and will redo lesson plans for the next
day or week.
Students and teacher discuss misconceptions before moving on to the next unit when time
allows
more differientiation
If i need to reteach, address misconceptions or move on to other areas because they have
mastered the concept, my lesson plans are adjusted.
Plan B - More Instruction Plan C - Different Instruction or both.
I note what needs to be emphasized for next year's groups. Also, where there were weak
areas in general for students, so that more reinforcement occurs before testing.
Level grouping and where they are currently in regards to what they know.
Reteaching provide enrichment opportunities More student to teacher time
tiering and/or compacting curriculum, differentiation
Determines level of difficulty.
Cover skills that they are low in. Teach prerequisite skills that are clearly missing.
ways I differentiate the lessons various resources needed
I administer pre and post test for content. The team as a whole must average an 80% or
better or we reteach the concept.
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If students are not understanding the material: I will adjust it to where it's easier for them
to understand.
I know what students have learned and where there are still areas that need improvement.
Reteach, new lessons change plans for next year
weekly
Adjustments for RtI.
If something isn't grasped by my students, data may show me that I need to review
material in greater depth and/or detail.
Reteach small groups on items that are not mastered.
I teach math intervention and math recovery, so each lesson is based on their
understanding of the previous lesson.
I know whether I need to go back and review the material or maybe take a step back and
teach the step before or to skip ahead in the lessons because the students have a good
basic understanding of the concepts
Teach or reteach content as needed. Change the mode of instruction if necessary for them
to learn.
Plans for reteaching, remediation and enrichment are a constant redo.
I reteach and find other ways to present the lesson to the student
remediation, reteaching
It helps me determine what strategies and activities are needed to either reteach or extend
a learning concept. I also use it to modify activities on a daily basis by using formative
assessment during lessons.
time spent on topic
Other was chosen because sometimes plans are adjusted, sometimes not depending on
a variety of factors, including schedule and overall classroom performance data
Individualize instruction
Teach, re-teach in a different way.... present and assess again
Reteaching Compacting Extensions
My lessons are adjusted based on level of mastery, often requiring significant elements of
circular narrative and reteaching of material in different ways in lessons throughout the
semester or school year.
Put lessons in that are needed; take lessons out that are not needed.
Daily assignments depending on masterly level
Gear assignments toward their levels
Depends on the data. I may accelerate or decelerate & reteach.
Meet them where they are at, change for the need of the student
If student's haven't mastered the concepts, I will present it in a different way. If they have,
I will either give more depth to the content (if needed), or more on to the next concept.
Reteach (in other fashions if possible) if it was generally low. If just a few I will try to work
in a way to help them recover.
I determine if I need to reteach, or if my students are ready to move on.
re-teaching material, providing RTI, etc
.
After pre-assessments I alter lesson plans. When reflecting on formative assessments, I
re-teach or change an instructional activity.
Students may be given guided reading notes if they struggle to retain information from
explicit instruction so that their focus is not on trying to copy everything down but is instead
on listening and understanding the content.
I can identify whether I need to reteach or push ahead.
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Pre-tests and formative assessments determine where I begin lessons and reteach
lessons.
Reteach as needed
I assess the student and analyze the topics that they already master; other areas that
need to improve, so I design a reteach lesson.
Not a classroom teacher
Reteach to mastery
To the extent of what needs to be readdressed or whether to move forward
After a formative assessment I will learn what needs retaught in different manner and who
needs that instruction or something else. Even summative assessments can be used as
a reteaching tool to allow the kids to see their weaknesses and review open
response/extended response answers and evaluate each other's responses.
if the need for re-teaching is needed
Based on the information given through my data, I adjust the lessons to target those skills
in which students need additional strategies and/or understanding.
REteaching material in different ways, go back and address common misconceptions
This tells me whether I need to reteach a concept, based on their answers. I also give pretests to most units so I know where to begin with everything so I know what I can skip or
what I really need to focus on.
Reteach needed areas based on assessment results Research different methods of
instructions to reach students who have not achieved proficiency.
Individualized student tasks
Based on exit slips, we decide if additional time is needed on a subject or if small group
instruction is needed.
Based on the level of the student
I do. I try to get a good sense of the class and whether we need to adjust or not.
Implement reteach or enrichment activities.
Daily work and assessment
Based on student performance, I will either reteach a concept to a group of students and
provide an extension to those that have mastered the material.
If students have not understood a topic I will reteach the topic.
If the data isn't satisfactory, I will reteach using a different method.
Reteaching skills they have not mastered and making sure the pace of instruction is
appropriate.
Determine if the concept needs to be addressed with other teaching strategies.
Areas that need improvement are given more attention within the class.
If something needs to be retaught or it appears students did not master an objective I may
readjust.
scaffolding when needed extensions when needed
Use of differentiated instruction based on what assessment shows.
I change the types of formative assessments and the focus of mini-lessons based on what
performance data indicates my students need.
I reteach, if needed. I learn if an activity or assignment was useful when in promoting
learning and it helps me to know if the activity should be used again. I use pretests to help
me decide if a topic needs to be addressed.
It will help me know if I need to spiral in content not mastered or adjust my teaching style
to encourage mastery.
re-teaching, differentiate the delivery of instruction
Spiraling back through content.
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It helps me to determine who needs remediation on skills or enrichment
Reteach or create a group assignment that pairs kids who got it with kids who didn't
If students are having misconceptions or difficulty with understanding the learning targets,
the PLC shares strategies that have been discussed so that we can intervene then and
there, instead of at the end of the unit/term
reteach fundamentals if needed.
Based on formative and summative data I modify lessons accordingly to match student
level while still providing rigor
Reteach
Data often indicates that I need to reteach concepts that were supposed to be mastered
in a previous grade level, or it indicates that I need to spend more time than I had planned
on a new concept. Sometimes, data indicates mastery has already been achieved, and I
can skip ahead to new concepts. Sometimes I adjust the mode of instruction when results
indicate instruction wasn't successful with the original plan.
slow down or speed up
use data to know what to review and when we are ready to move on
daily, lesson by lesson
I may extend a lesson or focus on certain areas more.
I tweak lessons as I go to make sure it is what best for my students. I do whatever I have
to do to ensure my students are going to understand the material and feel good about
learning.
Generally reduce the amount of curriculum from the textbook because more and more
students can't/won't read it.
If there is a specific area that more than 50% of the class miss on an assignment or
assessment I review that skill/content during class before allowing students to redo the
assignment.
I adjust assessments for special needs students, help students on formative assignments
when necessary, and allow extra time when necessary.
Formative assessment drives instruction
reteach
I reteach concepts that are not mastered or accelerate for those that have mastered
concepts.
*Immediately address misconceptions *Provide reinforcement for struggling students
It becomes adjusted according to the classes level of mastery on a given subject.
Some students master the content and move on, others remediate until they get the
content
Based on student performance data, I adjust how my lessons are scaffolded. I supplement
activities when needed.
If the lesson plan didn't work based on the data, then I create a new lesson plan with a
different approach.
re-teach in small groups use a different method of assessment for the same standard
extend the time to deepen understanding
Reteach if needed or skip ahead if the students already understand the material
I work with the regular education teacher to support student learning.
Depends.
I take in to account what standards students did poorly in and adjust or reteach in a
different way.
I amend the subsequent lesson plans based on student performance as well as the pacing
of instruction.
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Change lesson to provide more scaffolding
If I need to: reteach slow down or move faster groups for small group instruction
The time frame allotted for specific content.
I analysis formative assessment and either re-teach or enrich. Students lead my
instruction.
re-teaching, new strategies to teach, more in depth coverage if needed, varied examples
Change and re-teach areas the students are not mastering skills in.
all
Reteach a concept, provide additional practice, use different strategies to reteach or
deepen understanding of a skill...
Individual and small group learning activities.
Re-teach if needed in a different way; offer after-school supplemental instruction if a
smaller group of kids need extra help; scaffold more, then re-teach
Integrate differentiated tasks, embedded interventions, extensions to assessments
I reteach as necessary for mastery.
Re-teach, provide different opportunities and activities to assist with comprehension.
I reteach concepts based upon data analysis that indicates a lack of grasp of the material.
Depending on level of mastery, the area is retaught
daily
Reteach information that isn't understood.
It usually depends on what has happened the day before. Did we master content? If not
we practice and I find a way to reteach for understanding. Is there one part students are
struggling on? We go back to work on that one skill.
Teachers should always tailor their lessons to each classroom based on student
achievement levels
I will reviewed and edit the way I approached the concept the first time and find another
way to say it and explain the concept.
Re-teach. Differentiate. Enlist help of peers. One on one or small group. After school
tutoring.
Sometimes dig deeper into a subject if they are not getting it the first time.
I adjust my lessons plans to review skill not mastered, to unexpected changes in time
schedules, to meet individual and group needs that arise.
Extensions and reteaching
I continually incorporate formative assessment and student self-assessment into
instruction. Based on observations, I determine where needs lie, what further instruction
is necessary, and in which areas the students are succeeding wherein they do not need
further repetition but rather assistance in how to challenge themselves to move to the next
level.
present material that is not understood in a different way
If students are struggling in an area as evidenced by data I adjust my lessons to address
this area further.

Text box responses from the demographic data: At what level do you teach?*
*This option allowed teachers to specify their school level in a text box. The text from those text
boxes is below. The text was copied directly from the text boxes and has not been edited or
altered in any way.
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preschool
preschool
all
preschool
All
Intermediate
Intermediate
District
Preschool
Eastern Kentucky University
afterschool program
Career/Tech
all
Intervention
Special Education
Anon
Special Education
Preschool
TVI
K-12
Head Start
no response
k
Moderate Severe Disabilities
.
Guidance and College & Career Readiness K-12
CTE
Preschool
preschool
Pre-K
Pre-K
Intermediate
Academic Specialist
K-12
Gear Up Academic Specialist
Gear up
Gear Up Academic Specialist
pre school
Not a teacher
District
Preschool-12th
k-8
K-12 Instructional
regional consultant
Preschool
District Office
District Office
Instructional coach
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Special education
Preschool
principal
Central Office
Special School
Work within all schools
Dual Enrollment and Higher Education
Coordinator at central office
K-12
Bell Elementary
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Appendix D
Which school district do you work in?
Table 28
Districts

n

Percent

Adair County

1

0.1%

Allen County

0

0.0%

Anchorage Independent (Jefferson County)

0

0.0%

Anderson County

2

0.1%

Ashland Independent (Boyd County)

1

0.1%

Augusta Independent (Bracken County)

0

0.0%

Ballard County
Barbourville Independent (Knox County)

1
5

0.1%
0.3%

Bardstown Independent (Nelson County)

3

0.2%

Barren County

4

0.2%

Bath County
Beechwood Independent (Kenton County)

11
1

0.6%
0.1%

Bell County

8

0.5%

Bellevue Independent (Campbell County)

1

0.1%

Berea Independent (Madison County)

8

0.5%

Boone County

31

1.8%

Bourbon County

0

0.0%

Bowling Green Independent (Warren County)

4

0.2%

Boyd County
Boyle County

43
1

2.5%
0.1%

Bracken County

0

0.0%

Breathitt County

1

0.1%

Breckinridge County

2

0.1%

Bullitt County

13

0.8%

Burgin Independent (Mercer County)

5

0.3%

Butler County

3

0.2%

Caldwell County

0

0.0%

Calloway County

8

0.5%

Campbell County

24

1.4%

Campbellsville Independent (Taylor County)

2

0.1%

Carlisle County

0

0.0%

Carroll County

3

0.2%

Carter County

3

0.2%
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Districts

n

Percent

Casey County

23

1.3%

Caverna Independent (Barren County)

0

0.0%

Christian County

25

1.5%

Clark County

4

0.2%

Clay County

8

0.5%

Clinton County

1

0.1%

Cloverport Independent (Breckinridge County)

0

0.0%

Corbin Independent (Whitley County)

5

0.3%

Covington Independent (Kenton County)

34

2.0%

Crittenden County

0

0.0%

Cumberland County

3

0.2%

Danville Independent (Boyle County)

0

0.0%

Daviess County

68

3.9%

Dawson Springs Independent (Hopkins County)
Dayton Independent (Campbell County)

0
0

0.0%
0.0%

East Bernstadt Independent (Laurel County)

0

0.0%

Edmonson County

1

0.1%

Elizabethtown Independent (Hardin County)
Elliott County

10
0

0.6%
0.0%

Eminence Independent (Henry County)

1

0.1%

Erlanger-Elsmere Independent (Kenton County)

7

0.4%

Estill County

2

0.1%

Fairview Independent (Boyd County)

6

0.3%

Fayette County

62

3.6%

Fleming County
Floyd County

3
96

0.2%
5.6%

Frankfort Independent (Franklin County)

2

0.1%

Franklin County

42

2.4%

Ft Thomas Independent (Campbell County)

1

0.1%

Fulton County

3

0.2%

Fulton Independent (Fulton County)

4

0.2%

Gallatin County

0

0.0%

Garrard County

1

0.1%

Glasgow Independent (Barren County)

0

0.0%

Grant County

2

0.1%

Graves County

21

1.2%

Grayson County

3

0.2%
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Districts

n

Percent

Green County

4

0.2%

Greenup County

1

0.1%

Hancock County

11

0.6%

Hardin County

63

3.7%

Harlan County

9

0.5%

Harlan Independent (Harlan County)

0

0.0%

Harrison County

2

0.1%

Hart County

1

0.1%

Hazard Independent (Perry County)

0

0.0%

Henderson County

55

3.2%

Henry County

14

0.8%

Hickman County

0

0.0%

Hopkins County

1

0.1%

Jackson County
Jackson Independent (Breathitt County)

0
1

0.0%
0.1%

Jefferson County

181

10.5%

Jenkins Independent

8

0.5%

Jessamine County
Johnson County

5
11

0.3%
0.6%

Kenton County

13

0.8%

Knott County

4

0.2%

Knox County

29

1.7%

LaRue County

0

0.0%

Laurel County

6

0.3%

Lawrence County
Lee County

3
3

0.2%
0.2%

Leslie County

7

0.4%

Letcher County

6

0.3%

Lewis County

6

0.3%

Lincoln County

4

0.2%

Livingston County

2

0.1%

Logan County

2

0.1%

Ludlow Independent (Kenton County)

0

0.0%

Lyon County

4

0.2%

Madison County

12

0.7%

Magoffin County

1

0.1%

Marion County

16

0.9%
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Districts

n

Percent

Marshall County

28

1.6%

Martin County

1

0.1%

Mason County

3

0.2%

Mayfield Independent (Graves County)

0

0.0%

McCracken County

4

0.2%

McCreary County

1

0.1%

McLean County

0

0.0%

Meade County

1

0.1%

Menifee County

1

0.1%

Mercer County

0

0.0%

Metcalfe County

2

0.1%

Middlesboro Independent (Bell County)

1

0.1%

Monroe County

0

0.0%

Montgomery County
Morgan County

5
4

0.3%
0.2%

Muhlenberg County

2

0.1%

Murray Independent (Calloway County)

1

0.1%

Nelson County
Newport Independent (Campbell County)

15
2

0.9%
0.1%

Nicholas County

2

0.1%

Ohio County

4

0.2%

Oldham County

38

2.2%

Owen County

2

0.1%

Owensboro Independent (Daviess County)

26

1.5%

Owsley County
Paducah Independent (McCracken County)

2
9

0.1%
0.5%

Paintsville Independent (Johnson County)

2

0.1%

Paris Independent (Bourbon County)

1

0.1%

Pendleton County

0

0.0%

Perry County

5

0.3%

Pike County

14

0.8%

Pikeville Independent (Pike County)

0

0.0%

Pineville Independent (Bell County)

0

0.0%

Powell County

2

0.1%

Pulaski County

58

3.4%

1

0.1%

0

0.0%

Raceland-Worthington
County)
Robertson County

Independent

(Greenup
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Districts

n

Percent

Rockcastle County

3

0.2%

Rowan County

43

2.5%

Russell County

2

0.1%

Russell Independent (Greenup County)

5

0.3%

Russellville Independent (Logan County)

14

0.8%

Science Hill Independent (Pulaski County)

0

0.0%

Scott County

70

4.1%

Shelby County

64

3.7%

Silver Grove Independent (Campbell County)

0

0.0%

Simpson County

9

0.5%

Somerset Independent (Pulaski County)

0

0.0%

Southgate Independent (Campbell County)

0

0.0%

Spencer County

0

0.0%

Taylor County
Todd County

9
10

0.5%
0.6%

Trigg County

8

0.5%

Trimble County

4

0.2%

Union County
Walton-Verona Independent (Boone County)

0
5

0.0%
0.3%

Warren County

7

0.4%

Washington County

17

1.0%

Wayne County

55

3.2%

Webster County

0

0.0%

West Point Independent (Hardin County)

2

0.1%

Whitley County
Williamsburg Independent (Whitley County)

27
0

1.6%
0.0%

Williamstown Independent (Grant County)

3

0.2%

Wolfe County

0

0.0%

Woodford County

11

0.6%

KY School for the Blind

2

0.1%

KY School for the Deaf

3

0.2%

Model Laboratory School

0

0.0%
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Appendix E
Fall 2015 Survey Findings
The following is an overview of findings across survey and focus group data organized by topic
area.
Professional Growth and Effectiveness System (PGES)
 Teachers’ use of PGES data to inform classroom decisions and collaborative work varied.
Nearly half of teachers rarely or never used the data and the other half of teachers used
it at least monthly.
 Some teachers reported utilizing the PGES framework in professional learning
communities. Approximately 40% of teachers reported using the following components: a)
Designing Student Assessments (1f), b) Using Assessment in Instruction (3d), and c)
Setting Instructional Outcomes (1c).
 Teachers reported that school leadership teams use PGES data in various ways (e.g.,
providing helpful feedback on the use of assessment results to guide instruction).
However, approximately 20% of teachers reported that their school leadership team has
not provided them with helpful feedback and approximately 10% noted that their school’s
leadership team has not used PGES data to inform classroom decisions.
 Teachers were often unclear about how principals use PGES data. In survey findings,
approximately half of teachers did not know if principals and assistant principals use PGES
data to identify teacher experts in certain practice areas. Similarly, during focus groups, a
large number of teachers reported that PGES data use by principals is unclear,
nonexistent, or largely for compliance.
 Teachers had divided perceptions of the utility of PGES data and Kentucky Framework
Components for professional growth. During focus groups, some teachers shared that
PGES does not support their professional growth, whereas others stated PGES data
supports opportunities for self-reflection, accountability, planning, and goal-setting.
Similarly, a little more than half of teachers reported that Engaging Students in Learning
(3c) is the most valuable component of the Kentucky Framework for Teaching for their
professional growth, whereas the other half of teachers selected other components.
Professional Development and Teacher Leadership
 Teachers and school leaders provided different types of support to build teachers’ strengths
at the school and district levels. Most teachers reported working with members of a
professional learning community or assisting other teachers on a one-on-one basis. Teachers
also reported that school leaders ask teachers to be peer observers or to mentor new teachers
at the school level and to participate on district-wide curriculum design teams at the district
level.
 Teachers commented during focus groups that teacher leaders are affecting student learning
by sharing resources and knowledge with other teachers, using innovative methods and
technology, and adopting a student-focused approach.
 Teachers cited multiple barriers to teacher leader knowledge sharing and collaboration,
including lack of time, lack of a collaborative and positive climate, and lack of administrator
support. To support knowledge sharing by teacher leaders and other effective teachers,
teachers requested: a) opportunities for collaboration and mentorship, b) additional time
during the school day for meetings, c) opportunities for modeling and peer observation, d) the
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creation of databases and online repositories for knowledge sharing, and e) professional
development sessions led by effective teachers and teacher leaders.
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Appendix F
Sample Representativeness
In an effort to determine how representative the respondents to this survey are, demographic
information was collected (questions 14-17 on the spring 2016 survey). This demographic
information was collected to compare it to demographic data collected by the National Center for
Education Statistics (NCES). The comparisons appear below.
Years of Experience
Less than 4 years
4–9 years
10–14 years
15 or more years

Survey Respondents
8
20
21
52

NCES
13.5
26.1
23.1
37.3

NCES
data
can
be
found
http://nces.ed.gov/surveys/sass/tables/sass1112_2013314_t1s_003.asp
Highest Degree Completed
Bachelor’s Degree
Master’s Degree
Higher than a Master’s

Survey Respondents
8
52
40

NCES
17.5
57.5
20.0

NCES
data
can
be
found
http://nces.ed.gov/surveys/sass/tables/sass1112_2013314_t1s_004.asp
Age Range
Less than 30
30–49
50–54
55 or older

Survey Respondents
9
61
16
14

Male
Female

16.2
60.3
9.3
14.2

Survey Respondents
20
80

at:

NCES

NCES
data
can
be
found
http://nces.ed.gov/surveys/sass/tables/sass1112_2013314_t1s_002.asp
Gender

at:

at:

NCES
22.2
77.8

NCES
data
can
be
found
http://nces.ed.gov/surveys/sass/tables/sass1112_2013314_t1s_002.asp

at:

Given that the NCES data (which represents the entire teaching population in Kentucky), is similar
to the demographic data collected from respondents, the respondents to the survey are
representative of the teaching population in Kentucky; however, there are limitations to the ability
to generalize the survey findings. Additional information about that matter can be found in
Appendix F.
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Appendix G
Interpreting Data
Minimizing Survey Error
Survey research is a commonly used research method to determine what people are thinking,
feeling or doing. i However, survey research can be complicated, and, if done poorly, yield
inaccurate or imprecise results. A successful survey is based on sound research questions,
accurate measures of the topics of interest, and a design that enables the generalization of
research findings to the population of interest. ii Four types of survey error, however, can
undermine the results of any given survey: measurement, coverage, sampling, and
nonresponse.iii,iv
Measurement Error
Measurement error, also referred to as an error of observation, occurs when respondents give
inaccurate or imprecise answers to survey questions. This may happen as a result of poorly
worded questions (e.g., lengthy or double barreled questions) or poorly designed surveys (e.g.,
unclear instructions or inadequate response options). By taking care in the design of survey items
and the broader survey questionnaire, having key stakeholders review draft items and the draft
questionnaire, and by testing out items with potential respondents, HSG sought to minimize
measurement error.
Exclusion Error
Exclusion error occurs when: 1) there are members of the population of interest who have no
chance of being surveyed and 2) these excluded members of the population differ from included
members of the population. For example, in an e-mail survey of teachers, exclusion errors could
occur if there were teachers whose e-mail addresses were not active, teachers who do not check
their listed e-mail address, or teachers, such as those who were newly hired, who were not on
the e-mail list at all. To the extent that these teachers differed from others regarding the survey
topic of interest, exclusion error exists. Because all of the teachers in teacher fellows’ PLNs have
provided an email address, exclusion error in this survey is minimal.
Sampling Error
Sampling error involves random differences occurring between sample estimates and true
population values. Sampling error is unavoidable in sample surveys because only some
population members are surveyed. Sampling error is often quantified by standard errors or
margins of error (also referred to as confidence intervals), which provide information on the
probability that any finding from a sample is due to chance (i.e., sampling error). Holding all else
equal, increasing sample sizes generally reduces sampling error. Because HSG attempted to
survey all of the teachers in a state by emailing the survey link to all teachers in PLNs, inviting
teachers in PLNs to send the link to colleagues who may or may not be in a PLN, having state
partners also send the link to teachers for whom they have access via an active email address,
and publicizing the availability of the survey via social media, sampling error does not apply. In
other words, there is no statistical basis for calculating confidence intervals regarding the survey
results.
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Nonresponse Error
Nonresponse error occurs when individuals do not respond to a survey or to particular questions
on a survey, and when these individuals would have responded differently, on average, than those
people who did respond. More specifically, nonresponse error is the product of:
 The non-response rate, which is the percentage of the sample or population who do not
respond to a survey (unit non-response rate) or an item on the survey (item non-response);
and
 Non-response bias, which is the difference between the average respondent’s response
and the average non-respondent’s response for a given item.
Thus, a survey can have a low response rate with little or no non-response error. This can occur
if there are little or no differences between respondents and non-respondents that are relevant to
the survey’s topics of study. In contrast, when there are large differences between respondents
and non-respondents, it is possible for surveys to have high nonresponse bias even with high
response rates.v
There are many reasons why responses of respondents might differ from those of nonrespondents. Survey format matters. For example, younger teachers may be more likely to
respond to an online survey than teachers nearing retirement age, given their greater
technological literacy. If younger teachers differed from older teachers in their thoughts regarding
a survey topic (for example, teacher pension reforms), then this difference could bias results if
analyses did not take into account teacher age. Survey topics also matter. For example, in a
survey of teacher compensation, teachers who feel strongly that they are underpaid might be
more inclined to respond than would teachers who are comfortable with their current level of
compensation. As a result, such a survey could overstate teacher dissatisfaction regarding pay.
When seeking to minimize nonresponse bias, it is important to consider what affects both
respondents’ likelihoods of participating in a survey and how they might respond to specific survey
questions.vi
Because surveys can have low response rates and still have little to no nonresponse bias,
response rates are not a good measure to judge the quality of a survey in and of themselves. vii
Recent empirical evidence has shown that the relationship between response rates and
nonresponse bias is weak, at best:
 A comprehensive study using exit poll data found no statistically significant
relationship between response rates and survey error.viii
 In a study of household surveys, response rates accounted for only about 11
percent of the variation in nonresponse bias estimates.ix
 Results from two identical national telephone surveys were similar, despite
dramatically different response rates (61 versus 36 percent).x
 A national health survey that saw declining response rates over time also found
declining nonresponse bias.xi
Because response rates are not a good indicator of nonresponse bias, investigations into the
extent of possible nonresponse bias are important. There are a number of practical approaches
that survey researchers can take to make such investigations. For example, researchers can
compare demographics or other administrative data on survey respondents to those of nonrespondents, contrast survey results for early responders with those for late responders, and
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judge survey results against findings from an external data source. xii In each case, the more
similar the results, the less substantial any nonresponse bias is likely to be.
Conclusion
When assessing the quality of a survey it is important to consider the total survey error, comprised
of measurement, sampling, coverage, and nonresponse errors. HSG has taken steps to reduce
total survey error via a rigorous, multi-faceted approach to survey design and implementation.
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